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Abstract. Social intelligence has become an increasingly significant construct in
educational research due to its substantial influence on interpersonal communication,
collaborative learning, emotional regulation, and professional competence. As
education shifts toward learner-centered and competency-based approaches, social
intelligence 1s recognized as an essential attribute for both educators and students. This
paper examines the theoretical foundations of social intelligence by reviewing its
historical evolution, major conceptual frameworks, and multidimensional
structure.Furthermore, the article explores the cognitive, emotional, behavioral, and
communicative dimensions of social intelligence and discusses their relevance to
educational practice. Particular attention is given to teacher education, classroom
management, collaborative learning, leadership development, and professional
competence. Finally, the article identifies future research directions aimed at improving
the assessment and development of social intelligence in higher education.
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competence, social competence, higher education, educational development.
Introduction. Social intelligence is one of the earliest concepts proposed to explain
the non-cognitive aspects of human intelligence. Although intelligence was
traditionally associated with logical reasoning, memory, and problem-solving abilities,
researchers gradually recognized that success in personal and professional life also
depends on the capacity to understand and interact effectively with others.
Consequently, the concept of social intelligence emerged as an important field of
psychological and educational research.

The first systematic definition of social intelligence was introduced by Edward L.
Thorndike (1920), who described it as "the ability to understand and manage men and
women, boys and girls—to act wisely in human relations." This definition shifted
attention from purely intellectual abilities toward interpersonal competence. Thorndike
argued that successful functioning in society requires not only academic knowledge
but also the ability to interpret human behavior and respond appropriately in social
situations[3].

During the following decades, however, research on social intelligence progressed
slowly because intelligence studies remained largely focused on psychometric testing
and the measurement of general cognitive ability (g-factor). Social competencies were
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considered difficult to quantify, resulting in limited empirical investigation.
Nevertheless, several psychologists continued exploring interpersonal aspects of
intelligence.

A major theoretical breakthrough occurred with the publication of Howard Gardner's
Theory of Multiple Intelligences (1983). Gardner challenged the traditional view that
intelligence consists of a single general ability and proposed eight relatively
independent forms of intelligence. Among these, interpersonal intelligence closely
resembles the concept of social intelligence. Gardner defined interpersonal intelligence
as the capacity to understand the intentions, emotions, motivations, and behaviors of
other individuals and to respond effectively during social interaction[4].

Gardner's framework significantly influenced educational theory because it recognized
that learners possess diverse intellectual strengths beyond linguistic and logical
abilities. His theory encouraged educators to value communication, cooperation,
empathy, and leadership as educational outcomes alongside academic achievement.
The growing interest in emotional processes further expanded the concept of social
intelligence. Daniel Goleman (1995; 2006) emphasized that successful leadership and
professional performance depend largely on emotional awareness and interpersonal
competence rather than cognitive intelligence alone. Although Goleman's work
primarily focused on emotional intelligence, he later distinguished social intelligence
as the ability to navigate complex interpersonal relationships through empathy, social
awareness, and effective communication[1].

Similarly, Robert Sternberg incorporated social dimensions into his Triarchic Theory
of Intelligence, particularly through practical intelligence. Sternberg argued that
intelligent behavior involves adapting to, shaping, and selecting environments. These
adaptive abilities frequently require understanding social contexts, negotiating
relationships, and making effective interpersonal decisions.

Recent decades have witnessed renewed scholarly interest in social intelligence due to
rapid technological change, globalization, multicultural education, and increasing
workplace collaboration. Contemporary educational systems increasingly recognize
that academic excellence alone is insufficient for preparing graduates to meet the
demands of modern society. Consequently, social intelligence has become a central
construct in teacher education, leadership studies, organizational psychology, and
educational management [5].

Today, social intelligence is generally understood as a multidimensional psychological
construct integrating cognitive, emotional, behavioral, and communicative
competencies that enable individuals to establish productive interpersonal
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relationships, resolve conflicts, cooperate effectively, and adapt to changing social
environments.
Thorndike's Theory of Social Intelligence. Thorndike's pioneering work established
the foundation for subsequent research by distinguishing social intelligence from
abstract and mechanical intelligence. According to Thorndike (1920), intelligence
consists of three interrelated domains:
— Abstract intelligence, involving reasoning with symbols and ideas;
— Mechanical intelligence, referring to the manipulation of physical objects;
— Social intelligence, representing the ability to understand and interact
effectively with people.
Thorndike emphasized that successful social functioning depends on accurately
interpreting human behavior rather than relying solely on intellectual reasoning. His
work remains highly influential because it established interpersonal competence as an
independent dimension of intelligence[2].
Gardner's Theory of Multiple Intelligences. Howard Gardner expanded traditional
intelligence theory by arguing that intelligence should be viewed as multiple
independent capacities rather than a single measurable ability. His concept of
interpersonal intelligence includes:
— recognizing others' emotions;
— understanding motivations and intentions;
— effective communication;
— conflict resolution;
— collaborative leadership.
Gardner's educational implications have been particularly significant, encouraging
teachers to develop cooperative learning, peer instruction, group projects, and socially
interactive classroom activities.
Sternberg's Triarchic Theory. Robert Sternberg proposed that intelligence consists
of three complementary dimensions:
1. Analytical intelligence;
2. Creative intelligence;
3. Practical intelligence.
Practical intelligence directly relates to social intelligence because it involves solving
everyday interpersonal problems through adaptive behavior. Sternberg argued that
successful individuals continually adjust their actions according to environmental
demands, making social judgment an essential component of intelligent behavior.
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His theory also emphasizes contextual adaptation, highlighting that socially intelligent
behavior varies across cultures and organizational settings [8].
Silvera's Multidimensional Model. One of the most widely applied contemporary
frameworks is the Tromse Social Intelligence Scale (TSIS) developed by Silvera,
Martinussen, and Dahl (2001). This model conceptualizes social intelligence through
three measurable dimensions:
— Social Information Processing — the ability to interpret verbal and
non-verbal social information accurately;
— Social Skills — effective interpersonal communication and
behavioral flexibility;
— Social Awareness — sensitivity to social situations and
understanding others' perspectives.
The TSIS has become one of the most frequently used instruments in educational and
psychological research because of its strong psychometric properties and practical
applicability across different cultural contexts [7].
Conclusion. Social intelligence has evolved from a relatively narrow concept of
interpersonal understanding into a comprehensive multidimensional construct that
integrates cognitive, emotional, behavioral, and communicative competencies.
Theoretical contributions by Thorndike, Gardner, Sternberg, Goleman, Silvera, and
other scholars demonstrate that social intelligence extends beyond traditional cognitive
abilities, encompassing the capacity to understand others, build effective relationships,
resolve conflicts, and adapt to diverse social contexts.
The review presented in this article highlights that social intelligence plays a
fundamental role in contemporary education. It contributes to effective
communication, collaborative learning, classroom management, leadership, and
professional competence, making it an essential attribute for both educators and
learners. In teacher education, the development of social intelligence enhances
pedagogical effectiveness by fostering empathy, emotional regulation, inclusive
practices, and constructive interpersonal interactions. As educational systems
increasingly emphasize competency-based learning and the development of twenty-
first-century skills, social intelligence should be regarded as a core component of
professional teacher preparation.
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