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Abstract: Historically, educational management has frequently borrowed its
frameworks from corporate and industrial management models, prioritizing efficiency,
compliance, and resource optimization. However, the core mission of any educational
institution is fundamentally pedagogical: the facilitation of human learning and
development. This paper explores the "pedagogical foundations of the concept of
management in education,"” arguing that effective educational administration must be
inextricably linked to the sciences of pedagogy, psychology, and didactics. By
examining how learning theories (constructivism, cognitivism, humanism),
developmental psychology, and andragogy inform management practices, this article
redefines the educational manager not merely as an administrator, but as a "'pedagogical
leader.” The paper outlines how pedagogical principles should dictate organizational
structure, teacher evaluation, resource allocation, and institutional culture, ultimately
proposing a paradigm where management serves as the scaffolding for optimal
teaching and learning.
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Introduction. The conceptualization of management in education has long been a
subject of epistemological tension. On one hand, management is inherently concerned
with organizational efficiency, structural hierarchy, and resource allocation—concepts
largely derived from the private sector. On the other hand, education is a profoundly
human, developmental, and pedagogical endeavor. When educational management
relies exclusively on corporate paradigms (such as Taylor’s scientific management or
Fayol’s administrative theory), it risks "decoupling" administrative routines from the
actual realities of teaching and learning, a phenomenon famously described by Meyer
and Rowan (1977).

To achieve genuine educational excellence, the concept of management in education
must be fundamentally re-rooted in its pedagogical foundations. Pedagogical
management posits that every administrative decision—from budget allocation and
timetabling to teacher evaluation and facility design—must be justified by its impact
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on the teaching and learning process. This paper delves into the pedagogical
underpinnings of educational management, exploring how the science of learning
dictates the art of leading educational institutions.

To understand the pedagogical foundations of educational management, one must first
distinguish between "management™ and "leadership"” in an educational context, and
subsequently merge them under the umbrella of "pedagogical leadership.”

Traditional management focuses on maintaining the status quo, ensuring compliance,
and optimizing existing processes. In education, this translates to maintaining
discipline, managing budgets, and ensuring standardized testing metrics are met.
However, pedagogy is inherently dynamic, creative, and focused on human
transformation. Therefore, educational management cannot be a static administrative
function; it must be a dynamic, pedagogically driven process that fosters an
environment where learning thrives.

The shift toward pedagogical management is best encapsulated in the concept of
"Instructional Leadership." Pioneered by researchers like Philip Hallinger and James
Murphy, instructional leadership shifts the principal’s role from a building manager to
the "lead learner" of the school. According to Robinson, Lloyd, and Rowe’s (2008)
seminal meta-analysis, instructional leadership has a significantly higher impact on
student outcomes than transformational leadership alone. The pedagogical foundation
of this concept is that the manager’s primary function is to promote, participate in, and
evaluate the instructional core—the interaction between the teacher, the student, and
the content.

The concept of management in education is built upon several foundational pillars
derived from pedagogical sciences. These pillars dictate how institutions should be
structured, managed, and evaluated.

Management decisions in education must be aligned with established theories of how
human beings learn.

Constructivism and Collaborative Management: Rooted in the works of Piaget and
Vygotsky, constructivism posits that learners actively build knowledge through
experiences and social interaction. From a management perspective, this necessitates
the creation of Professional Learning Communities (PLCs). If students learn best
through social constructivism, teachers must also be managed in a way that allows them
to collaboratively construct pedagogical knowledge. The manager’s role is to design
the schedule, allocate resources, and foster a culture that allows for this collaborative
teacher learning.

Cognitivism and Information Management: Cognitivism focuses on the internal mental
processes of learning, emphasizing memory, information processing, and
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metacognition. Pedagogical management applies this by ensuring that the cognitive
load on both students and teachers is managed effectively. This translates into
administrative decisions regarding class sizes, the pacing of the curriculum, and the
implementation of data-driven decision-making systems that help teachers track
student cognitive progress without overwhelming them with bureaucratic data entry.
Humanism and School Climate: Drawing from Maslow and Rogers, humanistic
pedagogy emphasizes self-actualization, emotional well-being, and the affective
domain of learning. A manager grounded in humanistic pedagogy recognizes that
cognitive learning cannot occur if basic psychological and safety needs are unmet.
Therefore, managing the "school climate" and ensuring a psychologically safe,
inclusive environment is not merely a "soft" HR function, but a core pedagogical
imperative.

Educational management must be deeply informed by developmental psychology. The
cognitive, social, and emotional stages of learners dictate how a school should be
organized.

For instance, managing an early childhood center requires a pedagogical approach
vastly different from managing a high school. In early childhood, management must
prioritize play-based learning environments, low student-to-teacher ratios, and flexible,
unstructured spaces. In secondary education, management must address the adolescent
need for autonomy, identity formation, and peer socialization. A pedagogically
grounded manager designs disciplinary policies, extracurricular programs, and
advisory systems that align with the developmental realities of their specific student
demographic, rather than applying a one-size-fits-all administrative rulebook.
Didactics—the art and science of teaching—provides the framework for curriculum
management. A manager cannot effectively evaluate a teacher’s performance without
a deep understanding of didactic principles.

Pedagogical management requires the alignment of curriculum, instruction, and
assessment (the "instructional triangle™). Managers must ensure that the resources
provided (textbooks, technology, laboratory equipment) directly support the didactic
methods employed by the teachers. Furthermore, when managing curriculum
implementation, the administrator must understand pedagogical concepts like
"scaffolding," "differentiated instruction,” and "formative assessment," ensuring that
school-wide policies support, rather than hinder, these evidence-based teaching
practices.

A critical, often overlooked pedagogical foundation of educational management is the
application of andragogy (the pedagogy of adult learning) to the management of
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teaching staff. Malcolm Knowles’ principles of andragogy state that adults are self-
directed, draw on life experiences, and need to know why they need to learn something.
When a principal or district leader mandates professional development (PD) or a new
instructional strategy, treating teachers like children (using pedagogy) leads to
resistance and superficial compliance. Pedagogical management requires treating
teachers as adult learners. This means involving them in the decision-making process
regarding new initiatives, providing PD that is immediately relevant to their classroom
contexts, and creating a management culture that respects their professional autonomy
and experiential knowledge.

The integration of pedagogical foundations into management transforms the identity
of the educational administrator. The manager is no longer just a CEO of a school
building; they are the chief architect of the learning environment.

In a pedagogically grounded management concept, the budget is a moral and
pedagogical document. How a manager allocates funds reveals the institution's true
pedagogical priorities. If a school claims to prioritize STEM education and experiential
learning, but the budget disproportionately favors administrative compliance and
standardized test prep materials, there is a fundamental misalignment. Pedagogical
management ensures that every dollar spent—from hiring instructional coaches to
designing flexible learning spaces—directly serves the science of learning.
Traditional teacher evaluation often relies on checklist-based observations that
measure compliance. Pedagogical management shifts evaluation toward a model of
continuous pedagogical growth. Utilizing frameworks like Danielson’s Framework for
Teaching or Hattie’s "Visible Learning," managers conduct evaluations that focus on
the cognitive engagement of students and the pedagogical reasoning of the teacher. The
post-observation conference becomes a pedagogical dialogue rather than an
administrative judgment, fostering a growth mindset among the faculty.

The school timetable is one of the most powerful management tools, yet it is often
designed purely for logistical convenience. A pedagogical approach to management
views time as a critical educational resource. Managers must design schedules that
allow for deep, uninterrupted learning blocks (protecting against fragmented
instructional time), provide common planning time for teacher collaboration
(supporting constructivist teacher learning), and allow for flexible grouping of students
based on their pedagogical needs rather than just their age.

The rapid integration of digital technologies into education has further complicated the
management landscape. However, the pedagogical foundations remain the guiding
compass.
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George Siemens’ theory of Connectivism posits that learning in the digital age occurs
across networks. Pedagogical management in this context involves breaking down the
physical and conceptual walls of the classroom. Managers must facilitate networked
learning by integrating global collaborations, managing digital infrastructure that
supports seamless information flow, and encouraging teachers to build Personal
Learning Networks (PLNSs).

With the advent of Artificial Intelligence and automated learning platforms, there is a
temptation for managers to rely on algorithms for instructional decisions. Pedagogical
management strongly resists this dehumanization. While Al can manage data, track
progress, and personalize drill-and-practice exercises, the core pedagogical elements—
empathy, moral development, critical facilitation, and socio-emotional support—
require human interaction. The manager’s role is to ensure that technology is used to
automate the administrative and routine cognitive tasks, thereby freeing up the
teacher’s time for high-level, human-centric pedagogical interactions.

Despite the clear theoretical imperative for pedagogical management, the reality in
many educational systems is fraught with tension. Educational managers often face
Immense pressure from external stakeholders (government bodies, policymakers,
parents) to prioritize quantifiable metrics, standardized test scores, and strict regulatory
compliance. This "performativity" culture can force managers to adopt corporate
management styles that alienate teachers and stifle pedagogical innovation.

To overcome this, educational managers must develop what Fullan (2014) calls
"systemness"—the ability to navigate complex external demands while protecting the
pedagogical core of the school. This requires Pedagogical Courage: The willingness of
the manager to push back against administrative mandates that contradict sound
pedagogical practices, advocating for what is best for the learner.

Translational Leadership: The ability to translate external policy demands into
pedagogical language for the teachers, and conversely, to translate pedagogical needs
into the data-driven, accountability language demanded by policymakers.

Distributed Pedagogical Leadership: Recognizing that the manager cannot be the sole
pedagogical expert. By distributing leadership, the manager empowers master teachers
to lead curriculum design, peer mentoring, and instructional innovation, creating a
resilient pedagogical culture that can withstand administrative fluctuations.
Conclusion. The concept of management in education cannot be fully realized if it is
divorced from the science of teaching and learning. The pedagogical foundations of
educational management dictate that administration is not an end in itself, but a vital
mechanism to support, enhance, and protect the instructional core.
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By grounding management practices in learning theories, developmental psychology,
didactics, and andragogy, educational leaders can transform their institutions from rigid
bureaucratic structures into vibrant, adaptive learning ecosystems. The modern
educational manager must be a master of both the organizational and the pedagogical
domains. They must understand the intricacies of cognitive load and constructivist
collaboration just as deeply as they understand budget forecasting and legal
compliance.
Ultimately, when management is rooted in pedagogy, the institution ceases to be a
place where students are merely "processed," and becomes a dynamic environment
where human potential is intentionally, scientifically, and compassionately cultivated.
The future of educational management lies not in adopting the latest corporate fad, but
in returning to its foundational purpose: optimizing the conditions for human learning.
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