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POJIb TPAIUIIUA ®PAHIIA KA®KHU U ITIPOBJIEMBI
XYIOKECTBEHHOM UHTEPIIPETAIIUU B TBOPYECTBE HA3APA
IIMOHKYJIA

Aoay:kanonoBa Myxanca HamMo3 KH31 —CaMOCTOATEILHbIN COUCKATEIb
CamapkaH/ACKOro rocy1apcTBeHHOI0 NeJaroru4eckoro yHuBepcurera
@muhlisal398@jicloud.com

AHHOTauusi: B naHHOW craThbe aHanmM3upyeTcs Xy[dOKECTBEHHas HHTEpIpeTanus
Tpagullii B TBOPYECTBE OJHOTO W3 BEAYIIUX IMPEJCTaBUTENCH COBPEMEHHOMN
y36ekckoi mpo3sl @pann Kapka — Hazapa Dmionkyna, B yacTHOCTH, abcypiHast
MO3THKA, SK3UCTEHIIMAILHOE MBIIIJICHUE, CUMBOJIU3M U CPEJCTBA ICUXOJIOTHUECKOTO
n300paxkeHus.B uccinenoBaHnyn Ha OCHOBE CPaBHUTEIBHO-THUIIONOTHYECKOTO METOAA
paccMaTpuBaroTCs (OpPMBI BBIPAKEHHUS BHYTPEHHETO JpamMaTu3Ma, MPOTHBOPEUHIA
MEX/Iy YEeIOBEKOM M OOIIECTBOM, a TaK)Ke JAYXOBHBIX CTpaJlaHUW B MPOM3BEIACHHSIX
nucarens. B pesynsrate o0ocHOBBIBaeTcsi, 4ro B TBopuecTBe Hazapa Duionkyna
Tpaauunu Kadku, B3auMoJeiCTBysl ¢ HAllMOHAJIBHBIM JIUTEPATYPHBIM MBIILICHUEM,
IpUOOPETAIOT HOBOE XYI0)KECTBEHHOE KaueCTBO.

KuaroueBbie cioBa: Hazap DOmonkyn, ®pann Kadka, monmepuusm, alcypa,
AK3UCTEHIIMATHN3M, XYIOKECTBEHHAs WHTEpIpPETAalysi, TIO3THKA, CHMBOJH3M,
MICUXOJIOTU3M, Y30€KCKas Mpo3a.

NAZAR ESHONQUL IJODIDA FRANS KAFKA AN’ANALARI VA BADIIY
TALQIN MASALALARI
Abdujalolova Muxlisa Namoz qizi — Samarqand davlat pedagogika instituti
mustaqil izlanuvchisi
@muhlisal398@icloud.com
Anotatsiya: Mazkur maqolada zamonaviy o‘zbek nasrining yetuk vakillaridan biri
Nazar Eshonqul 1jodida Frans Kafka an’analari, xususan, absurd poetika, ekzistensial
tafakkur, ramziylik va psixologik tasvir vositalarining badiiy talqini tahlil gilinadi.
Tadqiqotda yozuvchi asarlaridagi ichki dramatizm, inson va jamiyat o‘rtasidagi
ziddiyat hamda ruhiy iztiroblarning ifodalanish shakllari qiyosiy-tipologik metod
asosida o‘rganiladi. Natijada Nazar Eshonqul jjodida Kafka an’analari milliy adabiy
tafakkur bilan uyg‘unlashgan holda yangi badiiy sifat kasb etgani asoslanadi.
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Kalit so‘zlar: Nazar Eshonqul, Frans Kafka, modernizm, absurd, ekzistensializm,
badiiy talqin, poetika, ramziylik, psixologizm, o‘zbek nasri.

“FRANZ KAFKA’S TRADITIONS AND THE ISSUES OF ARTISTIC
INTERPRETATION IN THE WORKS OF NAZAR ESHONQUL”
Abdujalolova Muxlisa Namoz qizi — Independent Researcher, Samarkand State
Pedagogical Institute
@muhlisal398@jicloud.com
Abstract: This article analyzes the artistic interpretation of Franz Kafka’s traditions in
the works of Nazar Eshonqul, one of the prominent representatives of modern Uzbek
prose, with particular attention to the poetics of the absurd, existential thinking,
symbolism, and psychological means of depiction. The study examines the internal
dramatism of the writer’s works, the conflict between the individual and society, and
the forms of expressing spiritual suffering through a comparative-typological method.
As a result, it is substantiated that Kafka’s traditions in Nazar Eshonqul’s TBopuecTBO
acquire a new artistic quality through their harmonious integration with national

literary thinking.

Keywords: Nazar Eshonqul, Franz Kafka, modernism, absurd, existentialism, artistic
interpretation, poetics, symbolism, psychologism, Uzbek prose.

B pa3Butum mupoBoil auTeparypbl XX BeKa 0C000€ MECTO 3aHMMAET TEUYECHHE
MOJIEpHHU3MA, OTIMYAOIIeecs HAMpPaBICHHOCTHIO HA TIIyOOKWH aHajIn3 BHYTPEHHETO
Mupa 4enoBeka. Cpeau MpencTaBUTENICH TaHHOTO HAMpaBiIeHUs TBOpuecTBO DpaHIl
Kadxka Beimensercss cBoelt CioxHON (PuIoCOPCKON COAepKaTeIbHOCThIO, TITyOOKUM
IICUXOJIOTH3MOM M CBoeoOpasueM B H300pakeHHMH aOCypaHOM pealbHOCTH. B ero
MPOU3BEACHUSIX IIEHTPAIBHOE MECTO 3aHUMAIOT TIPOOJIEMBI OTUYKJICHUS YEJIOBEKa, €T0
KOH(UIMKTa ¢ OOIIECTBOM M BHyTpeHHero kpusuca. TBopuectBo Kadku oxazano
3HAYUTEIBHOE BIIMSHHUE HE TOJIBKO Ha €BPOTECHCKYI0, HO M Ha BOCTOYHYIO JIUTEPATYDY.
B y30ekckoii nuteparype, 0COOCHHO B MEPUOA TMOCTE OOpEeTeHUs HE3aBUCHUMOCTH,
YCWIMJINCh MOJAEPHUCTCKME TIOMCKH. B a3ToM mporecce 0co0Oro BHUMAaHUSA
3acimyxuBaeT TBopuecTBO Hazap Omonkyn. B ero mnpowsBeneHusx BeaylIMMHU
CTAHOBSITCSA TPOOJIIEMbl BHYTPEHHETO MHpaA YEJIOBEKA, OJWHOUECTBA, OTUYKICHUS U
KOH(IIHUKTA ¢ 001IeCTBOM. B CBSI3M ¢ 3THM CpaBHUTENFHOE U3YyUEHUE €T0 TBOPUECTBA B
KOHTeKCTe Tpaauiuii Kadku mpencrapnser cobo akTyalbHYI0 HAYYHYIO MPOOIEMY.
PaccmarpuBas ocHoBHBIE ocoOeHHOCTH mo3TukH Dpann Kadka, cieqyer oTMETUTH
TaKUue XapaKTEepHBbIC YEPTHI, KaK aOCypaHOCTh, HEOMPEACIEHHOCTh, CHOBUIYCCKAS
peanbHOCTh, Oeccuiiie dYeJoBeKa M €ro ysA3BUMOCTh Mepea cucrteMoil. B ero
MIPOU3BEACHUSIX TEPOU YACTO OKA3BIBAIOTCS B HEMIOHATHBIX CUTYAITUSAX, YTO YCHIIUBACT
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X BHYTpeHHUU Kpusuc. Tak, B pomane IIponecc mIaBHBIM Tepod OKa3bIBACTCS
BOBJICUEHHBIM B CyneOHOe pa3OuparenbcTBO 0e3 o0bsicHeHuss npuuuH[1]. D10
OTpa)kaeT OECIIOMOLIHOCTh YEJIOBEKA MEPe]l CUCTEMON U COOTHOCUTCS C OCHOBHBIMU
UESIMH SK3UCTEHLIMAIbHOU (puiocopun.

OOpamasicb k TBopuecTBy Hazap DIIOHKYN, MOXHO OTMETUTb, YTO B HEM TaKKe
PACKpBIBAIOTCA CJIOKHBIE MJIACTBI YEIOBEYECKOM NMCUXUKU. ['epon nucarens 3a4acTyro
HAXOJSTCS B COCTOSIHUU BHYTPEHHETO CTpajiaHus, HE MOTYT OOpPEeCTH COOCTBEHHOE
«s» U HE CIIOCOOHBI MPUWUTH K COMIACHIO C 00IIEeCTBOM. B npoun3BeneHusx DMIOHKYIIa
peaNbHOCTh YacTO MPEACTaBICHA B CUMBOJIMYECKON U MeTadopudeckoi (opme, 4To
commkaer ero c¢ no3tukol Kagxu. HeompenenéHHocTh cOOBITHH, YCIOBHOCTH
IPOCTPAaHCTBA U BPEMEHH, M300pakeHHE T€POEB B COCTOSHUHM IICHXOJIOTMYECKOTO
HaNpsKEHUS] — BCE 3TO HAIOMUHAET KaKUaHCKUHA CTUIIb.

AOCypIHbIE M 3K3UCTEHUIMAJIbHBIE MOTUBBI TaAKXE HAXOJAT OTPAKEHHE B TBOPUECTBE
Hazapa Dmonkyna. )Ku3Hb repoeB HalloJIHEHA HEJIOTUYHBIMU U TPYIHO OObSICHUMBIMU
cutyauussMu  [2]. AOCypA BBICTYNAaeT Ba)KHBIM XYJOKECTBEHHBIM IPUEMOM,
MO3BOJIIOIIMM TIIyOXKe PAacKpbITh BHYTPEHHEE COCTOSHHE YelloBeKa. lepou yacto
KUBYT B YCIIOBUSX, IIPUYMHBI KOTOPBIX OHM HE B COCTOSHMHM OCMBICIUTBH. B psae
IIPOU3BEJICHUI pa3BUTHE COOBITUI Ka)KETCsl HEJIOTMUHBIM, OJJHAKO 3Ta HEJIOTUYHOCTD
CIIy’)KUT CpPEICTBOM PACKPBITHS IICUXOJIOTMYECKOIO COCTOSIHHUS —IIEPCOHAXKEH.
DK3UCTEHIUATIbHbIE MOTUBBI — OJMHOYECTBO, TIOMCK CMBICIIA )KU3HH, CTPaxX U TPEBOTa
— 3aHMMAalT BAXXHOE MECTO B TBOpYECTBE nucarens. B ero mnpousBeneHUsx
BHYTPEHHUIN MUP reposi CTAHOBUTCA LIEHTPAJIbHBIM 00BEKTOM H300pakeHus. UenoBek
HEPEIKO MPEACTABIICH KaK OTUYXIAEHHAS, ONMHOKAS U CTPAJAIOIIAsl INYHOCTH [3], 4TO
CBUETEIBCTBYET O OJM30CTU aBTOpa K MOAEPHUCTCKOMY TUIly MblnuieHus. Ocoboe
3HAYEHUE B NPOU3BEACHMAX OIIOHKYJIAa MMeeT cMMBOJMKAa. C €€ MOMOIIBI aBTOp
1y0’kKe pacKpbIBaeT BHYTPEHHHUE MEPEKMBAHUS UEJIOBEKA U COLUAIbHBIE MTPOOJIEMBI.
B tBOpuecTBe Kadku Takxe spko BhIpak€Ha CUMBOJIMYHOCTD: 32 BHEUIHE MPOCTHIMU
COOBITHSIMU CKpbIBaeTCA NIyOOKHil uiocodckuit cMbica. B aToM acnekre mexmy
JBYMsI aBTOpaMu HaOIroiaeTcs Tunosiornueckas onmmzocts. Kak otmedaer Sarimsoqov,
«CHUMBOJIMYECKHI 00pa3 sBIsi€TCS BbICHIEH (DOPMOI XyHOMKECTBEHHOTO MBILUICHHS

[4].

CpaBHUTENBHO-TUITOJIOTUYECKUN aHAIU3 IMOKa3bIBaeT, 4ro Haszap OmoHKyn He
3auMcTByeT Tpanuuuu Kadku Hampsimyro, a MepeoCMBbICIMBAET WX B KOHTEKCTE
HAallUOHAJIBHOW  JINTEPaTypbl, YTO  CBUIETEIBCTBYET O €ro  TBOPYECKOM
CaMOCTOSITEJIBHOCTH.
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B pesynbrare aHamm3a BEISBICHO CIEAYIOLIEE:

. B TBOPYECTBE 00OUX MUcCaTeNield JOMUHUPYET a0CypAHasi peaibHOCTb;
. repou M300paXkaroTcsi B COCTOSTHUM BHYTPEHHETO KPU3HUCA;
. BEYIYIO POJIb UTPAIOT CUMBOJIMKA U MeTahOpPHUUECKOE MBIIILICHHUE.

Opnnako Hazap Omoskyn mnepepalOaTblBaeT JaHHbIE TPaJMLMA HAa OCHOBE
HallMOHAJIBHOTO MEHTAJIMTETA, CO3/1aBasi COOCTBEHHYIO XYHOXKECTBEHHYIO CHUCTEMY.
Pesynprarel uccienoBanus MokasbiBatoT, uTo Tpamuimn dpann Kadxa 3anmmaror
BaXKHOE MecTo B TBopuecTBe Hazap Omonkyn. B yacTHOCTH, Takue 4epThl, Kak
abcypaHasi MO3THUKA, SK3UCTCHLMAJIBHBIA JyX, CHMBOJIU3M M IICHUXOJOTHYECKAs
DIyOuHa, COMMXKAlT JBYX aBTOpoB. BMmecre ¢ TeM DIIOHKYT TBOPYECKU
nepepadarbIBacT 3TH TPAJULIUU B KOHTEKCTE HALIMOHAJIBHOMN JIUTEPaTypbl, PopMUpys
OPUTMHAJIBHYIO Xy[0’KECTBEHHYIO CUCTEMY.

T'oBops B nesiom o nostuke @pann Kadxka, cinenyer oTMETUTD, YTO OHA MPENCTABIISET
co00ll cBOeOOpa3HOE M CIOXKHOE sfABIEHHE B Jjureparype XX Beka. B ero
MPOU3BEACHUAX JCUCTBUTENBHOCTh HM300pa)kaeTcsi HE B paMKax TPaJuLMOHHOIO
peanusma, a B HEOOBIYHOM, 3a4acTyI0 CHOBUAUECKOM popme. B XynoxkecTBeHHOM Mupe
@panny  Kadka mnpuBbluHBIE JKM3HEHHBIE CHUTyallUd BHE3alHO MPHOOpPETaIoT
aOCypJHBIN U HETIOHATHBIN XapaKTep. TO 3aCTaBIISIET YATATEINS 33 JyMaThCs HE TOJIBKO
O Pa3BUTUU COOBITUH, HO ¥ O CYLTHOCTH YEJIOBEUECKOTO CYIIECTBOBAHMS.

Onnoit u3 BaxHenux ocodennocteit moatuku Opani; Kadxa sisnsiercst abcypaHOCTb.
Ero repou 4yacto 0Ka3blBalOTCSl B CUTYyalUsIX, IPUYUHBI KOTOPHIX OHU HE CIIOCOOHBI
MOHSTh U KOTOPBIE HE MOJJAI0TCS JIOrHYecKoMy 00bsicHeHu10. [logoOHoe nonoxenue
OoTpaxkaeT OECIIOMOIIHOCTh M YSI3BUMOCThH YEJIOBEKA IMEpel COUUAIBbHON CHUCTEMOM.
Jlnst @pann Kadka abcypa — 3T0 HE TPOCTO OTCYTCTBHE JIOTHKH, a Xy/I0)KECTBEHHOE
CPEICTBO, PACKPBIBAIOIIEE NYOMHHYIO CYyIIHOCTh Y€JIOBEUECKON KU3HU.

Emé opaHOM BaxXHOM YEPTOW SBJISAETCA HEOINPENCIEHHOCTh U OTKPBITOCTH
uHTepnperaunu. B npousBenennsx @pann Kadka BpemMss U MpoCcTpaHCTBO YacTO HE
KOHKPETU3UPOBAHbI WM UMEIOT YCIOBHBIA XapakTep. I epon He MOHMMAIOT, 10 KaKOu
IIPUYMHE OHU OKAa3aJUCh B TOW WM WHOW CHUTyallMW, U YATATENIb TAKKE HE HAXOAUT
OJTHO3HAYHBIX OTBETOB HA 3TH BOMPOCHI. Takoi Xy05KECTBEHHbIN TPUEM MOOYKIAET K
AKTUBHOMY OCMBICJICHUIO TEKCTa U JAOIYyCKaeT MHOKECTBEHHOCTb UHTEPIIPETALINM.

B noatuke ®@pann Kadka ocodboe MecTo 3aHMMaeT BHYTPEHHU MUP YEJIOBEKA U €T0
IICUXOJIOTUYECKOE COCTOSIHHE. ['€ponm HEpenKo KUBYT B COCTOSIHUM OIMHOYECTBA,
CTpaxa, TPeBOTH U OoTuykJeHuss. OHU HEe MOTYT NMPUNUTH K COMIACHIO C OOIIECTBOM U
OILYIIAIOT Ce0sl Uy)KMMHU B OKPYKAIOIIEM MHUpPE. DTH YEepPThl COOTHOCSTCS C UIEAMU
OK3UCTEHUMANU3M, BBIBOJII Ha TEpBBIM MaH NpollieMy  4YeJIOBEYECKOro
CYILLIECTBOBAHMSI.
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Kpowme Toro, B TBOpuecTBe @pani; Kadka 3HAYNTENBHYIO POJIb UTPAET CUMBOJIHUKA. 3a
BHEIIIHE MPOCTHIMU COOBITUSIMU CKpbIBaeTCsl IyOokuil unocopckuil cmpici. Tak,
CyleOHBI  mpolecc, 3aMOK WIM  (paHTaCTHMYECKHE MPEBpAIlCHUS  MOTYT
MHTEPIPETUPOBATHCS. KAK CHMBOJIBI BHYTPEHHMX CTPAJaHUW YEJIOBEKA, JaBJICHUS
obmecTBa U OeccMbIcieHHOCTH ObiTusA. Takum oOpazoM, Kadka cozmaér
MHOTOCJIOMHYIO CHCTEMY Xy O’KECTBEHHBIX 3HAUECHU.
B nenom nmoastuka @pann Kadka npencrabnser coO0i CIOXKHYIO XyJOKECTBEHHYIO
CHUCTEMY, OTpaXalollyl0 BHYTPEHHUE CTpaJaHus YeJOBEKa, ero KOH(IUKT ¢
oOLIECTBOM U MPOOJIEMBI CyLIECTBOBaHUA. Ero TBOpUYECTBO HE IpejiaraeT roTOBbIX
OTBETOB, 4, HAIIPOTUB, MOOYKIAET YUTATEIS K PA3MBILUICHUIO, [IOUCKY U OCMBICIECHUIO
CJIOKHBIX BOIIPOCOB YEJIOBEUECKOU KU3HMU.

HUcnonb3oBanHas Jqureparypa
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2. Hazap Omonkyn. M30panHbie mnpousBeneHus. — TalllKeHT: W31aTEIbCTBO
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3. Hazap Dmonkyn. «OpuHoyecTBO» (COOpHUK paccka3oB). — TallkeHT:
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THE ROLE OF READING ALOUD IN IMPROVING FLUENCY

Eshmanova Shahnozaxon Ismoiljon qizi
e-mail: shaxnozaa481@gmail.com
Tel: 998909722557

Abstract. Reading is a fundamental component of language development and plays a
crucial role in building both receptive and productive skills. This article examines the
role of reading aloud in improving reading fluency, particularly among primary-level
learners of English as a foreign language. Drawing on established theories of reading
and language acquisition, it highlights how reading aloud supports the development of
phonological awareness, vocabulary acquisition, and confidence in oral
communication. The paper also discusses interactive read-aloud practices, emphasizing
the importance of teacher guidance, scaffolding, and student engagement in meaning-
making processes. Furthermore, it explores the differences between first language (L1)
and second language (L2) reading, underlining the cognitive and linguistic challenges
faced by learners.

Keywords:reading aloud, reading fluency, pronunciation, EFL learners, interactive
read-aloud, literacy development, language skills, primary education.

Generally, language consists of four main skills: listening, reading, writing, and
speaking. These are the essential elements that enable people to communicate with one
another. Listening and reading are considered receptive skills, and they typically
develop before productive skills like writing and speaking. In the 1970s, many
researchers and educators emphasized the significance of reading. For instance,
Goodman® and Smith? argued that reading is not simply a process of decoding letters
and words one by one to extract meaning.

Reading plays a vital role in life, as a society cannot progress without education.
Through reading, individuals can gain knowledge about a wide range of topics. It
involves understanding a text by using various strategies such as predicting meaning,
defining unfamiliar words, skimming, scanning, and drawing inferences. According to
Coady, the reading process includes three key elements: strategic processing, prior
knowledge, and cognitive abilities. In other words, comprehension occurs when a
reader’s thinking skills and strategies interact with their background knowledge to

1 K. Goodman, “The reading process,” in Interactive Approaches to Second Language Reading, P. L. Carrell, J. Devine,
and D. E. Eskey, Eds. Cambridge: Cambridge University Press, 1988.
2 F, Smith, Understanding reading. Mahwah: Lawrence Erlbaum Associates, 1971.
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make sense of the text. Furthermore, Reading aloud can be implemented as the major
and magic way to improve students’ oral-English due to in reading aloud the students
can practice pronunciation directly so at the same time they can improve and develop
their speaking.

The concept of reading involves using particular techniques and strategies that
help readers understand texts effectively. According to Halliday, teachers have an
essential role in guiding children to use language appropriately, which can be achieved
through regular reading activities or conversations. Reading aloud is especially
valuable because it helps students gain confidence in their knowledge and provides
opportunities to share ideas and discuss personal experiences in the classroom.

Also, we should take into consideration of the distinct nature of L1 and L2 reading.
According to Bernhardt, there are the distinct nature of L1 reading and L2 reading for
two reasons. First, readers store different types of memory related to languages, and
this affects the cognitive processing when they read a certain text.?

Wood Salvetti suggested that reading aloud strategies support the development of
literacy skills. Students who do not practice reading aloud often struggle with
pronunciation and may lack familiarity with the sound system of the English language.
Through reading aloud, children become more familiar with language patterns found
in books and can expand their vocabulary. Effective reading aloud includes clear
pronunciation, appropriate pacing, variation in tone and volume, proper phrasing, and
meaningful pauses.

For young learners in particular, reading aloud supports early literacy and language
development. It also encourages a love for reading and enjoyment, which can be even
more important than focusing only on technical skills. This study aims to examine how
reading aloud can improve reading fluency and enhance pronunciation among primary-
level students.

Students at the basic level often face challenges in reading, which led to an exploration
of the factors affecting their performance. Among various helpful approaches, reading
aloud stands out as an effective method for improving both fluency and pronunciation.
Without sufficient practice in reading aloud, students may experience difficulties in
these areas.

Focusing on improving students’ reading fluency and pronunciation through the use of
reading aloud as a practical tool. It also highlights different reading aloud strategies
and their benefits. Reading aloud motivates students, encourages a positive attitude
toward reading, and helps them enjoy books, stories, and poems they might not

3 E. B. Bernhardt, “Challenges to reading research from a multilingual world,” Reading Research Quarterly, vol. 38, pp.
112-117, 2003.
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otherwise encounter. Additionally, it supports learners of English as a foreign language
by strengthening essential skills. It also promotes independent reading habits and
guides teachers to recognize the importance of incorporating reading aloud into their
teaching practices.

Reading aloud can be described as an activity that creates a shared focus between adults
and children, allowing them to engage in meaningful conversations that go beyond
simple observation to include deeper, concept-based discussions. Expanding on this
idea, Strachan explains that interactive read-aloud sessions involve teachers supporting
students’ understanding by guiding them through the text, introducing new ideas, and
asking questions before, during, and after reading.

In an interactive read-aloud, the teacher reads a text to the class while encouraging
active participation. Both the teacher and students ask questions, listen carefully, make
predictions, and discuss the content together in order to better understand the material.
One key benefit of reading aloud is that it helps students develop the ability to make
connections. According to Strachan, consistent interaction during read-aloud sessions
enables students to relate the text to their own experiences and to the wider world.
When learners make these connections, they tend to understand the text more deeply
because they actively construct meaning. This connection becomes even stronger when
students can relate emotionally to the characters or settings in the text.

Reading aloud is particularly beneficial for younger elementary students. Wiseman*
notes that interactive read-alouds provide valuable learning opportunities for early
readers, as teachers and peers can model comprehension strategies, actively involve
students, and build a supportive learning environment. Teachers can demonstrate fluent
reading and use read-alouds to make challenging texts more accessible. Pentimonti and
Justice® describe scaffolding as providing temporary support to learners and gradually
removing it as they become more independent. Strachan also highlights that
discussions during read-aloud sessions help young learners better understand the
content, as shown in her research with kindergarten students.

However, there is less research on how reading aloud affects older students. Clark and
Andreasen® studied sixth-grade students and found that while their attitudes toward
being read to were mixed, all participants recognized its instructional value. Another
study by Wolf, Crosson, and Resnick examined comprehension and higher-order

4 Wiseman, A. (2011). Interactive read alouds: Teachers and students constructing knowledge and literacy together.
Early Childhood Education Journal, 38(6), 431-438.

5 Pentimonti, J., & Justice, L. (2010). Teachers’ use of scaffolding strategies during read alouds in the preschool
classroom. Early Childhood Education Journal, 37(4), 241-248.

6 Clark, S., & Andreasen. (2014). Examining Sixth Grade Students’ Reading Attitudes and Perceptions of Teacher
Read-Aloud: Are All Students on the Same Page? Literacy Research and Instruction 53 (4) 162-182..
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thinking skills in elementary and middle school students, concluding that discussions
during read-aloud sessions improved understanding.
To conclude, reading aloud not only does improve vocabulary, but also effectively
enhances the reading comprehension of learners.
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INGLIZ TILIDAGI VAQT LEKSIKASINING MORFOLOGIK VA SEMANTIK
XUSUSIYATLARI

Suyunova Mohinur Beknazar gizi
Termiz iqtisodiyot va servis universiteti magistranti
Mamataliyeva Navbahor Xo ‘jamberdiyevna
Dotsent, filologiya fanlari doktori (DSc),
Termiz igtisodiyot va servis universiteti

Annotatsiya. Ingliz tilidagi vaqt leksikasi zamon, aspekt va turli leksik vositalar orgali vogea vaqtini
aniq ifodalashga xizmat qiladi. Ushbu kichik tadqgiqotda fe’l shakllari, yordamchi fe’llar, vaqt
ravishlari va predlogli konstruksiyalar tizimi morfologik hamda semantik nuqtai nazardan tahlil
qgilinadi. Shuningdek, vaqt leksikasining konseptual talqini hamda uning o°zbek tilidagi ifodalanishi
bilan umumiy giyosiy mulohazalar beriladi.

Kalit so‘zlar: vaqt leksikasi, zamon, aspekt, vaqt ravishlari, temporal predloglar, temporal
semantika, ingliz tili, morfologiya, semantika.

KIRISH
Inson tajribasi vaqt va makon doirasida kechadi, shu bois til tizimida vaqgt tushunchasi markaziy
konseptlardan biri sifatida alohida ahamiyat kasb etadi. Ingliz tilida vaqt ma’nosi fagat grammatik
zamon shakllari bilan emas, balki yordamchi fe’llar, aspektual konstruksiyalar, vaqt ravishlari,
predloglar va turli idiomatik birikmalar orgali ifodalanadi. Vaqt leksikasining morfologik va semantik
xususiyatlarini o‘rganish ingliz tilshunosligida zamon-aspekt tizimini, temporal kontekstning
matndagi rolini hamda tarjima jarayonida yuzaga keladigan ma’no siljishlarini chuqurroq anglashga
yordam beradi. Ushbu ishda ingliz tilidagi vaqt leksikasi tizimlashtirilib, uning morfologik
realizatsiyasi va semantik turlari tahlil gilinadi.
ADABIYOTLAR SHARHI
Vaqt kategoriyasi tilshunoslikda ko‘p bosqichli, funksional-semantik maydon sifatida tavsiflanadi.
Funktsional grammatik yondashuv zamonnini faqat fe’Ining morfologik ko‘rsatkichi sifatida emas,
balki morfologik, sintaktik va leksik darajadagi vositalar yig‘indisi sifatida ko‘radi. Masalan,
Shayzakovning ingliz tilidagi zamon funksional-semantik maydoni haqidagi ishida zamon ma’nosi
markazida fe’l zamon shakllari, periferiya qatlamida esa vaqt ravishlari: now, yesterday, tomorrow;
vaqtga doir fe’llar: begin, end, continue hamda kontekstual signallar joylashtiriladi. Comrie, Klein va
boshga olimlar tense va aspectni vaqt lokalizatsiyasining grammatiklashgan vositasi sifatida izohlab,
ularning diskursdagi temporal nuqtai nazar va voqea davomiyligi, takroriyligi bilan bog‘ligligini
ko‘rsatadilar.
Leksik darajada vaqt konsepti ko*plab tadqiqotlarda alohida konseptual maydon sifatida o‘rganilgan.
Mamarajabova, Grushina va boshga tadgiqotchilar vaqt konseptini leksik birliklar orgali ifodalashda
vagt nomlari, vaqt ravishlari, frazeologizmlar va maqollar tarkibidagi temporal birliklarni ajratadi.
Bunday yondashuvda vaqt leksikasi nafagat denotativ ma’noni, balki metaforik va baholovchi
komponentlarni ham gamrab olishi, masalan, time flies, once in a blue moon kabi birikmalarda
vaqtning tez o‘tishi yoki kam uchrashi kabi ko‘chma ma’nolarni ifodalashi ta’kidlanadi. Shuningdek,
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ingliz va o‘zbek tillaridagi vaqt konseptining qiyosiy tadqiqotlari, vaqt va makon munosabatlarini
birgalikda ko‘rib chiqish orqali til va madaniyat o‘ziga xosliklarini yoritishga qaratilgan.

TAHLIL

Ingliz tilida vaqt ma’nosini ifodalovchi vositalar bir nechta darajada namoyon bo‘ladi: grammatik
(fe’l zamon va aspekt shakllari), leksik (vaqt ravishlari, vaqt fe’llari, nomlar), hamda sintaktik
(kompleks gaplar, bog‘lovchi vositalar). Grammatik darajada ingliz tilida an’anaviy ravishda ikki
asosly zamon (present, past) va ular bilan birikadigan continuous va perfect aspekt shakllari ajratiladi;
kelasi zamon ma’nosi esa asosan will, be going to kabi yordamchi fe’llar orqali ifodalanadi. Leksik
darajada esa now, today, yesterday, tomorrow, soon, already, recently, often, always kabi ko‘plab vaqt
ravishlari, as well as time, day, year, moment kabi otlar hamda begin, finish, continue, last kabi fe’llar
temporal ma’no tashuvchilari hisoblanadi.

Morfologik nuqtai nazardan, ingliz tilida vaqt ma’nosi avvalo fe’l zamon-aspekt shakllari orqali
ifodalanadi. Comrie ta’rifiga ko‘ra, tense — vogeani nutq payti bilan munosabatda vaqt bo‘yicha
joylashtiruvchi grammatik kategoriya, aspect esa voqea ichki dinamikasini (davomiylik,
tugallanganlik, takroriylik) ko‘rsatadi. Ingliz tilida morfologik zamon asosan fe’lning ikkinchi shakli
yoki -ed qo‘shimchasi (Past Simple), hamda yordamchi fe’lning zamon shakli (have/has, had, will)
orqali beriladi; aspect esa partisipial shakllar (-ing, -ed) bilan birga keladigan be, have yordamchi
fe’llari bilan ifodalanadi.

XULOSA

Amaliy nuqtai nazardan, ingliz tilini o‘rganishda fagat zamon jadvalini emas, balki vaqt leksikasining
funksional-semantik imkoniyatlarini ham tizimli o‘rganish zarur. Chunki ko‘plab nutqiy xatolar
aynan vaqt ravishlari, predlogli konstruksiyalar va idiomatik ifodalarni noto‘g‘ri qo‘llash bilan
bog‘liqdir. Ingliz va o‘zbek tillari o‘rtasidagi qiyosiy tadqiqotlar esa vaqt konseptining universalligi
va milliy xususiyatlarini aniglash, tarjima strategiyalarini takomillashtirish hamda kognitiv-lingvistik
tasavvurlarni kengaytirishga xizmat giladi.
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B3ANMOCBSA3b HEPABBUBAIOIIENCS BEPEMEHHOCTH C QHAOMETPUTOM 1
3®PEKTUBHOCTH IIPETPABUJIAPHOM PEABMJINTAIIUHA

Aboynnaeea Maouna 3aghapoena
Maeucmpanm 1-02o Kypca no nanpasieHur0 aKkyuepcmaa 1 SUHeKoN02UU Ypeenuckozo
20CY0apCcmEeHH020 MeOUYUHCKO20 uHcmumyma, Ypeenu, Y30exucman
Mampusaeea Iynonopa /Iicymanuazoena
DSc, ooyenm kageopul akyuepcmeo u 2UHeKoI02UU U OHKOLO2UU YP2eHUCKO20 20CYO0apCmMEeHHO20
MeOUYuHCcKo2o uHcmumyma, Ypeeny, Yzoexucman

AkTyanbHocTh. Hepa3BuBaromasicss 6epeMEeHHOCTh NPOJOKACT 3aHMMaTh OJHO M3 BEAYIIUX
MECT B CTPYKTYPE PAaHHUX PENPOAYKTUBHBIX IOTEPb U OCTAETCS aKTyaIbHOM MEIUKO-COLUAIbHON
po0OIeMoil COBPEMEHHON aKylepCKO-TMHEKoJornyeckor mnpaktuku. Ilo nanHeiM Bcemuphoit
OpraHU3alMK 31PaBOOXPAaHEHMs], 3HAYUTEIbHAs YACTh CAMOIPOMU3BOJIbHBIX 1OTEPh OEPEMEHHOCTH Ha
PaHHUX CPOKaxX CBsA3aHA UMEHHO C HAPYIICHHEM IPOIIECCOB MMILIAHTAIIMY U PAHHETO SMOPHOTeHe3a.
B mocnennue rompl 0co00e BHUMAaHHE YICNIACTCS XPOHUYECKOMY SHIOMETPHUTY KaK OJIHOMY W3
KITIOUEBBIX ITaTOTCHETHYECKUX (PAKTOPOB pa3BUTH HEpa3BUBAIOIIEHCS OepeMeHHOCTH. JITUTEeIhHO
MPOTEKAIONNI  BOCHAIUTENBHBIA MPONECC B JHIOMETPUU COIMPOBOXKAACTCS HAPYLICHHEM
PELIENITUBHOCTH CIM3UCTOM OOOJOYKM MAaTKM, HM3MEHEHHEM MHKPOLMPKY/ISIIHUU, JucOaIaHcoM
LUTOKWHOB, HapYyLIEHHEM FOPMOHAILHOTO TOMEOCTa3a U MUKPOOHOJIOIMYECKOTO CTaTyca MOJOBBIX
nyteii. Ha ¢oHe XpoHMuUecKoro BoOcHaleHus YXyIIIAKOTCS IpoLecchl HWHBa3uu Tpodobiacra,
(GbopMHpOBaHUS XOpPUOHA M IIOJHOLEHHOM HMMIUIAHTALMU IUIOAHOTO siflla, YTO CYLIECTBEHHO
MOBBIIIAET PUCK MMOBTOPHBIX PENPOAYKTUBHBIX MOTEPh. B cBsA3M ¢ 3THM pa3paboTka 3PeKTUBHBIX
METOJIOB TPETrpaBUIAPHON peadMIUTany, HAlPAaBICHHBIX HA BOCCTAHOBIEHHE (DYyHKIIMOHAIEHOTO
COCTOSIHUS DHIOMETPHS, IPUOOpETAET 0COO0YI0 KIMHUUYECKYIO 3HAYUMOCTb.

Heasb. Llenpro HAcTOAMIETO UCCIENOBAHUS SBUIOCH U3YyYEHHME B3aUMOCBSI3U HEPAa3BUBAIOILEHCS
OEpEeMEHHOCTH C XPOHUYECKUM 3HJOMETPUTOM, a TaKXkKe OlLeHKa 3(pQPEKTUBHOCTH BarvHaJIbHOM
O30HOTEpalMM B COCTaBE€ KOMIUIEKCHOM TMperpaBUJapHOM peadMIuTalMd Yy JKEHIIMH C
PEeNpOAYKTUBHBIMU MOTEPSIMHU B aHAMHE3e€.

Marepunansl u Metoabl. lccrnenoBanue mpoBOAWIIOCH Ha 0aze Xope3Mckui — ¢uiinan
PecnyOnikaHCKOTO CIIeUaIM3UPOBAHHOTO HAYIHO-TTPAKTUYECKOTO METUIITHCKOTO IIEHTPa MaTepH U
pedénka B 2025-2026 romax. B uccnenoBanue ObutM BKIHOUEHBI 90 JKEHIIMH pEnpOAyKTUBHOTO
BO3pacTa C HEpa3BHUBAIOLICICA OEpeMEHHOCThIO B aHaMHe3e. B 3aBucMMOCTH OT Xapakrepa
MIPOBOJMMOI Teparnuy TMAlMeHTKA OBUIM pacrpenesieHbl Ha TPH KIMHUYECKHe rpymmbl. [lepByro
rpynny coctaBuiad 30 JKEHIIMH C XPOHMYECKUM OHHIOMETPUTOM TIOCJE€ Hepa3BUBaIOLIEHCS
OepeMEeHHOCTH, IMOJTyYaBIlIie CTaHAAPTHYIO MPOTUBOBOCHAINTENBHYIO U TOPMOHAIBHYIO TEPAIIUIO.
Bo Bropyto rpynmy Bouud 30 HAlMEHTOK C aHAJOTMYHOW IATOJIOTHEH, KOTOPBIM Hapsay CO
CTaHJApTHOM Tepamnuel MpoBOAMIACH KOMILJIEKCHAsI MperpaBuaAapHas MOJArOTOBKA C MPUMEHEHUEM
BarvHaJbHOM 030HOTepanuu. TpeTbio rpymnmy coctaBuiu 30 MpakTHUECKH 370POBBIX JKEHIIUH C
(bU3NOTOTHYECKUM TE€UCHHEM OepeMEHHOCTH, BKIIOYEHHBIX B HCCIICIOBAHHE B KaueCTBE TPYIIITBI
cpaBHeHHs. BceM manuMeHTKaM  MPOBOIMIOCH  KOMIUIEKCHOE — KIMHHKO-aHAMHECTHUYECKOE
o0ciieloBaHMe, YIBTPa3ByKOBOE HCCIEIOBAHNE OPraHoB MaJIOr0 Ta3a M OLEHKA TOJIILUHBI
sHIOMeTpHs. [OpMOHANBHBIA MPOGWIHF OMpPEACISIICS MO YPOBHSM NPOJIAKTHHA, MPOTEeCTEPOHA,
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3CTPOr€HOB, THUPEOTPOIIHOTO TOPMOHA W AHTUMIOJUIEpOBA TropMoOHa. IMMyHosormdeckoe
HCClIeIoBaHWEe BKJIo4yano onpeneneHue ypoBHs IL-6 u  antu-XI'Y anturten. CocrosiHue
MUKpPOOHOIIEHO3a Barajuilla U HEePBUKAIBHOIO KaHalla OLIEHUBAJIOCh C HUCIIOJIb30BAHUEM METO/I0B
Femaflor, 6akTepuonornueckoro nocesa u [11[P-nmuarnoctukm.

Pesyabrarbl. Pe3ynbraThl HCCleOBaHUS IOKa3ald, 4YTO Yy OOJBIIMHCTBA MAalMEHTOK C
HEpa3BUBAIOLIEICS OEPEMEHHOCTBIO  BBISBISUINCH  BBIPAKCHHBIE IPU3HAKA  XPOHMUYECKOTO
SHAOMETPUTA, COIPOBOXKJIABUIMECS KOMIUIEKCHBIMM TOPMOHAJIbHBIMU, HUMMYHOJIOTUYECKUMU U
MHUKPOOHOJIOTHYECKIMHA HApYUICHUSAMHU. Y SKEHIIWH TEpPBOM M BTOPOM TPyNI OTMEYAIOCh
JIOCTOBEPHOE CHM)KEHUE YPOBHS IPOTr€CTEpPOHA, HapyIIEHUE COOTHOLIEHHUS OSCTPOI€HOB U
IIPOJIaKTHHA, @ TAKXKE IOBBIIIEHWE KOHLIEHTpAlMM IPOBOCHAIUTENBHOIO LUTOKMHA IL-6, uTO
CBUJETEIHCTBOBAIIO O XPOHUYECKOM BOCHAIMTEIBLHOM Ipolecce B 3HAOMETpuu. OIHOBPEMEHHO
HAOMIONaIoOCh yBEIMYEHHUE AaKTUBHOCTH aHTHU-XI'U aHTUTeN, MOATBEpXKAalollee Yy4acTue
ayTOMMMYHHBIX MEXaHHM3MOB B HapylIeHHHM I[POLIECCOB HMIUIaHTanuu. [Ilpu wuccrnenoBaHuu
MUKpoOuoIieHo3a Hanbomnee yacto BeiIBIsINCH Gardnerella vaginalis, Ureaplasma spp., Mycoplasma
hominis u Candida spp., accoluUpoBaHHBIE C XPOHUYECCKUM BOCHICHHUEM OJHIAOMETPUS H
CHIDKEHHEM pEeLENTUBHOCTH 3HAoMeTpus. [locie mpoBenéHHOro Kypca jeueHUs! MOJI0KHUTEIbHAs
IMHAMUKa HaOmomanach B O0eHWX TpyIIax, OJHAKO HanOoliee BBIPAKCHHBIE H3MEHEHUS ObLIN
3aperucTPUpPOBaHbl Y MALMEHTOK, MOJIy4aBIINX BarvHajIbHYIO O30HOTEpanuio. Y >KEHIIUH BTOPOI
Tpynnbl OTMEYANIOCh Oojiee ObICTpOE BOCCTAHOBIEHUE CTPYKTYPBI SHIOMETPHSI, HOpPMaTU3allus
TOPMOHAIBHOTO Mpoduiis U cHkeHue ypoBHs 1L-6. Hopmanuzamus MukpoOroleHo3a Buaraiuiia u
LEPBUKAIBHOTO KaHaia Oblia JOCTUTHYTA Yy 86,7% MalMeHTOK BTOPOU IPyMIIbl, TOTAA KaK B TPyIIe
CTaHJapTHOM Tepamnuu JaHHBIN MMOKa3aTenb cocTaBui 56,7%. B Tedenue 6¢ mecsueB HabmaroneHus
IIOBTOpHAast OEpEMEHHOCTh HacTymnuia y 76,7% MauueHToK, NoIy4YaBIIMX 030HOTEPAIINIO, TOTIa KaK
B KOHTPOJILHOM IpyIIe JaHHBIA oka3aTrensb cocTaBui 53,3%.

BoiBoabl. Takum 00pa3om, XpOHUYECKUN SHIOMETPUT SIBIETCS OJHUM U3 BEAYLIMX (PAKTOPOB
pa3BUTHS HEpa3BUBAIOILIEHCS OEpEMEHHOCTH, COMPOBOXKAASICH HAPYLIIEHUSMU TOPMOHAJIBHOTO,
MMMYHOJIOTHYECKOT0 M1 MUKPOOHOJIOrMYECKOro cTaTyca. BriroueHrne BarnHanbHOM 030HOTEpanuu B
KOMIUIEKC TperpaBHIapHOil peabuiaMTaluu CIOCOOCTBYET BOCCTAaHOBJIEHHIO (DYHKIIMOHAIBHOTO
COCTOSIHUSI SHIOMETPHS, HOPMAIU3ALMU MUKPOOHUOIIEHO3a U TOBBIIIEHHIO YacTOThl HACTYIUICHHS
OnaronpusaTHoi OepeMeHHOCTH. [lonmydeHHbIe pe3ynbTaThl MOATBEPKAAIOT BHICOKYIO KIMHUYECKYIO
3(h(HEKTUBHOCTh KOMITJIEKCHON peadMINTAIIMU Y KEHIINH ¢ Hepa3BUBAIOIIEHCS OEPEMEHHOCTHIO B
aHaMHe3e.
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Abstract. The primary task of a dictionary is to collect, describe, and systematize the
vocabulary of the Uzbek literary language. This process consists of determining the
lexical structure of the language, defining the meaning and scope of use of words, as
well as strengthening and stabilizing the norms of the literary language. The dictionary
not only explains the meanings of words but also provides their correct pronunciation,
grammatical forms, and stylistic features, which helps in the correct use of the
language. At the same time, according to the requirements of the time, the dictionary
makes a significant contribution to improving the culture of speech, as it teaches
students and users the most important rules of the literary language.

Keywords. Vocabulary, etymological information, illustrative example, punctuation
mark, methodological information, leaf, stylistic feature, language norms.
Introduction. We can see this in the lexicographic interpretation of phytonyms. The
dictionary article in explanatory dictionaries consists of the following parts: 1) the main
word; 2) etymological information; 3) a special mark that records grammatical and
stylistic information; 4) explanation; 5) an illustrative example; 6) source of an
illustrative example. In addition to providing brief information about each part, we
continue our opinion with an analysis of the dictionary articles in which phytonyms are
chosen as the main word. Each word explained in a dictionary entry is called a
headword. The main word can be selected from both common words and limited
vocabulary. In the modern Uzbek language, independent, auxiliary and intermediate
words belonging to the literary language, as well as the literal and figurative meanings
of the word can be chosen as the main word. From the limited lexicon, we can find
phytonyms in the units of dialectal lexicon, terms that are understandable to many,
actively used in textbooks and scientific-popular style. For example, anor, olma,
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apelsin, uzum, nok, tok, shaftoli, g ‘o za, tarvuz, govun, banan, xurmo, terak, baqaterak,
gujum, chinor, o‘t, maysa, qovoq, jivda, lola, atirgul, rayhon, nilufar, boychechak
articles have been prepared in explanatory dictionaries for lexemes such as and they
are recorded as common units. Because their explanation does not provide information
about the belonging of the lexeme to botanical terminology. Nevertheless, in the
dictionary articles prepared for the listed lexemes, the appearance and other
characteristics of phytonyms are formed in a scientific style. For example, after the
etymological information for the lexeme peach, only the explanation "!a tree with pink
flowers, long leaves growing in hot places, in the south, and its fruit" is given. That is,
the explanation does not use a special mark that the lexeme belongs to the field of
botany.

Research methodology. Similarly, since most phytonyms are used more in a purely
scientific style, they are included in the dictionary article based on their terminological
meaning. At the same time, lexical units formed on the basis of territorial signs of
delimitation were also selected as the main word in explanatory dictionaries. In
particular, baligko ‘z, angishvonagul, baliqqiyg ‘ir, baqasalla, baqayaproq, barginozik,
bedanatut, begimsuydi, bakabarmoq, betagabo ‘z, beshurug‘, bolquray, boldirqora,
boboyi, boboshayxi we can see such a situation in the explanation of phytonyms such
as . For example, in the explanation of the lexeme baqasalla, a special pometa (bot.)
was used, which gives information about the belonging of the word to botanical
terminology. The explanation of the lexeme does not provide etymological
information. Because the lexeme is a unit of its own layer. The explanation of the
lexeme is also formed in a scientific style: "An inedible poisonous type of cap fungi"?.
Similarly, the explanation of the lexeme "baqaton" states that it is a special lexical unit.
Results and discussion. It is known that the most important part of explanatory
dictionaries is the explanation of the main word. The main information about the
essence of the lexeme is given in the explanatory part. Grammatical, stylistic, and
etymological data also serve to more fully reveal the essence of the commentary. The
illustrative examples that conclude the dictionary article are aimed at proving the
correctness of the explanation. For this reason, a responsible approach is taken to the
formation of the part of explanatory dictionaries that represents the explanation of the
main word. In dictionary articles where phytonyms are chosen as the main word, the
explanatory part is formed more in a scientific style. The descriptive text type is widely
used in this section. Where there are several words representing a lexeme, its synonyms
are also used as an explanation. In general, the explanation of phytonyms can be formed

1 O‘zbek tilining izohli lug‘ati: 6 jildlik, 6-jild. — Toshkent: G*afur G‘ulom, 2022. — B.568.
2 O‘zbek tilining izohli lug‘ati: 6 jildlik, 1-jild. — Toshkent: G*afur G‘ulom, 2022. — B.277.
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as a word, phrase, or sentence. The completeness of the explanation, the fact that it is
understandable to the user means that the dictionary article as a whole has been
successfully generated. For example, to explain the phytonym bagayaproq, a single
lexeme - bargizub - was used in explanatory dictionaries. Because the explanation of
the lexeme is directed to the explanation of the lexeme bargizub (a large-leaved, short-
stemmed, small-flowered perennial herb and its leaf used as a medicine in folk
medicine). This indicates that the second lexeme is more familiar to Uzbek speakers.
The user can learn that the lexemes "bargizub" and "bargiyaproq" are synonyms in the
Uzbek language in the status of a lexical double. It turns out that in explanatory
dictionaries of the Uzbek language, the use of descriptive text is observed in the
explanation of phytonyms due to the fact that they are specific nouns. Their properties
are also formed on the basis of a descriptive text. Each part of the plant is explained by
individual compounds. Including leaves, body structure, fruit color, taste, impact on
humans, geographical distribution, etc. The listed provide uniqueness in the
explanation of the phytonymic lexeme.

[lustrative examples also play an important role in the interpretation of phytonyms in
explanatory dictionaries. "Illustrative examples are provided to confirm the inclusion
of the main word based on the stated requirements, the correctness of the grammatical
and stylistic marks applied to it, the correct, clear definition of the meaning (s) of the
interpreted unit, and finally, the correctness of the explanation given to each meaning"®.
That is, illustrative examples prove the normative preparation of the dictionary article
using an example from live speech. It should be noted that this part of the dictionary
entry is not applicable to all explanations. Some annotations do not require approval.
[llustrative examples can also be in the form of phrases and sentences. At the same
time, several illustrative examples can be given to prove the explanation of some
lexemes. For example, two illustrative examples were used to confirm the explanation
given for the phytonym marvartak:

"The children couldn't find a place on the ground and climbed the mulberry trees." M.
Ismoiliy, Fergana region. The inhabitants of Fergana call it "marvartak," and the
inhabitants of Tashkent call it "balkh tuti." "Mushtum"*,

Conclusions and suggestions. So, we can say that the explanatory dictionaries created
in the Uzbek language were prepared on the basis of classical examples of
lexicography. In addition to the explanation of the main word, grammatical, stylistic
and etymological information is also given in the dictionary articles. The illustrative
examples provided to substantiate the explanation are taken from examples of fiction

3 O‘zbek tilining izohli lug‘ati: 6 jildlik, 3-jild. — Toshkent: G‘afur G‘ulom, 2022. — B.26.
4 Ko‘rsatilgan manba. — B.117.
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and press materials published in the 20th and 21st centuries. The aforementioned

aspects are also preserved in the lexicographic interpretation of phytonyms.

Nevertheless, there are peculiarities in the presentation of phytonyms in explanatory

dictionaries, such as the strength of imagery, the formation of the text in a scientific

style, and the acquisition of illustrative examples from more scientific sources.
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Abstract: This thesis analyzes the influence of social media on the vocabulary of
English-speaking youth. The study examines new lexical units, abbreviations, slang
expressions, and internet-based language forms that emerge in young people’s speech
through digital platforms such as Instagram, TikTok, Facebook, and other social
networks. It also highlights how social media strengthens informal communication
styles, encourages the active use of neologisms among young users, and affects the
lexical structure of modern English. The thesis evaluates the role of virtual
communication in the development of youth language and speech culture from a
linguistic perspective.

Keywords: Social media, youth language, English language, vocabulary, neologism,
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Introduction

The rapid development of digital technologies has significantly transformed the way
people communicate in modern society. Among these technologies, social media
platforms have become one of the most influential tools shaping human interaction,
especially among young people. Applications such as TikTok, Instagram, Facebook,
Snapchat, and Twitter are no longer used only for sharing information and
entertainment, but also serve as important spaces where language evolves and new
forms of communication emerge. As a result, social media has become a powerful
factor influencing the vocabulary, expressions, and communication styles of English-
speaking youth. Language is constantly changing under the influence of social,
cultural, and technological factors. Young people are often considered the most active
participants in linguistic innovation because they quickly adapt to modern trends and
create new lexical forms. Social media accelerates this process by allowing users to
communicate instantly and creatively across different online communities. New slang
words, abbreviations, internet expressions, emojis, and shortened forms are becoming
common elements of youth communication. Terms such as “LOL,” “DM,” “FOMO,”
and “ghosting” have entered everyday speech through online interaction and are now
widely used both in virtual and real-life communication. The vocabulary used by
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English-speaking youth on social media reflects not only linguistic change but also
cultural identity and social belonging. Online communication encourages informality,
creativity, and brevity, leading to the formation of new lexical patterns. In many cases,
young users intentionally modify spelling, grammar, and pronunciation to create a
more expressive and modern style of communication. This phenomenon demonstrates
how social media contributes to the dynamic development of contemporary English
vocabulary. The growing influence of social media on language has attracted the
attention of many linguists and researchers. Scholars have studied the relationship
between digital communication and language evolution, focusing on topics such as
internet slang, neologisms, online discourse, and youth language culture. However, the
rapid expansion of social networking platforms continues to produce new linguistic
trends that require further investigation. The study of vocabulary changes among
English-speaking youth remains especially relevant because young people are often the
main creators and spreaders of modern linguistic innovations. The relevance of this
research 1s determined by the increasing role of social media in shaping modern
communication and influencing the lexical structure of the English language.
Understanding how digital platforms affect youth vocabulary helps reveal the
connection between technology, society, and language development. Moreover, this
topic is important for sociolinguistics, discourse analysis, and media linguistics, as it
highlights the impact of virtual interaction on contemporary language practices. The
purpose of this thesis is to analyze the influence of social media on the vocabulary of
English-speaking youth. The research examines the emergence of new lexical units,
slang expressions, abbreviations, and internet-based language forms commonly used
in online communication. It also explores the role of social media in promoting
linguistic creativity and transforming traditional communication patterns among young
users.

Main Body

Social media has become one of the most powerful influences on the language of
modern youth. Digital communication platforms provide young people with
opportunities to exchange ideas quickly, creatively, and informally. As a result, the
vocabulary of English-speaking youth is constantly expanding through the appearance
of new words, abbreviations, slang expressions, and internet-based language forms.
Online interaction has accelerated linguistic change and created a new style of
communication that differs significantly from traditional written and spoken English.
One of the most noticeable effects of social media on youth vocabulary is the spread
of abbreviations and shortened forms. Young users prefer fast and efficient
communication, especially in text messages, comments, and online chats. Expressions
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such as “LOL” (laugh out loud), “BRB” (be right back), “OMG” (oh my God), and
“IDK” (I don’t know) have become common elements of everyday communication.
These abbreviations save time and create a sense of informality and closeness between
users. Over time, many internet abbreviations have moved beyond online platforms
and entered spoken language among young people. Social media has also contributed
to the rapid development of slang vocabulary. New slang terms often appear on
platforms such as TikTok, Instagram, and Twitter, where trends spread quickly among
millions of users. Words like “cringe,” *

99 ¢¢ 99 ¢

slay,” “sus,” “viral,” and “cancel” have gained
popularity through online communication and are now widely used in youth
conversations. These expressions often reflect emotions, opinions, humor, or social
attitudes. Slang language helps young people express individuality and strengthen their
connection to online communities and modern youth culture. Another important
linguistic feature influenced by social media is the creation of neologisms. Many new
words emerge because digital communication requires vocabulary to describe modern
online experiences. Terms such as “selfie,” “unfriend,” “influencer,” “ghosting,” and
“doomscrolling” did not exist in traditional English vocabulary several decades ago.
Social media platforms encourage users to invent creative expressions that later
become part of everyday language. This process demonstrates the flexibility and
adaptability of the English language in the digital era. The influence of social media
can also be seen in changes to spelling and grammar. Young users frequently ignore
traditional grammatical rules in online communication. Short sentences, missing
punctuation marks, intentional spelling modifications, and lowercase writing styles are
common in digital conversations. For example, expressions like “gonna,” “wanna,” or
“u” instead of “you” are often used to create a faster and more casual communication
style. Although some researchers view this trend as harmful to language standards,
others believe it reflects natural linguistic evolution and creativity. Emojis, memes, and
hashtags have become additional tools influencing youth vocabulary and
communication patterns. Emojis help users express emotions visually, sometimes
replacing words entirely. Memes combine images and short textual expressions to
create humor and social commentary, while hashtags organize discussions and spread
linguistic trends rapidly across social media platforms. These elements contribute to
the formation of a unique digital language culture among young people. Social media
also plays an important role in spreading vocabulary globally. English-language
expressions created on social platforms quickly become popular in other countries and
languages. Young people from different cultures often adopt English slang and internet
terminology in their own communication. This process strengthens the global influence
of English and increases intercultural linguistic exchange. Despite the positive aspects
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of linguistic creativity, some concerns remain regarding the impact of social media on
formal language skills. Excessive use of internet slang and abbreviated forms may
negatively affect academic writing, spelling accuracy, and professional communication
among young users. Nevertheless, many linguists argue that social media does not
destroy language but rather transforms it according to the needs of modern society. The
analysis demonstrates that social media has significantly influenced the vocabulary of
English-speaking youth by encouraging the creation of new lexical units, promoting
informal communication styles, and accelerating linguistic innovation. Digital
platforms continue to shape modern English and play a major role in the ongoing
development of youth language.

Conclusion

Social media has become an essential part of modern youth communication and has
greatly influenced the vocabulary of English-speaking young people. Digital platforms
such as TikTok, Instagram, Facebook, and Twitter have created new environments
where language changes rapidly and new forms of expression emerge continuously. As
a result, youth vocabulary has become more dynamic, creative, and strongly connected
to online culture. The study showed that social media encourages the active use of
abbreviations, slang expressions, neologisms, and internet-based language forms in
everyday communication. Young people use these lexical units to communicate
quickly, express emotions, create group identity, and follow modern online trends.
Words and expressions that originally appeared in virtual communication are now
widely used in spoken and written English, demonstrating the strong impact of digital
interaction on language development. The research also revealed that social media
influences not only vocabulary but also communication style. Informal language,
shortened grammatical structures, emojis, hashtags, and memes have become common
elements of youth interaction. These features make communication more expressive
and efficient while also reflecting the creativity and adaptability of modern language
users. At the same time, the increasing use of internet language raises concerns about
the possible weakening of formal writing and grammatical accuracy among young
people. However, language change is a natural linguistic process, and social media can
be viewed as a modern factor contributing to the evolution of English rather than a
threat to it. Digital communication continues to expand the lexical richness of the
language and introduces innovative ways of interaction. The findings of this study
confirm that social media plays a major role in shaping contemporary youth vocabulary
and accelerating linguistic innovation in English. The influence of online
communication on language development is likely to continue growing as technology
advances and digital interaction becomes even more integrated into everyday life.
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JUHTBOKYJIBTYPOJIOTMYECKH IOTEHIIMAJI ABTOPCKOM
CKA3KH B. U. JAJIAA B OBYYEHHNHU PYCCKOMY A3bBIKY KAK
NHOCTPAHHOMY

Py3ueBa Pypuna 3yndar kuzn
MarucTpanT Huxeropoackoro rocyqapCTBEHHOTO JUHIBUCTHUYECKOTO YHUBEPCUTETA
uM. H. A. Jlobponto6oBa

AHHOTaumMs. B crarbe paccMarpuBaeTCsi JUHTBOKYJIBTYPOJIOTMUECKUN MOTEHIHAI
aBTopckoil ckazku B. W. Jlansg B cucteme mnpemnojaBaHUsi PYCCKOTO S3bIKa Kak
uHoCcTpaHHOro. Ocoboe BHUMAHME YIEISETCS CKa304YHOMY TEKCTy KakK Marepualy,
COCIUHSIOUIEMY  SI3bIKOBYIO  (OpMY, KYJIBTYPHYIO CEMAHTHKY, HAallOHAJIbHO
MapKUPOBAaHHYIO JIEKCUKY, HPABCTBEHHO-IICHHOCTHBIE MPEICTABICHUS W MOJEIU
peudeBoro noseneHus. [lokaspiBaeTcs, yTo aBropckue ckazku B. 1. Jlans MoryT ObITh
MCIIONIb30BaHbl HE TOJBKO ISl Pa3BUTHs HABBIKOB YTCHHS M TMEpecKas3a, HO U IS
(bopMupOBaHUs A3BIKOBON, PEUEBOM, TUHTBOKYJIBTYPOJIOTHUECKOM M COLIMOKYIIBTYPHON
KOMIIETEHIIMM MHOCTPAHHBIX y4YalIUXCs. AHaJIU3UPYIOTCSd OCHOBHBIE HAIPaBJICHUS
y4eOHOM pabOThl C TEKCTOM: BBIABIECHUE KYJIBTYPHO 3HAUUMBIX €IMHUIL,
JIMHTBOKYJIBTYPOJIOTUYECKUNA KOMMEHTAapuM, COMOCTaBICHUE PYCCKOH W PpOIHOMU
KapTUHBI MUpa YYalIuXcs, HHTepIpeTanus o0pa3oB U peueBbIX cUTyauui. Jlemaercs
BBIBOJ] O TOM, 4TO cKa3ku B. WM. Jlans gBnsitoTCA MEpCHEKTUBHBIM MaTepHaIOM IS
JIMHTBOKYJIBTYPOJIOTMYECKHA OpUEHTHPOBAaHHOTO 00yueHus: PKU.

KuroueBblie ¢ji0Ba: pyCCKUU sI3bIK KAK MHOCTPAHHBIN, aBTOPCKas ckas3ka, B. 1. lans,
JMHTBOKYJBTYPOJIOTHS,  XYIOKECTBEHHBIM  TEKCT,  HAIMOHAJbHO-KYJIbTYpHas
CEMaHTHKa, COLIMOKYJIbTYpHAas KOMIIETEHIHSI.

Abstract. The article examines the linguocultural potential of V. I. Dal’s literary fairy
tales in teaching Russian as a foreign language. Special attention is paid to the fairy-
tale text as a material that combines linguistic form, cultural semantics, nationally
marked vocabulary, moral values, and models of speech behavior. It is shown that V. I.
Dal’s fairy tales can be used not only for developing reading and retelling skills, but
also for forming linguistic, communicative, linguocultural, and sociocultural
competence of foreign students. The article analyzes the main directions of classroom
work with the text: identifying culturally significant units, providing linguocultural
commentary, comparing Russian and native worldviews of students, and interpreting
images and speech situations. The conclusion is made that V. I. Dal’s fairy tales are a
promising material for linguoculturally oriented teaching of Russian as a foreign
language.

23 INTERNATIONAL CONFERENCE ON MODERN DEVELOPMENT OF PEDAGOGY AND LINGUISTICS  universalconference.us



NS

. AN INTERNATIONAL CONFERENCE ON MODERN
INTERNATIONAL CONFERENCE ON MODERN DEVEMUF PEDAMD LINGUISTICS DEVELDPMENT uF FEDAEDEY AND LlNEuISTIES
w s Volume 03, Issue a, 2026

Keywords: Russian as a foreign language, literary fairy tale, V. 1. Dal,
linguoculturology, literary text, national-cultural semantics, sociocultural competence.
BBenenue

CoBpeMEHHOE TPENOJAaBAHUE PYCCKOTO s3blKa KaKk HMHOCTPAHHOTO BCE dalle
OpPUEHTUPYETCS HE TOJIBKO HA YCBOEHHME TIpAMMATUKH W JIEKCMKM, HO U Ha
dbopMupoBaHue CIOCOOHOCTH IIOHUMATD SI3BIK KaK HOCUTENb KyIbTypbl. IHOCTpaHHBIIH
yYalluics JOJDKEH BJIaJETh HE OTACIBbHBIMU CIIOBAMU M KOHCTPYKLHMSIMH, & TEMH
KYJITYPHBIMH CMBICIIAMHU, KOTOPBIE CTOST 32 HUMHU B KUBOH pEYH, XYyI0)KECTBEHHOM
TEKCT€ M KOMMYHHMKAaTHMBHOM cuTyanuu. B 3TOM OTHOLIEHWHM 0c000€ 3HaYeHHE
nproOpeTaeT Xyn0KECTBEHHBIN TEKCT, MOCKOJIBKY UMEHHO B HEM SI3BIK MPOSBISETCA
Kak (Qopma HalMOHAJIBLHOM TAMATH, OOPAa3HOTO MBIIUIEHUS, OLEHKH U
MEXKYJIBTYPHOTO OOLICHHUS.

OpnuMm u3 HamOoJjee MPOAYKTHBHBIX MAaTEPHUANIOB JIS JIMHIBOKYJIBTYPOJIOTHYECKU
OPUEHTHPOBAHHOTO OOy4YeHMsl SBISETCA aBTOpCcKas cKa3ka. OHa cOeauHseT
JOCTYIIHYIO  CIOKETHOCTb,  OOpa3HOCTb, = HPABCTBEHHYIO  HaIlPaBIEHHOCT,
(GOJIBKIOPHBIE MOTHBBI U KYJIBTYPHO MAapKHUPOBAaHHYIO JIEKCHKY. B oTiauume ot
OOBIYHOTO Y4YEOHOIO TEKCTa, CKa3ka HE IMpOCTO cooOmaer uHGoOpMaluioo, a
MOJICJIMPYET KapTUHY MHUpPa, MOKA3bIBAET CUCTEMY LIEHHOCTEH, HOPMBI MOBEACHUS,
CHOCOOBI OLIEHKH YeJIOBEKa U €ro MOCTYNKOB. [103TOMY CKa304HBIN TEKCT MOXKET OBITh
MCIIOJIb30BaH KaK CPEJICTBO BBEAEHUS MHOCTPAHHOIO YYalllErocs B MPOCTPAHCTBO
PYCCKOM KYJBTYPBI.

OcoObIii WHTEpEeC B JaHHOM aclekTe mnpeacrabisitoT ckasku B. WM. Jlans. Ero
XyJ0’)KECTBEHHbIE TEKCThl HAXOAATCS Ha MEPECEUEHUN JIUTEPATYPHOU, (HOIBKIOPHOM,
sTHOTpadUUYECKO U JeKCUKorpaduyeckoil Tpaguiuii. B HUX oTpa)karoTcsi HapoHas
pedb, OBITOBBIE pEaJMM, TOCIOBUYHAS OOPA3HOCTh, YCTOWYMBBIC HPABCTBEHHBIC
MPEICTaBICHUs, 0COOEHHOCTH PyCCKOIO MUPOMOHMMAHHUS U HAIlMOHAJIbHO 3HAYUMBIE
Mozenu mnoseneHus. B. B. BopoObeB omnpenensieT JUHIBOKYIBTYPOJOTHIO Kak
CUCTEMHOE PAaCCMOTPEHHUE fA3bIKAa W KynbTyphl [1, c. 4]. IMeHHO TakoW NOAXOM
TO3BOJISIET paccMarpuBarh ckazku B. WM. Jlans He TOJIBKO Kak TUTEpATypHOE HACIIEINE,
HO M KaK IEHHBIM Yy4eOHBI Marepuan i 3aHATUA IO PYCCKOMY SI3bIKY Kak
MHOCTPaHHOMY.

OcHoOBHas1 YacTh

ABTOpCKasi CKa3ka Kak »JKaHp O0O0JagaeT oOCOOBIMH JIMHTBOIUIAKTUYCCKUMHU
BO3BMOXXHOCTSMH. (OHa COXpaHsieT CBSI3b C (POJNBKIOPHOW Tpaguiued, Ho
OJTHOBPEMEHHO BbIpaXKA€T UHMBUIYAIbHOE XyJI0’)KECTBEHHOE CO3HaHMe aBTopa. E. A.
CyXOpyKOB OTMEUAET, YTO MOHATHS «(OIBKIOPHAS CKa3Kay, «JIMTEpPATypHasl CKa3Kka» U
«aBTOpCKasi CKa3zKka» TECHO CBSI3aHbl MEXIy coOoit [2, c. 144]. OgHako aBTOpCKas
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CKa3Ka OTIMYAETCS TE€M, YTO HApOJHBIE MOTHUBBI B HEW NPOXOIAT YEPE3 JUYHOE
XyJIO)KECTBEHHOE OCMBbICIIeHHe mucatens. [loatomy mpu pabore ¢ TakKMM TEKCTOM
Ba)KHO YYUTBIBATh HE TOJBKO CIHOXKET, HO M aBTOPCKYIO MO3HIIUIO, CTHIIb, BBIOOD CJIOB,
pEYEBbIC XaPAKTEPUCTUKH MEPCOHAKEN U KYJBTYPHYIO HArPy3Ky JETaNCH.

B ckazkax B. W. Jlang ocobeHHO 3HaYMMa CJIOBECHas TKaHb Mpou3BeacHus. Jlainb
oOpaiaercsi K HapOJHOM peud HE KaK K BHEIIHEMY YKpAIICHHUIO, a KaK K NIAaBHOMY
WCTOYHUKY XYHOXECTBEHHOIO M KYJIBTYPHOIO CMbICHIA. Ero CKa3kum BKIIOYAIOT
MPOCTOPEYHBIE 3JIEMEHTHI, YCTONYMBBIE BBIPAKEHUS, IOCIOBUYHBIE OOOPOTHI,
OBITOBBIC HOMUHAITMH, (DOPMBI 0OpaIlleHHs, HPABCTBEHHO OKPAIICHHYIO JICKCUKY. JIJIst
WHOCTPAHHOIO Y4YallleroCs TaKWue €IWHMIBI YacTO OKa3bIBAIOTCA TPYAHBIMH,
MOCKOJIbKY MX 3HAUEHHUE HE BCET/la PACKphIBAETCS yepes npssMou nepeso. Hampumep,
CJIOBA M BBIPAYKEHUS, CBSI3aHHBIEC C KPECThIHCKUM OBITOM, CEMEHHBIMH OTHOIIICHUSIMH,
TPYJAOM, HApOJHON MOpajbio, TpPeOyIOT CHEIUalbHOIO KOMMeHTapus. be3 Takoro
KOMMEHTApHUsl YYaluiCsl MOXKET TOHSATh OOIIMM CIOKET, HO HE YJIOBUTh KYJIBTYPHBII
CMBICJI TEKCTA.

JIMHTBOKYJIBTYPOJIOTUYECKUN MOTeHIMal cka3ok B. WM. [lans mposiBisieTcss mpexie
BCErO B TOM, YTO OHH MO3BOJISIFOT M3Y4aTh PYCCKUU A3bIK UEPE3 CUCTEMY HALMOHAIBHO
3HAUYMMBIX 00Pa30B M IIEHHOCTEH. B HUX MpejicTaBlIeHbl MPEICTABICHUS O I00pe U 3J1€,
CIIPABEININBOCTH U XHUTPOCTH, TPYIAE W MPA3AHOCTH, CIOBE M IIOCTYIIKE, CEMbE W
HAapOIHOW MYAPOCTH. OTH 3HAUECHUS BBIPAKAKOTCA HE OTBICYEHHO, a Yepe3
KOHKPETHbBIC PEUYEBbIE CUTYAIlMU, MEPCOHAXKEHN, eTalu ObITa U 00pa3Hble (POPMYIIBIL.
[TorTOMy CKa3ka CTaHOBHUTCS yAOOHBIM MaTepHayioM Jyisi (OPMHUPOBAHUS HE TOIBKO
SI3BIKOBOM, HO U COLIMOKYJIBTYPHOM KOMITETEHIIUH.

B coBpemennonn meromuke PKW Texct paccmarpuBaeTcs Kak OCHOBHAsi €IWHHIA
oOyuenus. . M. I'yceBa mogu€pKuBaeT, 4T0 XyJdOKECTBEHHBINH TEKCT MPHUOIIKAET
MHO(OHOB K €CTECTBEHHOM SA3BIKOBOM U KYNBTYpHOU cpene [3, ¢. 295]. 1o ocobeHHO
BaXKHO IIpH paboTe co ckazkamu [lans, rae ydamuiics CTaIKUBaeTCs C )KUBOUW peyblo,
OLICHOYHOM JIEKCMKOM M KYJIBTYPHO HACBIIMIEHHBIM KOHTEKCTOM. TE€KCT IMOMOTaeT
MOHATh, KaK CJIOBO JCHCTBYET BHYTPH CHUTYyallMd, KaK OHO CBSI3aHO C 0Opa3oM
MEPCOHAXa, KAaK BBIPAXKaeT OTHOIICHUE aBTOpPA M KAK YYacTBYET B CO3/aHUHU
HaIlMOHAJIbHOW KapTHHBI MUpA.

Pa6ota co ckazkamu B. W. Jlans Ha 3anatusax mo PKU nomkHa cTpouThCs mMO3TAHO.
Ha npenrexctoBoM 3Tane BaKHO MOATOTOBUTH YUAIIMXCS K BOCIPUSATHIO KYJIBTYPHOTO
Marepuana. [IpenomaBaresnb MOXET OOBSICHUTH UCTOPUKO-KYJIBTYPHBIN (hOH, BBECTH
KJIFOUEBBIC CJIOBA, 0OPATUTh BHUMAHHE Ha >KaHPOBBIC MPU3HAKU CKa3KH, MPEAJIOKUTH
BOIIPOCHI JJIsi TTPOTHO3UPOBAHUA COAECpKaHUs. TakoWd ATam MOMOraeT CHSTh 4acThb
SI3BIKOBBIX U KYJBTYPHBIX TPYIHOCTEN 10 YTEHUS.
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Ha npurtekcToBoM 3Tamne 1e1ecoo0pa3Ho OpraHu30BaTh KOMMEHTUPOBAHHOE YTCHUE.
VYyamumecs BBIJICTSAIOT HE3HAKOMBIEC CJIOBA, KYJIBTYPHO MAapKUPOBAHHBIE €IWHMIIBI,
YCTOMYMBBIC BBIpOKECHHSA, (GOPMBI OOpaIlleHUs, OICHOYHBIE XapaKTEPUCTUKH
nepcoHaxei. 31eCh BaXKHO HE OrpaHUYMBaAThCA nepeBoaoM. HeobOxomumo mokasars,
KaKyl0 pOJIb CJIOBO UTPAET B TEKCTE, KAKYIO OIIEHKY OHO HECET, C KaKOM KyJIbTYpHOMH
cuTyalei cBsi3aHo. Hampumep, MOCIOBUYHBIE U PA3TOBOPHBIC IEMEHTHI B CKa3Kax
Jlanst MOTyT OBITH PacCMOTPEHBI KaK CPEACTBO TMepefadyd HapOAHOW MYIAPOCTH U
pEYEBON BBIPA3UTEIBHOCTH.

Ha nocnerexcroBom 3Tare HanOosee MPOAYKTUBHBI 3aJJaHUs MHTEPIPETAIIMOHHOTO U
KOMMYHHMKAaTUBHOIO XapakTepa. Ydyaliugecss MOTyT MepecKa3arb CKa3Ky OT JHuIa
MepCOHAXKa, OOBSICHUTH HPABCTBEHHBIM CMBICI IIOCTYIIKA, COIOCTAaBUTh PYCCKHE
KYJIbTYpHBIC TPEACTABICHUS C TMPEACTaBICHUSIMU CBOCU KYJIBTYpbl, COCTaBUTH
JIMHTBOKYJIBTYPOJIOTUUECKUM KOMMEHTApUi K OTACJIbHBIM CJIOBaM, IOATOTOBUTH
JMAJIOT MO0 MOTHBAaM TEKCTa, BBIACIHUTH KJIIOYEBBIC IEHHOCTH, IMPECTABICHHBIC B
cka3ke. Takasi cucTema 3aJlaHUil NEPEBOAUT YTEHUE U3 MACCUBHOTO BOCHPUSITHS B
AKTUBHYIO PEYEBYIO JICSITEIbHOCTD.

Oco060¢ 3HaUCHHE UMEET COMTOCTABUTEIbHBIN aclieKT. IHOCTpaHHBIC yUaluecs JIydIie
MMOHUMAIOT PYCCKYIO KYJBTYpPY, KOIJIa MOTYT COOTHECTH €€ C POJHOW KYJBTYpPOM.
Cka3ka Kak >KaHp yJAoOHa JUIsi TaKoro COINOCTaBJICHHS, MOTOMY YTO BO MHOTHX
KYJIBTypaXx CyIIECTBYIOT IMOX0XKHE TEMBI: 10OPO U 3710, TPYAOJIIOOUE U JIEHb, MYAPOCTh
Y TIyNOCTh, YBAKEHUE K CTAPIIUM, UCTIBITAHUE Teposi. OHAKO KOHKPETHOE SI3BIKOBOE
BBIPQXKEHUE ATUX TEM B PYCCKOM CKa304YHON TpaJUIMU HMEET HaIMOHAIBbHYIO
crneuuduky. [Toaromy TekcThl [{asns mo3BONISIIOT HE TOJIBKO BBISBIISITH YHUBEPCATbHBIC
MOTHBBI, HO U IIOKa3bIBaThb COOCTBEHHO PYCCKHE CIOCOOBI HMX CIIOBECHOTO
BOILJIOIIICHHSI.

BaxxHbpim HaIpaBJICHUEM paboThI ABIISIETCS dbopmupoBanue
JIMHTBOKYJIBTYPOJIOTUUECKOTO KOMMEHTapus. Takoil KOMMEHTAapUil JOJIKEH BKIIIOYATh
o0BbsCHEHUE peanuu, e€ (PyHKIIMU B TEKCTE, CTUIUCTUUYECKOU OKPACKH, BO3ZMOMKHBIX
accolManyii U TpyAHOCTEW nepeBoaa. Hampumep, npu aHammse CKa304HOTO TEKCTa
MOXHO BBIJICTISATh CJACAYIONIUE TPYNIbl €IUHUIl: OBITOBBIE peanuu, 0003HAUCHUS
COITMAJILHBIX POJieH, (Ppa3eoIoru3Mbl, OCIIOBHYHBIC BRIPAKCHHS, OIICHOUHAS JICKCHKA,
oOpareHusi, CUMBOJIMYECKHE 00pasbl, CIOBa C HCTOPUKO-KYIBTYPHOW OKPACKOM.
[Tomo6Hast kiaccuduKkamusi MOMOTAaeT ydYalluMCsS BHJIETh B TEKCTe HE HaOop
CITy4aHBIX TPYAHBIX CJIOB, @ CUCTEMY KYJBTYPHBIX 3HAKOB.

Ckazku B. W. Jlang takxe cnocOOCTBYIOT pa3BUTHUIO pedyeBOil komrereHuuu. OHu
yIOOHBI JJISI TIepecka3a, WHCIEHUPOBKH, OOCYXIEHHWs, COCTAaBJIEHUSI BOIPOCOB,
HallMUCaHUsl KPaTKOTo OT3bIBA, CO3JaHUSl CPABHUTEIbHOW TaOJNUIBI WM YCTHOTO
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koMMeHTapus. [lpu sTom peueBas pabora HE CBOOUTCS K MEXaHUYECKOMY
BOCIIPOU3BEACHUIO COCPKAHUS. YUalIUiics y4UTCS BBIPa)KaTh OLEHKY, OOBSICHATH
NO3ULINIO, APTYMEHTHUPOBAaTh, COIOCTABIATh, 33JaBaTb BOIMPOCHI U CTPOUTH
COOCTBEHHOE BBICKA3bIBAaHME HA OCHOBE XYJI0’KECTBEHHOTO TEKCTA.
JIMHTBOKYJIBTYPOJIOTUUECKUM TMOAXO/ JIeJaeT paboTy co cKa3koi Oonee rimyOokoi. B
ATOM CJIy4yae BHUMAHME HAIIPaBJIEHO HE TOJIBKO HA TO, YTO ITPOU30LUIO B TEKCTE, HO U
Ha TO, IOYEMY 3TO Ba)KHO ISl IOHUMAHMS PYCCKOM KYJIBTYPBI. Y4YalMeCcs OCBAauBaIOT
A3BIK Kak (DOpMY KyJIbTYpPHOTO MbIIUIeHUS. OHU HaYMHAIOT TTOHUMAaTh, YTO 3HAYCHHE
XyJI0’KECTBEHHOTO CJIOBa CKJIABIBACTCS U3 CIOBApPHOIO CMBICIA, KOHTEKCTa, 00pasa,
OLICHKH, TPAIULIMU U aBTOPCKOW MHTOHAIMU. UMeHHO 310 aemaet cka3ku B. U. [lans
OCOOEHHO LIEHHBIMM JUIsl IPOABUHYTHIX 3TanoB oOyuenuss PKU, npexne Bcero s
ypoBHel B1-B2.
3akioueHnue
ABropckue ckazku B. . [lans 061agatoT 3HAYUTENbHBIM JIMHTBOKYJIBTYPOJIOTUYECKUM
MOTEHIMAJIOM U MOTYT 3()()EKTUBHO UCIIOJIb30BATHCA B MPEMOIABAHUH PYCCKOTO S3bIKa
KaK HMHOCTpaHHOro. X IIEHHOCTh oOmpenensercs TEM, YTO OHU COCAUHSIOT
Xy[I0KECTBEHHY IO 00pa3HOCTb, HapOJHO-PEUYEBYIO CTUXMUIO, KYJIBTYPHO
MapKUPOBAaHHYIO JIEKCUKY, HPABCTBEHHO-LIEHHOCTHYIO MPOOJIEMaTHKY U 3JIEMEHTHI
PYCCKOM TPAaJUIIMOHHOW KapTUHBI MUPA.
HaunOonee pe3ynpraTUBHOW SBISIETCS MO3TANHAsl METOAMYECKas paboTa C TEKCTOM:
MIPEATEKCTOBAsA IOATOTOBKA, KOMMEHTMPOBAHHOE YTEHWE, BBISBICHHUE KYJIBTYPHO
3HAQYMMBIX €IWHULI, MOCIETEKCTOBAs UHTEPIPETALNSA U KOMMYHUKATUBHBIE 3a/1aHMUS.
[Ipu Takoil opraHu3alnKK aBTOPCKas CKazka MepecTaéT ObITh TOJIBKO MaTepuajoM JJis
YTEHUS M CTAaHOBUTCA CPEACTBOM MEXKKYIBTYpHOro oOydeHus. [lepcrexkTHBHBIM
HampaBJIeHUEM JajlbHENIEeH paboThl MOXKET CTaTh CO3aHUE YUYEOHO-METOANYECKOTO
nmocoOust I MHOCTPAHHBIX yuaruxcs ypoBHelr B1-B2 na marepuane ckazox B. W.
Jlanmg C JMHCBOKYJBTYPOJOTMYECKHUMH KOMMEHTAPHUSIMHU, CHUCTEMOM 3aJaHuil U
CJIOBapEM KYJBTYPHO MAapKUPOBAHHOW JICKCUKH.
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UHIJIN3 TUJIU TABJIUMUJIA UHHOBALIMOH EHJIAIIYBJIAP BA UHTEPAKTUB
METOJJIAPHUHI' AXAMUATHU

AbaykagupoBa Hacuba AnmMixaHOBHA
Tynucmon oasnam nedazoeuka UHCMumMymu, Muilaphu VKumuu kageopacu oekanu
PycramoBa Capuna Caiinyiniio Ku3u
Tynucmon oasnam nedazoeuka UHCMumMymu masiHy OOKmMopanmu
safinarustamova911l@gmail.com

tel:94-727-04-49

AHHoTanms. Ymly Makoiajga MHIVIM3 TUIM TabJIMMHU/a UHHOBAIIMOH EHJAIIyBJIap Ba UHTEPAKTUB
METOJUIAPHUHT MEJarorukK axaMHuATH TaxXIuia KWiMHAW. TaakukoTaa Kuécuil-raxawini €Hjalnys,
KOHTEHT-TaxXJIWJ, CUHTE3 Ba yMyMIAIITUPUII ycyulapuaaH ¢oinananwiagy. Makonaga THI
TabJIMMHU/1a KOMMYHHMKATHB, TONIIUPUKKA acocianras, apanam Ba «flipped classroom» Monennapu,
MOOWJI TabJIUM, pakaMId YHUHIAp XaMJa CyHBUH WHTEJUIGKT aCOCHUJArd BOCHUTAJAPHUHT
UMKOHUATIAapU Eputminan. Xopmwk taxpubdacu cudaruna Espona Kenrammuuar CEFR Companion
Volume xyxoxarn, @unnsaaus, Cunramnyp Ba XKanyOuit Kopes tabium amanuéru xampa British
Council marepuamapu taxymn stwian. Llyaunaraek, moOun mioBanap, game-based learning Ba
flipped learning camapamopiurura ouj XOpWXKHMH TaJKUKOTIAp yMyMiamTHpuiad. Makonana
MHHOBAIlMsl Ba HWHTEPAKTUBIMKHM JKOPUH OSTUIIHMHI TAIIKWINH-NENaroruk wapTiapu Xamzaa
MaxaJuIui TabJIUM MYXHUTH YYyH aMaluil Takiaudaap 6aéH 3Tuiau.

KaumT cy3aap: nHNIN3 TUIM TabJIUMH, THHOBALIMOH EHJIAITYB, MHTEPAKTUB METO/I, apajlall TabJIuM,
flipped classroom, mo6us1 Tabiaum, game-based learning, CyHbUN WHTEIIEKT, XOPIK TaxXpuodacH,
dhopmarup Oaxosarn

Kupum

I'moGannamrys, pakamin TpaHchopmanus Ba MexXHAT 0030puia KOMMYHHMKATHB KOMIETEHIUTa
OyiraH TajgaOHUHT OPTHUILM WHIVIM3 THWJIM TabJIMMHHMHT Ma3MyHHM Ba METOJMKACHHU KaiTa Kypuo
YUKUIIHY Tanab 3TMOKAA. 3aMOHAaBHM IIApOUTAA TUIHU YKUTHUIIHU (hakaT rpaMMaTHK KOMJaJapHU
V3IamTupuil €KU TapKUMa MallkJIapy OuiiaH 4eksia etapiau sMac. HMN3 TUiK 1apcu YKyBUHMHU
peast MyJI0K0Tra, axXOOpOTHY TaHJIAIll Ba KalTa MIIJIAIITa, KaMoa/la UILIAIra, MyJIoKOT >kKapaéHuaa
MabHOHH MY30Kapa KWIMINTa Ba pakaMIM MyXWUTIa MyJOKOT ropuTHIIra Tauépinammu yozuM. [y
HYKTal Ha3apAaH, WHHOBAIMOH EHJAIIyBIap Ba HWHTEPAKTHB METOUIap TWJI TabJIMMHUHUHT
Ma3MYHUHH SHTHJIAIIA aCOCUN BocuTaap/aH oupura ailnanmoxaa [1; 12].

2020 #mnru CEFR Companion Volume Tui TabIUMU MakcaJUIapUHU KEHTaWTHpUO, OHJIaiiH
MHTEPaKIMs, MeIUaTCUs, Ky THIUIM Ba KYT MaJJaHUSTIIM KOMIIETEHIIMS KaOu HyHaIUIIIapHU Wirapu
cypau [1]. By aca MHIIN3 TUIM YKUTYBYMCHIAH JapcHU (hakaT ax0opoT Gepul xapa&Hu aMac, Oanku
XaMKODPJIMK]Ia MAbHO KyPHIL, MyJOKOTI'a KUPUIIHII Ba MYJIOKOTHH CakJiad TypuIlra HyHanTupuiIrad
MyXUT cudaruja TalIKuWiI STHIIHU Tanad Kwiaau. MasKyp MakKoJaHMHI MAaKCcaJu WHIVINA3 THIH
TabJIMMHJIa UHHOBALIMOH €H/IAalIyBJIap Ba UHTEPAKTHB METOMJAPHUHT aXaMUSTUHU WIMHMA-aMaIuil
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KUXATIaH EPUTHIL, XOPIIK TaXpubacu acocuja yJapHUHI caMapald >KUXATIApUHU KYpCaTHII Ba
MaxaJUTHi TabIuM aMaau€éTy yuyH Takiauduap uiuiad YyukuIgad noopar.

NHHOBaNMOH éHAANIYBJIAP BA HHTEPAKTUB METOAJAPHUHI HA3apuii acocjaapu

NHHOBanMOH €HAaIlyB JEraHaa TabiIUuM JKApAaEHUHHUHI MakcaJjlapy, MasMyHH, YCYJUIapH,
BOCHUTAJIApU Ba 0axojiall TH3WUMHWHH VKYyBYM (DAOJITUTHHU KyYaWTHUPHIN, MYCTAKWJI YpraHUIIHU
KY/u1a0-KyBBaT/jall Ba aMaldid HaTWKara WYHAITHPUII acoCHa SHTWJIAIl TYIIyHWIaad. Tui
TabauMuga OyHAal €HmamyBiap KOMMYHHMKATHB TabliuM, competence-based learning, task-based
language teaching, project-based learning, blended learning, flipped classroom, mobile-assisted
language learning Ba Al-supported learning kabu monemnapaa Hamo€H O6ymaam [11; 12].
KoMMyHUKaTHB Ba TOMIIMPHUKKA aCOCIAHTaH EHAIIYBIApAa TUI YKYBUM YUyH MakcaJl dsMac, Oaiku
MYJIOKOT BOCHTacH cudaTuaa Kypumamd. YKyB4H Tailép KOMJAIApHH MACCHB KaOysl KHIMAiiu; y
TUJIaH Bazuda Oakapwill, MabIyMOT OJIHIN, PUKP OWIITUPHIL, My30Kapa KAJIHUII BA MyaMMO SUHIII
xkapaéuuna Qoiiganananu. Iy mMabHONA WHTEPAKTUBIWK THJ YKUTHIIHUHT TAIIKH «(HaOJITHK
Oenrucu 3Mac, 0aTKM MAabHOHU XaMKOPJIMK/A TY3WII MEXaHH3MH XucoOlaHaaw. YOy skapaéHmua
YKUTYBYM OMIIMMHUHT SiITOHA MaHOau sMac, 6anku dacunurarop, Hyn-iypux OepyBun Ba popmMaruB
¢bukp-mynoxasa O6epyBuu cudaruia KatHamaau [12].

WuTepaktuB MeTonap Karopura »xydTIMK Ba KHYMK TypyxJaa unuiail, role play, debate, case study,
jigsaw, think-pair-share, collaborative writing, peer assessment, station rotation, quiz-based
competition Ba discussion forum xaOu makiuIap KUpaau. YIaApHUHT ad3auTUTH NIyHAAKH, YKYBYA
JApCHUHT MapKa3ura 4uKaja, KYIpoK Tamupajy, ST, KaiTa MyJloXasa KWIaJyd Ba YpraHraH
MaTepuaTHA amMaiaa Kyuiaian. byHnai Metoanap aifHUKca cy3anryB, THHIIA0 TyIIyHUII, €3yB Ba
HYTKUH MYJIOKOT KOMIICTCHIIMSICHHA OWp BaKTHHHT y3WJa PUBOXIAHTUpHINAA camapamuaup. [y
OunaH Oupra, MHTEPAKTUB METOANAp TAaHKUIUN (PUKpIAIl, WKTUMOUN XaMKOPJIMK, SMIATHUs Ba
MYJIOKOT MaJIaHUSATUHU XaM MycTaxkamianau [1; 12].

Apanam tasnuMm Ba flipped classroom moaenuaa Hazapuii MaTepUaTHUHT MabIyM KUCMU CUH(DIaH
TallKapy MyXHMTra KYy4yupuiaau, Japc BaKTH dca MallK, MyXOKaMa, TaxJIui, HyTKUN (aomusT Ba
buKp-Mynoxazara axpaTwiaad. byHmald Momen THUJI Napcuia BaKTAaH OKMJIOHA (HoWJaiaHuUII
WMKOHMHH Oepaju: JyFaT Ba TpaMMaTHK KOWJAJIAPHW TAaHUIITHPHIN BHICOJIApP, MOAKACTIAD EKH
iaropManap OpKajdd amalira OIIUPHIICA, ayIUTOPHUsAA KOHIA MYJIOKOT, KY(PTIHKIA TOMIIHPUK
Oaxkapu Ba ¢popmatuB Oaxomami Kydasau [9; 11].

Xopuk Taxkpudéacu: KOHIENTYaJ Ba TAIIKHIWIA eduMIIap

EBpona mamnakarnapuna CEFR acocupa maksutanran €HaamyB THJI YKUTUIIHM HaTukara
HyHantupuil OwinaH Oupra, MyJOKOTHHUHI SIHTM ¢opMmatinapuHu xam xucobra omaau. CEFR
Companion Volume onnailH MHTEpaKIHMs Ba MEAMATCHSHU MYCTaKWI KYHUKMa cudaruma sMac,
OaJIKM 3aMOHABUN MYJOKOT MYXHUTHHUHT aXpaiMmac KucMH cudaTtuga TankuH Kwiaad [1]. By
€HmanyB YKyBUWJIAPDHUHT dYar, (GOpyM, BHJICOMYIOKOT, XaMKOPJHKIA XYXOKaT Ty3ull KaOu
(daonusATIap opKanu THIIAH QoiAaNTaHUIIIMHN Ha3apa TyTaan. JleMak, MHTepakTHB MeToanap dakar
cuH(} MYUIaruHa sMac, 6anku cuH(IaH TalIKapy pakaMmiu MYJIOKOT/Ia XaM KYJUTAaHUIHIIH JIO3UM.

OUHIAHIUS TaXpUOacH MHHOBAIMOH THJI TAbIUMHUHHU KEHTPOK KOMIETCHIHsUIAp TH3UMHU OWiaH
Oofnamm OunaH >pTUOOpIHANp. OUHISHIUS MWITHI TabIUM areHTIUTH MabIyMOTIapUra Kypa,
MUIHN YKyB AacTypu 6apua (annapaa transversal competences, YKyBUM UIITUPOKUHH, (PpaHIapapo
MOJYJIJIapHU Ba MakTa0 (DAoMMSATHHU JOMMHN TaKOMWUIAIITHPUITHU KYJU1a0-KyBBatiaiau [2]. by
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€HmanryBia TWJI Japcu aloxuaa, EnuK TH3UM cudaruaa sMac, Oalkh YKYBYMHUHT yMyMUI
CaBOJXOHJIUTH, MyaMMO €4HIIl KOOMIUATH Ba MKTUMOUN UIITUPOKHUHHU PUBOXKIIAHTUPUIL BOCUTACU
cuparuna kypunaau. [llyanaraex, Gunnsaausaga 2020-2023 vinmnapaa aman kwirad New Literacy
nactypu AKT xommereHnmsicH, MeIMa CaBOAXOHJIMK Ba JAcTypiiaml Oyiuda 3apyp TaBcHUIapHH
unuiad ynkkad [3]. by Taxpuba MHIMIN3 TUIM Japcuja paKaMiid MaTHJIap OWJIaH MIUIAll, MaHOaHU
Oaxosaii, OHJIaifH aXOOPOTHHU capasiall Ba MyJbTUMOAAI MaTepraiiapaan (oiaamaHUITHA TH3UMIIN
paBHILJA YPraTUIL 3apyPIAUTMHU KypCcaTaIu.

Cunranyp Taxxpudacuia MapKas3iamral pakamiy miargopma Ba METOIUK KYJU1a0-KyBBaTIall Kyd€In
Vpun Tytaau. Tawnum BazupmuruHuHT Student Learning Space (SLS) muatdopmacu yKyBummap Ba
VKUTYBUMIIAp YUYH YKYB IaCTypura Moc, cu(aTiu pakamiii pecypceiapra TeHI KUPUII IMKOHUSITUHI
Oepaau, YKUTYBUMIa 3Ca JapCHU MOCIALITHPULI, YKYBUMJIAp (UKpIANl >KapaHUHHM KYpUII Ba
MakcaJ[Ii MHTEPBEHLIUS KW UMKOHUHHY sipataau [4]. English Language Institute of Singapore sca
MHIIM3 TUIU napcuna e-pedagogy Ba blended learningnu kymnmam opkanu participatory, connected
and reflective learning MyXuTHHH SIpaTUIIHU MaKcaa KWIUO Kysiau [S]. ByHna TexHonorus y3u yayH
amac, Ganku ¢aon ypranum, GopMmaTHB Oaxojaml Ba YKyBUM PeQIISKCHSICHHU KyYaWTUPUII yUyH
XU3MaT KUJIaIU.

XKanyouit Kopest muconu pakamim nHGpaTy3WiIMa Ba MaXCHAIAMITHPUITAH YKATHIIT HIMKOHUSATIIAPA
Oounan nukkarra cazoBop. Kopes Tabnum BazupauruHuar 2024 iinn 29 HOsSOpAarn MabiyMOTHTa
Kypa, 2025 iiun yuyn 76 Ta Al pakamiu gapciuk TacaukiaHran 0ynu0, ynap OomuiaHfuy, ypra Ba
IOKOpU CUH(IApHUHT alipuM OOCKUYJIapua WHIIM3 TWIM, MaTemMaruka Ba coding danmapuaa
Kynanumm Oenrunanrad [6]. Maskyp TaxkpuOa THJI TabluMUZa YKyBUMHUHT Japakacura MoOcC
KOHTEHT, Te3Kop (UKp-Myjoxa3za Ba MabJIyMOTJIapra acocjaHTaH MOHUTOPUHT WMKOHUSTHHU
Kypcatanu. bupok Oy epia sHT MyXUM XyJioca IIyKH, TEXHOJOTHS (akaT YKUTYBUMHH Tai€prar,
Oapkapop uHpaTy3uiMa Ba aHUK MEeIaroruk ClieHapuil Omnad Oupraiukaa camapa 6epanu [6; 7].
British Council tomonuman taiépnanran «Blended Learning in English Language Teachingy
TyiaMu uHDM3 T Tabiaumuga 20 ta pean case studynu takaum stamu [11]. Yama typam
mamnakamiapaa EAP, ESP, teacher education Ba ymymuit EFL kypcnapuna apanam tabiuM KaHaan
TOWMXATaHUIIN, KAliCH X0JIaT/a OHJIaiH Ba oQaifH KOMIOHEHTIIap MyBO3aHATH camMapaiy OYIuIy,
YKyBUMJIApHU paKaMIM MyXHMTra KaHAaid MOCHAIITUPHUIN KEPaKJIUTH XaKuJa aMajuil xyrmocamap
O6epunrad. by man6a xopux TaxpubacuHu (pakaT TEXHOJIOTHK )KUXATAaH 3Mac, 0aJIKU Kypc AU3aiHU
HYKTau Ha3apuJaH XaM YpraHuil 3apypiuruau kypcaraau [11].

XOpl/DKI/Iﬁ TAAKUKOTJIAP HATH/KAJIAapHU Ba YIIADHUHT aXaMUATH

VHHOBaIMOH €HANIyBIap caMapaJoOpJIUruHu Oaxomalja XOpyKUi SMIUPUK TaIKUKOTIAp MyXUM
axamuat kaco sragu. British Councilaunr 2023 funru TH3UMIIM MAapXUIa WHIIN3 TUIMHHA YKUTHUII
Ba YpraHuiija CyHbUil HHTEIUIEKTAAH (oiinananumra 6arunuianrad 2014-2023 iiunnap opacunaru
43 Ta peer-reviewed primary study Ttaxjaun KwiuHrad [7]. YmOy mapxra kypa, Al Bocurtamapu
pronunciation practice, writing feedback, adaptive learning Ba chatbot-based interaction kabu
HyHanmuuuiapia sHru UMKoHusTIap sipataau. Ly 6unan O6upra, TagkukKoT Myamuddiaapu axjioKui
MyaMMOJIap, MabIyMoOTiap XaB(cuznuru, anroputmiap mappodauru, YKUTYBUMHUHT PpPOJIU
KaMaiin0 KoJIMacIury Ba TEXHOJOTHIaH MaKcaara MyBohHK GoijalaHHUII MacaJalapuHu aloXuaa
TabKuAnaiam [7]. Jlemak, MHHOBALMS MEJaroruK MaKca1aH y3UIUO KOJIMACIUTY IapT.

Mo6un tasnuMm 6yitnua M. MuxaiinoBa Ba xammyamuduap yTka3rad MeTa-TaxIMij1a THII YpraHulll
yU4yH MOOMJ mioBasiapjaH (olJaliaHUIl aHbaHABUN yCyJulapra HucOaraH ypraya Kyw€sid HxoOuin
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Tascup Kypcarumm anukiaadrad (g = 0.88) [8]. bupok myammudnap ganumiap cudaru macTpok Ba
TaJKUKOTIIapaa bias xaBhu IOKOPUIMTUHYU XaM Kaii 3Trad. by HaTuxka MyXum OUp XaKUKATHU OYa/Iu:
MOOUJT TEXHOJOTHUSHUHT ¥3U 3Mac, OajJKy YHUHT KaHAail METOAMK CIIeHApUiiAa KYJUTaHWIHUILN Xall
KWJIyBYM OMWJIIMD. Arap WioBajap JIyFaTHU MyCTaxKamilall, MyCTaKuI MallK, THHIIA0 TyIIyHHII
€K TakpopHil MamKjaap Y4yH Makca/uld MILIaTUICA, yiaap AapC caMmapaJopiIMTHHHU Ce3HIapiu
OLIMpPUILN MYMKHH [8; 13].

Flipped classroomra oun XK. I1. Burra Ba A. X. An-XypuiHUHT MeTa-TaxIHiIu 56 Ta Xxucobort, 61 ta
HamyHa Ba 4220 wmrupokunHu Kampad onran 0ynmO, flipped monmens anbvanaBuii cunHapra
HUCOaTaH SXIIMPOK HaTmwka OepranwHM KypcarraH [9]. bupok publication bias Ty3aruiranugan
KeHWH XaM TabCcHp cakiaHu® KoyraH Oyica-fa, YHUHT Aapaxkacu mnacairan. by xomar flipped
classroomHu yHHBepcand «MybXKu3aBHM edum» 1e0 smac, Oajku TYFpHu JoMHMXalaHraHAaruHa
camapainu OyiaauraH meJaroruk Mojenb cudaruaa KYypuil KepakIuIMHA aHIIaTaau. YHAA JapcaaH
OJIIMHTHY pECypciiap KUCKa, aHUK Ba MaKCaAau OYIUIIN; Japc BaKTH Ca KOHIU MYJIOKOT, TONIIUPUK,
amoaBuii (pukpraim Ba GUKp-Myrnoxasara OaruiuiaHumm ao3um [9; 11].

D. H. Dixon, T. Dixon Ba E. Jordanauar 2022 fiuiru MeTa-TaXJIWIHA paKamIId YHHHIapra acocliaHTaH
it ykutum (DGBLL) Typnu Taiutap Ba Typiad YKyB MyXHUTIapHaa WKOOWN HaTxkamap Oepuiin
MyMKUHIUTUHU Kypcatau [10]. Pakamnu Viimnnap YKyBUMHUHI MOTHBALMSCH Ba HMIITUPOKUHU
OILIMPA/IN, XaTOIaH KYPKUIIHA KaMalTUPaIi, TAKPOPHA MAIIKHH 3epUKapIIN KapaCHIaH KU3UKAPIIH
daonusTra aitnantupaau. by altHuKca JTyFat, Te3KOp peakiysl, THHIIA0 TYIIyHUII Ba MUKPOMYJIOKOT
KYHUKMalapUHU MIAKIJIAHTUPUILIA MYXUMAUP. AMMO VHUHIAIITHPUII Makcaa isMac; y VKyB
Makcaju, 6axosail ME30HU Ba MyJIOKOT Basudacu Omnan Oornanranaa camapanu 6ymanu [10].

L. Jloyan, /. P. Uc6enn Ba 3. CnopH onub 6opran Taakukotna 54 nadap umrupokun 12 xadra
nasommuia Babbel nioBacu opkanu ucnaH TWIMHYU YpraHraH Ba HATHKaJla JIyFaT, TpaMMaTHKa XaMm/a
OF3aKM KOMMYHHKATUB KoOwnuaTAa ycum Ky3atwirad [13]. Myamnudnap muinoBagaru YKuin BakKTH
VCUIITHUHT SHT KyWIH TPEIUKTOPH OyIraHuHu Tabkuiaiau [13]. By xonaT UHIIIN3 TUIH TabIUMHU
YAyH XaM MyXUM XyJIOCaHHM Oepajau: TeXHOJIOTHWs HaThKara sMac, MyHTa3aM Ba MakKCaJUld YKyB
daonusTUra TypTKH Oepranuaa Kynpok ¢oiina KenTupaiu.

WHrn3 TiiM TabJIMMH YYYH aMAJIHI aXaMUAT Ba TATOMKUH Takaudiap

Xopwxk Taxpubacu Ba TAAKUKOTIAp TaXJIMJIM IIYHH KypcaTaJuKd, WHIIM3 THJIM TabIUMHUIA
MHHOBAIIMOH EHJAIyBJIap Ba HHTEPAKTUB METOAJIAp KyHHAaru xKuxamiapa ajloxuaa axaMusT kaco
sTanu. bupuHUMgaH, ynap TUIHM XaKUKUE MYJOKOT BOcHTacu cudartuia y3iaalTHpuira épram
Oepanu. AHbaHaBUI Aapcnapia YKyBUM KYNMUHYA Kouaa €UIalifiv, JIEKUH YHHU peasl MyJOKOTHa
Kynnamaa KuitHanaau. MHTepakTuB Mozieniapaa 3ca TWI HyTKUH Baszuga Ounan Oupnamanam: YKyBUn
cypaiiau, 6axc Kujaaau, aauil KeNTUPaau, TYUIYHTHPAaHU, XaMKOpIIMKIa Kapop KaOyn kuiaau. by
apa€H MHIIN3 THIIMAAH (oNJalaHUI SXTHEKUHN CYHBHI dMac, TaOUHA X01aTra KeNTHPaIH.
WkxuH4YMIaH, MHHOBALMOH EHJAUTyBJap YKYBUYMHUHI MYCTAaKWJI TabJIUM Ba Y3UHH OOIIKapHII
KOOWIMATUHU PUBOXKJIAHTHPAIU. Apanaml TabiuM, MOOWJI WIIOBajap Ba pakamiu Iuiatdopmanap
VKyBUMra JapclaH Tallkapu BaKTIa XaM MaTepuain OujaH MIUIall, Y3 cypbaTHlia TaKpopJiall,
KaMYWIMKJIApUHU Ky3aTHII Ba ¥3-Y3UHU Oaxomail UMKOHUHU Oepaau [4; 8; 13]. By aiiHukca Typnu
Taléprapiivk gapa)xkacura sra rypyxjapaa MyxuM, 4yHKU TudepeHIaiuiairad TabIMMHA TalIKuI
9THIL OCOHJIAIIA/N.

VY4uuH4YMIaH, WHHOBAIlMOH Ba WHTEPAaKTHB MeETOANap Oaxojaml MaJaHUSATHUHU Y3rapTHUPAIH.
d®opmarus Gaxonam, peer feedback, rubric-based assessment, portfolio, digital quiz Ba learning
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analytics kabu BocuTanap opKajiv YKyBYM HATH>KaHU (hakaT SKyHHH 0ajuT OpKaIu dMac, OaiKu YKUIII
xapaéHuaaru YCHIl OpKaJld XxaM Kypa onaau. by aca MOTHBaLMSIHY OLIMPAIN Ba XaTOHU «Ka30» IMac,
PUBOXKIIaHUII HyKTacu cudaruaa kaOyn Kuuira Epaam oepanu [4; 5; 7.

TYypTUHUMIAH, UHIIU3 TWIM Japcua WHHOBALMSHU KOPUHA ATHUII YYYH YKUTYBUMHUHT pPaKaMIIM-
MEJaroruk KOMIIETEHIUSICU Xall KUIYBYM axaMusaTra sra. XOpWKui Takpuba TEeXHOJOTHUSHUHT
V3ugaH Kypa YKUTYBUYMHUHT TU3aiH €4MMH, TONIIMPHUK TaHJAIW, (HUKp-MyIoxa3a OepHIln Ba
VKyBUMJIApHU KYI1a0-KyBBaTJIAlld MYXUMPOK JKaHMHU Kypcatamu [5; 7; 11]. Ly caGabmu,
MaxaJUTHi TabJINM Myaccacalapuia YKUTyBUMIap yuayH amanuii workshop, micro-course, mentoring
Ba lesson study popmarnapuna kaiita Tail€piam TH3UMUHYU HyaTa KyHUII Makcaara MyBOQUK.
bemmHuMIaH, WHHOBAIMSHU S>KOpUH JTUIAA WHEGpaTy3wiIMa Ba TEHT HWMKOHHUAT Macallacu
bTHOOpJAH YeTAa KOJIMACIUTH JIO3UM. Xap Oup YKyBUMIa KypuiMa, MHTEpHET, MmiaTdopmaaaH
doiinanaHu KYHUKMAcH Ba THJI MyXUTH Oup xwt amac. LIyHMHT y9yH pakamiu aapc au3aiHuga
odmnaitH agpTepHaTHBaIap, KUCKa Ba eHrui Gopmatiu pecypceiap, 00cKnuMa-00CKUY KyJuiaHMasap
Xamjia 4yeT THJI MaTepuaulapuHu MaXaJUIMi KOHTEKCT OuilaH OOFJIall MPUHILIUIIN CaKJIAHUIIH Kepak.
WuHoBanus (akar sSXIIH JKUXO03JaHraH CHH(] ydyH sMmac, Oapua YKyBUWIAp Y4UyH HIUIAHIWTaH
MojIeNiTa ailJlaHraHa XaKuKUi TabJIUMUN KHiiMaT KacoO Taju.

[y MabHOAA, MHIJIN3 THIIA JApCH YIyH MakKOyJl MOJeN KyHHaard TaMOMIuIapra TasHaau: Japciaan
OJJIMH KHCKa Taléprapiavk pecypcu; Japc MNaiTuia MyJIOKOT Ba XaMKOPJIMKKAa acOCJIaHraH
TOMIIUPHK; AAPCAAH KEHWH dca WHIAMBUAyal MycTaxkamjaml Ba pedruexcus. Arap ymoly IUKIra
dbopmaTuB Oaxoail Ba MabKyJl Japaxajaa pakamiu EpJam KyIImica, THHOBAIIMOH EHAAIIYBIAP YKYB
HATHKACUHU Ce3WJIapiu Aximmiaiam. Jlemak, MHTepaKTHBIIKK - IIOBKUH EKU CYHBHH (Paosuk smac,
OasKy aHUK MEJaroruk Makcajra Xu3mMar KUJIaJurad Ty3uirad MyJI0KOTAUD.

XyJgoca

WHmu3 Tiiy TabauMua MHHOBAIIMOH EHIAIYBIAp Ba UHTEPAKTUB METOJIAP 3aMOHABUH TabJIUM
cuaTUHU OMIUPUITHUHT MYXUM OMHIIU XUCOONaHaAN. YIAapHUHT acOCUil ad3allTuTy IIyHAAaKH, yiap
YKyBUMHU MMACCUB THHIIIOBYMAAH (a0 UINTUPOKINUTA alTaHTUPATH, THIIHU TPAMMAaTHK OOBEKT IMac,
OaJIKu MYJIOKOT, XaMKOPJIMK Ba TadakKyp BocuTacu cudartuia y3namrupuinra épaam Oepaju.
CEFRHuHr sHrunanrad wyHanunuiapu, OUHISHIUSHUHT Ky CAaBOAXOHJIMK Ba (paHiapapo
éunamryBu, CuUHranypHuHr ratdopManamran pakamin wMmyxutd, Kanyouit KopesHuHr
aXCUUNAIITUPUITAH paKaMiu napciaukiapu xamaa British Council marepuaniapu HHHOBAIIMOH THIT
TabIMMHJIA TH3UMIM EHJAIIYB, METOIUK KYJUIa0-KyBBaTjall Ba YKUTYBUM KOMIIETEHIIHSICH Xal
KWJIyBUM 3KaHWHHU Kypcaragu [1-7; 11].

Xopmkuii SMIOUPUK TAAKHUKOTIap 3ca MoOwmi unosanap, flipped classroom, pakamnu Vitnanap Ba Al
JIEMEHTAApH MabliyM IIApTiapAa WHDIW3 TWIM YKUTHII  CAMAPAJOPIUTMHH  OLIUPHUIIN
MYMKUHJIUTUHY TacauKiaiau [7-10; 13]. Bupok TeXHOTOTUSHUHT Y31 aBTOMATHK camapa Oepmaiian.
Camapa TeXHOJIOTHSTHUHT MaKcaara MyBO(HK TaHJIAHUIITH, TOMIIUPUK AU3aiHu, popmaTrus Oaxonari,
VKUTYBYH (haCUIUTAIIAACH Ba YKYBUM dXTHUEKIaApUra MociamyB Owinad TabmuHiaaHagu. Iy Gowuc
MaxaJUIMi TabJIMM aMaTuETHIa WHHOBAIIMSHH KOPHUH dTUII «KalCH TacTypHH KYJUTalD» CaBOJHIaH
sMac, OalKd «KaiiCM KOMIIETCHIMSHU KaHJal TeJaroruk CICHApUd OpPKAJId PUBOMIAHTHPHUIID)
CaBONMJAaH OOIUIAHUIIM JIO3UMM. AHA IIyHJAa WHHOBAIMOH EHJAIIYBIIAp Ba MHTEPAKTHUB METOJIAp
WHIJIN3 THIIY TabIUMUAA OapKapop Ba IOKOPH caMmapalid HaTrKa Oepaim.

doiiganaHnJaran axaduériaap pyixaru

39  INTERNATIONAL CONFERENCE ON MODERN DEVELOPMENT OF PEDAGOGY AND LINGUISTICS  universalconference.us



NS

. AN INTERNATIONAL CONFERENCE ON MODERN
INTERNATIONAL CONFERENCE ON MODERN DEVEMUF PEDAMD LINGUISTICS DEVELDPMENT uF FEDAEDEY AND LlNEuISTIES
w s Volume 03, Issue a, 2026

1. Council of Europe. Common European Framework of Reference for Languages: Learning,
Teaching, Assessment - Companion Volume. Strasbourg: Council of Europe Publishing, 2020.

2. Finnish National Agency for Education. National core curriculum for primary and lower secondary
(basic) education. Available at: https://www.oph.fi/en/education-and-qualifications/national-core-
curriculum-primary-and-lower-secondary-basic-education (accessed: 23.04.2026).

3. Finnish National Agency for Education. Multiliteracy and Media Literacy. Available at:
https://www.oph.fi/en/education-and-qualifications/multiliteracy-and-media-literacy (accessed:
23.04.2026).

4. Ministry of Education, Singapore. Student Learning Space (SLS). Available at:
https://www.moe.gov.sg/education-in-sg/student-learning-space (accessed: 23.04.2026).

5. English Language Institute of Singapore (Ministry of Education). E-Pedagogy and Blended
Learning in English Language. Available at: https://elis.moe.edu.sg/elis/professional-

learning/professional-learning-opportunities/e-pedagogy-and-blended-learning/ (accessed:
23.04.2026).
6. Ministry of Education, Republic of Korea. Al Digital Textbooks for 2025 to Realize Personalized
Education for All 29.11.2024. Available at:
https://english.moe.go.kr/boardCnts/viewRenewal.do?boardID=265&boardSeq=102075 (accessed:
23.04.2026).

7. Crompton, H., Edmett, A., & Ichaporia, N. Artificial intelligence and English language teaching:
A systematic literature review. London: British Council, 2023.

8. Mihaylova, M., Gorin, S., Reber, T. P., & Rothen, N. A Meta-Analysis on Mobile-Assisted
Language Learning Applications: Benefits and Risks. Psychologica Belgica, 2022, 62(1), pp. 252-
271. https://doi.org/10.5334/pb.1146.

9. Vitta, J. P., & Al-Hoorie, A. H. The flipped classroom in second language learning: A meta-analysis.
Language Teaching Research, 2023, 27(5), pp- 1268-1292.
https://doi.org/10.1177/1362168820981403.

10. Dixon, D. H., Dixon, T., & Jordan, E. Second language (L2) gains through digital game-based
language learning (DGBLL): A meta-analysis. Language Learning & Technology, 2022, 26(1), pp. 1-
25. https://doi.org/10.64152/10125/73464.

11. Tomlinson, B., & Whittaker, C. (Eds.). Blended Learning in English Language Teaching: Course
Design and Implementation. London: British Council, 2013.

12. Richards, J. C., & Rodgers, T. S. Approaches and Methods in Language Teaching. 3rd ed.
Cambridge: Cambridge University Press, 2014.

13. Loewen, S., Isbell, D. R., & Sporn, Z. The effectiveness of app-based language instruction for
developing receptive linguistic knowledge and oral communicative ability. Foreign Language Annals,
2020, 53(2), pp. 209-233. https://doi.org/10.1111/flan.12454.

36  INTERNATIONAL CONFERENCE ON MODERN DEVELOPMENT OF PEDAGOGY AND LINGUISTICS  universalconference.us



INTERNATIONAL CONFERENCE ON MODERN

N —
FIN
DEVELOPMENT OF PEDAGOGY AND LINGUISTICS
- — Volume 03, Issue a, 2026

BJIMAHUE TUITA CETYATOI'O UMIIJIAHTATA 1 METOJA ®PUKCALIUAN
HA BOCHAJIMTEJBbHBIA OTBET U XPOHUYECKYIO BOJIb IIOCJIE
I'EPHUOIIVIACTUKH

Kypoanus3sos b.3., Hazapos C.II.
CamapKaHJICKHI1 TOCY1apCTBEHHBIN MEIUIIMHCKUN yHUBEpCUTET, CamapKaH,
V30ekucran
HayuHblil pyKOBOIHUTENb — /I.M.H., TOUEHT 3aiiHueB A.D.

AKTYyaJIbHOCTB. XpOHHMUYECKas TocieornepaluoHHas Oonb ocTaércss OAHOM U3
HauOoJee 3HaUUMBbIX POOIEM COBPEMEHHOM repHuoaoruu. CyliecTBEHHYIO poJib B €€
Pa3BUTUM WIPAIOT BBIPAKEHHOCTh BOCIHAJIUTENBHOW PEAKLIHUHM, TUIl CETYATOIOo
MMILUIaHTaTa U crnocob ero Gpukcaruu.

Hean ucciaenoBanusi. OLEHUTH BIHUSHUE PA3IUYHBIX TUIIOB CETYATHIX MMILJIAHTATOB
U METONOB (UKCAlMM HA YPOBEHb BOCHAIUTEIbHBIX LHMTOKMHOB M YacTOTY
XPOHHYECKO MocaeonepaoHHON 001 y OOJIBHBIX ¢ TaXOBBIMU I'PhIKaMHU.
Marepuajsbl 1 Metoasbl. VccinenoBanue BeINOAHEHO Y 240 ManMEeHTOB C MaXOBBIMU
rpbDKaMH. AHAIU3UPOBAIIN AUHAMUKY MMPOBOCIAIUTENbHBIX HUTOKMHOB NJI-6, DHO-
o u UJI-1B B CHIBOPOTKE KpOBM W PAaHEBOM OTIEISEMOM IOCIE€ T€PHUOILUIACTUKH.
CpaBHHUBAINCH: TSHKEIbIE TOTUIPONUIIEHOBBIE CETKHU; JIETKUE MAKPOIIOPUCTHIE CETKH;
caMO(UKCHPYIOIIUECS UMIUIAHTAaThl. MICOIb30BauCh IIOBHAS, CTEIJIEPHAS U KJleeBas
¢ukcanus. Ounenka 6omau nposoauiack no BAIII, kauectBo xu3uu — no SF-36.
Pe3ysbTarpl. YCTaHOBIIEHO, YTO MPUMEHEHUE TSDKENBIX MOJMIPONUICHOBBIX CETOK
COMPOBOXKJAJIOCh Haubojiee BBIPAKEHHOW BOCTAJIMTENILHON peakiuei. YpOoBEHb
®HO-0o B paHeBOM OTIIENSIEMOM IPU MX HCIOJIb30BaHUU ObLT B 2,1 pasza BhIIIE 1O
CpPaBHEHHUIO C JETKUMH ceTkamMu. HambOonee OnaronpusiTHble pe3yabTaThl MOTYUYEHbI
MIPU UCHOJB30BaHUU JETKUX MAKPOIMOPHUCTBIX M caMOPUKCUpPyromuUXcsi ceTok. OHH
conpoBOXkanuch MeHbIIUMH 3HaYeHussMu MJI-1B m ®HO-a, a Takke MeHbIeH
MHTEHCUBHOCTBIO TIOCJICONEPAIIMOHHOTO OosieBoro cuHapoma. Ilpu cremiepHoi
(uKcalu B 30HE «TpeyroyibHUKa 00m» ypoBeHb NJI-1[3 Ob11 1OCTOBEPHO BHIILIE, YEM
npu kieeBo (ukcaruu (p<0,001). CreruiepHas Qukcaius sBIsUIACh HE3aBUCUMBIM
MPEIUKTOPOM XPOHUYECKOM mociieonepanronnoi 6omu (OR=4,8; 95% AU 2,1-11,2).
Haumenpmasa uwacrora XIIb ormedena npu nanapockonunueckon TEP-mmactuke c
MPUMEHEHUEM JIETKUX CETOK U (PUOPUHOBOTO KIIEs.

BeiBoabl. 1. Tunm ceTyaroro MMIUIAHTAaTa OKa3bIBAET CYUIECTBEHHOE BIUSHUE Ha
BBIPAXKEHHOCTh MECTHOTO BOCHAJIUTENBHOrO OTBeTa. 2. JI€rkme Makponopuctbie u
caMO(UKCUPYIOIIUECS CETKH BbI3BIBAIOT MEHBIIYIO LMTOKMHOBYIO pEaKUUI0 U
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CHWKAIOT PHUCK XpoHmueckod Oomu. 3. KieeBas d¢ukcanus sBiseTcs HambOoee
MAASIIAM METOOM MPOPUIAKTUKH XPOHUYECKON MocieonepanuoHHoi Oomu. 4.
Mounurtopunr MJI-6, DHO-a u NJI-1 MoxkeT ucnonb30BaThes ISk IPOTrHO3UPOBAHMS
MIOCJIEONIEPAMOHHBIX OCi0oKHEeHUN U XI1b.
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MILLIY O‘ZBEK FOLKLORI ASOSIDA INGLIZ TILI DARSLARINI
TASHKIL ETISHNING ZAMONAVIY YONDASHUVLARI

Maxsumova Maftuna Zoirjon qizi
Navoiy Davlat Universiteti 2-kurs magistranti

ANNOTATSIYA

Ushbu tezisda milliy o‘zbek folklori - magqollar, ertaklar, topishmogqlar va xalq
qo‘shiqlari - asosida ingliz tili darslarini tashkil etishning zamonaviy metodologik
yondashuvlari ko‘rib chiqiladi. Folklor materiallari kommunikativ, loyiha asosidagi va
madaniyatlararo yondashuvlar bilan birlashtirilib, o‘quvchilarda ingliz tili
kompetentligini oshirishga xizmat qilishi mumkinligi asoslanadi. Magqolda
psixolingvistik nazariyalar asosida folklor ta’limining ilmiy asosi yoritiladi, har bir
folklor janrini darsga qo‘llashning aniq usullari taqdim etiladi hamda raqamli
texnologiyalar bilan integratsiya qilish imkoniyatlari ko‘rsatiladi.

Kalit so‘zlar: folklor, ingliz tili ta’limi, kommunikativ kompetentlik, madaniyatlararo
yondashuv, maqol, ertak, topishmoq, loyiha asosidagi ta’lim, raqamli texnologiyalar.

ABSTRACT

This thesis examines modern methodological approaches to organizing English
language lessons based on national Uzbek folklore, including proverbs, fairy tales,
riddles, and folk songs. It substantiates that integrating folklore materials with
communicative, project-based, and intercultural approaches effectively develops
students’ English language competence. The paper presents the scientific basis of
folklore-based language teaching grounded in psycholinguistic theories, outlines
practical methods for incorporating each folklore genre into lessons, and explores
opportunities for integration with digital technologies.

Keywords: folklore, English language teaching, communicative competence,
intercultural approach, proverb, fairy tale, riddle, project-based learning, digital
technologies.

KIRISH

Bugungi globallashuv davrida ingliz tilini o‘qitish milliy ta’lim tizimining ustuvor
vazifalaridan biriga aylandi. O‘zbekiston Respublikasining “Ta’lim to‘g‘risida”gi
qonunida (2020) va Prezident Sh.M.Mirziyoyevning tegishli farmonlarida xorijiy
tillarni o‘rgatishda o‘quvchini faollashtiruvchi, amaliy yo‘naltirilgan usullarga o‘tish
zaruriyati alohida ta’kidlangan. Shunday ekan, an’anaviy, grammatika-tarjima
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usulidan voz kechib, o‘quvchida haqiqily kommunikativ ko‘nikmalarni
shakllantiradigan metodlarni izlash dolzarb masalaga aylandi.

Shu muammoni hal etishda milliy o‘zbek folklori noyob pedagogik resurs bo‘la oladi.
Folklor — bu xalgning asrlar davomida to‘plagan hayotiy tajribasi, donishmandligi va
badiiy tafakkurining timsoli. Ertak, maqol, topishmoq, lapar va xalq qo‘shiglarida til
ham mazmunan, ham emotsional jihatdan boy, autentik shaklda namoyon bo‘ladi.
Bunday materiallar til o‘rganuvchi uchun motivatsion muhit yaratishda beqiyos
ahamiyat kasb etadi.

Ushbu tezisning magsadi o‘zbek folklori asosida ingliz tili darslarini tashkil etishning
zamonaviy ilmiy-metodologik yo‘llarini aniqlash, ularning nazariy asoslarini ochib
berish hamda amaliy tatbiqini ko‘rsatishdan iborat.

ASOSIY QISM
Folklor asosidagi til ta’limining nazariy asoslari. Folklor materiallaridan til o‘qitishda
foydalanishning ilmiy zamini bir necha yirik psixolingvistik va pedagogik nazariyaga
tayanadi. S.D.Krashenning «Input Hypothesis» (Kirish gipotezasi) nazariyasiga ko‘ra,
til o‘rganuvchi oz darajasidan biroz yuqori, ammo emotsional jihatdan qulay bo‘lgan
matn muhitida yanada tez va samarali o‘rganadi. O‘zbek folklori matnlari aynan
shunday shart-sharoitni ta’minlaydi: tanish syujetlar va tasvirlar orqali yangi inglizcha
leksika va grammatik qurilmalar tabiiy yo‘l bilan o‘zlashtiriladi.
L.S. Vigotskiyning “Yaqin rivojlanish zonasi” (ZPD) konsepsiyasiga ko‘ra, o‘quvchi
murakkab bilim va ko‘nikmalarni o‘qituvchi yoki tengdoshlar ko‘magida samaraliroq
o‘zlashtiradi. Folklor namunalarining ko‘p ma’noli va tarbiyaviy xususiyatga ega
bo‘lishi o‘quvchilarga yangi tushunchalarni bosqichma-bosqich anglash imkonini
yaratadi. Shu asosda tashkil etilgan scaffolding jarayoni o‘quvchilarning nafaqat til
kompetensiyasini, balki tanqidiy va 1jodiy fikrlash ko‘nikmalarini ham rivojlantirishga
xizmat qiladi.
Govard Gardnerning “Ko‘p intellektlar” nazariyasi folklor janrlaridan o‘quvchilarning
individual qobiliyatlariga mos ravishda foydalanish imkonini beradi. Ushbu nazariyaga
ko‘ra, musiqiy intellekti rivojlangan o‘quvchilar uchun xalq qo‘shiqlari, lingvistik
qobiliyati kuchli o‘quvchilar uchun maqol va topishmoqlar, vizual-fazoviy intellekt
egalari uchun esa ertaklar asosidagi rasm, jadval va sxemalar samarali didaktik vosita
bo‘lib xizmat qiladi.
Zamonaviy metodologik yondashuvlar. Folklor materiallarini ingliz tili darsiga
qo‘llashda quyidagi uchta zamonaviy yondashuv eng samarali hisoblanadi:
Kommunikativ til o‘qitish yondashuvi (Communicative Language Teaching —
CLT)ning asosiy maqsadi o‘quvchilarda real muloqot jarayonida tilni qo‘llash

40 INTERNATIONAL CONFERENCE ON MODERN DEVELOPMENT OF PEDAGOGY AND LINGUISTICS  universalconference.us



~ INTERNATIONAL CONFERENCE ON MODERN

FIN
. DEVELOPMENT OF PEDAGOGY AND LINGUISTICS
® s Volume 03, Issue a, 2026

kompetensiyasini shakllantirishdan iborat. O‘zbek folklori namunalari ushbu
yondashuv uchun boy kommunikativ muhit yaratadi. Jumladan, “Alpomish” dostoni
asosida rolli o‘yinlar tashkil etish, “Uch og‘a-uka” ertagi mazmuni asosida ingliz tilida
dialog va vaziyatli muloqotlar tuzish hamda xalq maqollari yuzasidan munozaralar olib
borish o‘quvchilarning kommunikativ faolligini oshiradi. CLT yondashuvida o‘quvchi
til ko‘nikmalarini majburiy mashqlar orqali emas, balki tabiity kommunikativ ehtiyoj
asosida egallaydi.

Loyiha asosidagi ta’lim (Project-Based Learning — PBL) yondashuvi o‘quvchilarning
1jodiy va tadqiqotchilik faoliyatini tashkil etish orqali til ko‘nikmalarini integrallashgan
holda rivojlantirishga xizmat qiladi. O‘zbek folklori asosida “O‘zbek ertaklari
antologiyasi” nomli inglizcha illyustratsiyali kitob yaratish, “O‘zbek va ingliz
magqollarining qiyosiy lug‘ati’ni tuzish yoki “Xalq donishmandligi” mavzusida video
hamda podkast tayyorlash kabi loyihalarni amalga oshirish mumkin. Bunday faoliyat
o‘quvchilarda ijodkorlik, mustaqil izlanish, jamoada ishlash va kommunikativ
kompetensiyalarni shakllantiradi.

Madaniyatlararo yondashuv (Intercultural Approach) esa o‘zbek va ingliz folklorini
qiyosiy o‘rganish orqali o‘quvchilarda ikki madaniyatni anglash va taqqoslay olish
kompetensiyasini rivojlantiradi. Jumladan, o‘zbek xalq maqoli “Mehnat — baxt
kaliti”ni ingliz tilidagi “Hard work is the key to success” maqoli bilan yoki “Zumrad
va Qimmat” ertagini “Cinderella” ertagi bilan qiyoslash o‘quvchilarga madaniy
o‘xshashlik va farqglarni ingliz tilida ifodalash imkonini beradi.

Folklor janrlarini darsga tatbiq etish usullari. Har bir folklor janrining o‘ziga xos
didaktik imkoniyatlari mavjud:

Magollar qisqa, obrazli va mazmunan chuqur bo‘lgani sababli o‘quvchilarning eslab
qolish qobiliyati hamda tanqidiy fikrlashini rivojlantirishda samarali vosita
hisoblanadi. Maqollar bilan ishlash jarayonida dastlab o‘zbek tilidagi maqol mazmuni
tahlil qilinadi, so‘ng unga mos inglizcha ekvivalent topiladi yoki tarjima qilinadi.
Keyingi bosqichlarda maqol asosida ingliz tilida qisqa esse, dialog yoki fikr almashuv
mashqlari tashkil etiladi. Masalan, “Ilm olmoq — gilichdan o‘tkir” maqoli ingliz tilidagi
“The pen is mightier than the sword” maqoli bilan qiyoslanishi mumkin.

Ertaklar esa o‘quvchilarning o‘qish, tinglab tushunish, og‘zaki nutq va ijodiy yozuv
ko‘nikmalarini rivojlantirish uchun qulay didaktik material hisoblanadi. Dars
jarayonida o‘qituvchi ertakni soddalashtirilgan ingliz tilida hikoya qiladi, o‘quvchilar
esa asosily so‘z va iboralarni yozib boradilar. Shundan so‘ng ular juftliklarda ertakni
qayta hikoya qiladilar hamda ertakning muqobil yakunini ingliz tilida yozib taqdim
etadilar. Jumladan, “Zumrad va Qimmat” ertagi asosida yaxshilik va yomonlikni
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ifodalovchi sifatlar ustida ishlash, gahramonlarga tavsif berish va rolli o‘yinlar tashkil
etish mumkin.
Topishmogqlar o‘quvchilarning lug‘at boyligini oshirish, mantiqiy tafakkurini va ijodiy
fikrlashini rivojlantirishda samarali vosita hisoblanadi. Dars jarayonida o‘quvchilar
o‘zbek xalq topishmogqlarini ingliz tiliga tarjima qiladilar, keyinchalik esa mustaqil
ravishda inglizcha topishmogqlar yaratishga harakat qiladilar. Bunday faoliyat
o‘quvchilarning leksik zaxirasini kengaytirish bilan birga, ularning ijodkorlik
ko‘nikmalarini ham rivojlantiradi.
Xalq qo‘shiqlari va laparlar esa musiga hamda til o‘rganish jarayonining uyg‘unlashuvi
asosida fonetik va leksik ko‘nikmalarni shakllantirishga xizmat qiladi. Xalq qo‘shiqlari
matnlarini ingliz tiliga tarjima qilish orqali o‘quvchilar yangi so‘z va grammatik
birliklarni o‘zlashtiradilar. Shuningdek, ingliz va o‘zbek xalq kuylarini qiyosiy tahlil
qilish madaniyatlararo tafakkurni rivojlantiradi. O‘zbek xalq kuylari asosida inglizcha
qofiyali misralar yaratish esa o‘quvchilarning ijodiy salohiyatini oshirishga yordam
beradi.
Ragamli texnologiyalar bilan integratsiya. Zamonaviy ta’limda raqamli vositalar
folklor asosidagi ingliz tili darslarini yanada samarali va jozibali giladi:
Padlet va Jamboard platformalari o‘quvchilarning hamkorlikda ishlash ko‘nikmalarini
rivojlantirishda samarali vosita hisoblanadi. Ushbu platformalar orqali o‘quvchilar
o‘zbek xalq maqollarining inglizcha tarjimalarini umumiy interaktiv doskaga
joylashtiradilar, bir-birining ishlarini ko‘rib chiqadilar va izohlar yozadilar. Natijada
hamkorlikka asoslangan ta’lim mubhiti shakllanadi.
Canva va Book Creator dasturlari o‘zbek ertaklarining ingliz tilidagi illyustratsiyali
variantlarini yaratishda qo‘llaniladi. O‘quvchilar ushbu jarayonda matn, rasm va sahifa
dizayni bilan ishlash orqali 1ijodiy hamda kommunikativ ko‘nikmalarini
rivojlantiradilar.
Quizlet platformasi esa folklor asosidagi lug‘at birliklarini o‘rganish va
mustahkamlash uchun qulay vosita hisoblanadi. Maqol va ertaklar tarkibidagi yangi
so‘zlarni kartochkalar va o‘yin elementlari orqali o‘zlashtirish o‘quvchilarning lug‘at
boyligini oshirishga xizmat qiladi.
YouTube va podkastlardan foydalanish orqali o‘zbek ertaklarining inglizcha audio va
video variantlarini tinglash imkoniyati yaratiladi. Bu esa o‘quvchilarning tinglab
tushunish ko‘nikmasini rivojlantirish, talaffuz va intonatsiyani tabily nutq asosida
o‘zlashtirishga yordam beradi.

Xulosa
Milliy o‘zbek folklori asosida ingliz tili darslarini tashkil etish zamonaviy pedagogik
yondashuvlar bilan uyg‘unlashgan holda yuqori ta’limiy samaradorlikni ta’minlaydi.
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Ushbu metodika o‘quvchilarda milliy o‘zlikni anglash va madaniy qadriyatlarga
hurmat tuyg‘usini shakllantiradi, ingliz tilini o‘rganishni esa qiziqarli va motivatsion
jarayonga aylantiradi. Shu bilan birga, o‘quvchilarning lingvistik, kommunikativ va
madaniyatlararo kompetensiyalarini kompleks ravishda rivojlantirishga xizmat qiladi.
Folklor namunalarining boy leksik-semantik xususiyatlari yangi so‘zlarni tabiiy
ravishda o‘zlashtirish imkonini bersa, raqamli texnologiyalar bilan integratsiya
darslarning interaktivligi va zamonaviyligini oshiradi.

O‘qituvchilar maqollar, topishmogqlar, ertaklar va xalq qo‘shiglarini kommunikativ,
loyiha asosidagi va madaniyatlararo yondashuvlar bilan birlashtirib, ingliz tili
darslarini nafaqat samarali, balki ma’naviy jihatdan boyitilgan ta’lim maydoniga
aylantirishlari mumkin. Kelajakda bu yo’nalishda empirik tadqiqotlar o‘tkazish,
folklor asosidagi dars ishlanmalari va o‘quv qo‘llanmalarini yaratish ustuvor vazifalar
qatorida turadi.
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BOSHLANG‘ICH TA’LIMDA MUSIQA MADANIYATI DARSLARI ORQALI
IJODIY TAFAKKURNI RIVOJLANTIRISH

Nordik universiteti magistri
Marjona Abdujalilova Abdunamon qizi

Annotatsiya

Ushbu maqgolada boshlang‘ich ta’limda musiqga madaniyati darslari orqali
o‘quvchilarning ijodiy tafakkurini rivojlantirish masalalari yoritilgan. Musiqa
ta’limining bolalar estetik didi, mustaqil fikrlashi va 1ijodiy qobiliyatlarini
shakllantirishdagi ahamiyati tahlil gilingan. Shuningdek, musiqa darslarida interfaol
metodlar va innovatsion texnologiyalardan foydalanishning samaradorligi ochib
berilgan.

Kalit so‘zlar: musiqga madaniyati, ijodiy tafakkur, boshlang‘ich ta’lim, estetik tarbiya,
interfaol metodlar.

AHHOTaIIUSI

B nanHOW cTarbe paccMaTpHBAIOTCS BOMPOCHI Pa3BUTHS TBOPYECKOTO MBIIUICHUS
YYaIUXCsl HA4YaIbHOTO 0OPa30BaHUS MOCPEICTBOM YPOKOB MY3bIKATbHON KyJIBTYPHI.
[Ipoananu3upoBaHa poib  My3BIKAJIBHOTO  00pa3oBaHus B  (OPMHUPOBAHUU
ACTETUYECKOTO BKYCa, CAMOCTOSITEIbHOTO MBIIUICHUS! U TBOPUYECKUX CIMOCOOHOCTEN
nereid. Takxe packpbiTa 3(pPEeKTUBHOCTD UCIIOJIb30BaHUS UHTEPAKTUBHBIX METOAOB U
MHHOBALIMOHHBIX TEXHOJIOTHI HAa yPOKaX MY3bIKH.

KuaroueBble cioBa: My3bIKalibHas Ky/lIbTypa, TBOPYECKOE MBIIUICHUE, HadyajJbHOE
oOpa3oBaHUe, ICTETUYECKOE BOCITUTAHNE, UHTEPAKTUBHBIE METO/IBI.

Abstract

This article discusses the development of creative thinking in primary school students
through music culture lessons. The importance of music education in shaping
children’s aesthetic taste, independent thinking, and creative abilities is analyzed. The
effectiveness of using interactive methods and innovative technologies in music classes
is also highlighted.

Keywords: music culture, creative thinking, primary education, aesthetic education,
interactive methods.

Kirish

Bugungi kunda ta’lim tizimida o‘quvchilarning ijodiy fikrlash qobiliyatini
rivojlantirish muhim vazifalardan biri hisoblanadi. Aynigsa, boshlang‘ich ta’lim
bosqichida bolalarning estetik didi, ma’naviy dunyoqarashi va ijodiy tafakkurini
shakllantirishda musiqa madaniyati darslarining o‘rni beqiyosdir. Musiga inson
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ruhiyatiga ta’sir etuvchi san’at turi sifatida o‘quvchilarning emotsional holatini
boyitadi, tasavvurini kengaytiradi hamda 1jodiy faoliyatga undaydi.

Musiqa madaniyati darslari orqali o‘quvchilar nafagat qo‘shiq kuylash yoki musiqa
tinglash ko‘nikmalariga ega bo‘ladilar, balki ular mustaqil fikrlash, obrazli tafakkur
yuritish va estetik garashlarni shakllantirish imkoniyatiga ham ega bo‘ladilar. Shu
sababli zamonaviy ta’lim jarayonida musiqa darslarini innovatsion pedagogik
texnologiyalar asosida tashkil etish dolzarb masalalardan biri bo‘lib qolmoqda.
Asosiy qism

Boshlang‘ich ta’limda musiga madaniyati fanining asosiy maqsadi o‘quvchilarda
musigaga bo‘lgan qiziqishni shakllantirish, ularning estetik madaniyatini rivojlantirish
hamda ijodiy qobiliyatlarini yuzaga chigarishdan iboratdir. Musiqa darslari jarayonida
bolalar kuy va qo‘shiglarni tinglash, ritmik harakatlar bajarish, jamoa bo‘lib kuylash
orqali 1jodiy faoliyatga jalb gilinadi.

[jodiy tafakkur o‘quvchilarning yangi g‘oyalarni ilgari surishi, noodatiy fikrlashi va
muammolarga mustaqil yechim topa olishida namoyon bo‘ladi. Musiqa darslarida
bunday tafakkurni rivojlantirish uchun interfaol metodlardan foydalanish muhim
ahamiyat kasb etadi. Jumladan, “Aqliy hujum”, “Klaster”, “Rollli o‘yinlar”, “Musigani
his qil” kabi metodlar o‘quvchilarning darsdagi faolligini oshiradi.

Shuningdek, multimedia vositalari, audio va video materiallardan foydalanish
o‘quvchilarning musiqa san’atiga bo‘lgan qiziqishini kuchaytiradi. Zamonaviy
texnologiyalar yordamida milliy va jahon musiqasi namunalarini tinglash, virtual
konsert va sahna chiqishlarini tomosha qilish imkoniyati yaratiladi. Bu esa bolalarda
estetik dunyogarash va madaniy tafakkurning rivojlanishiga xizmat qiladi.

Musiga madaniyati darslarida milliy qadriyatlarga alohida e’tibor qaratilishi ham
muhimdir. O‘zbek xalq qo‘shiglari, maqom san’ati va milliy cholg‘u asboblari bilan
tanishtirish orqali o‘quvchilarda milliy gurur va vatanparvarlik tuyg‘ulari shakllanadi.
Shu bilan birga, musiqa orqali bolalarda jamoada ishlash, o°z fikrini erkin ifodalash va
tinglash madaniyati ham rivojlanadi.

Xulosa

Xulosa qilib aytganda, boshlang‘ich ta’limda musiqa madaniyati darslari
o‘quvchilarning ijodiy tafakkurini rivojlantirishda muhim pedagogik vosita
hisoblanadi. Musiqa orqali bolalarning estetik didi, mustaqil fikrlashi va ijodiy
qobiliyatlari shakllanadi. Dars jarayonida interfaol metodlar va innovatsion
texnologiyalardan samarali foydalanish o‘quvchilarning darsga bo‘lgan qiziqishini
oshirib, ta’lim samaradorligini ta’minlaydi. Shu bois musiqa madaniyati darslarini
zamonaviy pedagogik yondashuvlar asosida tashkil etish bugungi ta’lim tizimining
muhim vazifalaridan biridir.
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MILLIY O‘ZBEK FOLKLORI ASOSIDA INGLIZ TILI DARSLARINI
TASHKIL ETISHNING ZAMONAVIY YONDASHUVLARI

Maxsumova Maftuna Zoirjon qizi
Navoiy Davlat Universiteti 2-kurs magistranti

ANNOTATSIYA
Ushbu tezisda milliy o‘zbek folklori - magqollar, ertaklar, topishmogqlar va xalq
qo‘shiqlari - asosida ingliz tili darslarini tashkil etishning zamonaviy metodologik
yondashuvlari ko‘rib chiqiladi. Folklor materiallari kommunikativ, loyiha asosidagi va
madaniyatlararo yondashuvlar bilan birlashtirilib, o‘quvchilarda ingliz tili
kompetentligini oshirishga xizmat qilishi mumkinligi asoslanadi. Magqolda
psixolingvistik nazariyalar asosida folklor ta’limining ilmiy asosi yoritiladi, har bir
folklor janrini darsga qo‘llashning aniq usullari taqdim etiladi hamda ragamli
texnologiyalar bilan integratsiya qilish imkoniyatlari ko‘rsatiladi.
Kalit so‘zlar: folklor, ingliz tili ta’limi, kommunikativ kompetentlik, madaniyatlararo
yondashuv, maqol, ertak, topishmoq, loyiha asosidagi ta’lim, raqamli texnologiyalar.
ABSTRACT
This thesis examines modern methodological approaches to organizing English
language lessons based on national Uzbek folklore, including proverbs, fairy tales,
riddles, and folk songs. It substantiates that integrating folklore materials with
communicative, project-based, and intercultural approaches effectively develops
students’ English language competence. The paper presents the scientific basis of
folklore-based language teaching grounded in psycholinguistic theories, outlines
practical methods for incorporating each folklore genre into lessons, and explores
opportunities for integration with digital technologies.
Keywords: folklore, English language teaching, communicative competence,
intercultural approach, proverb, fairy tale, riddle, project-based learning, digital
technologies.
KIRISH
Bugungi globallashuv davrida ingliz tilini o‘qitish milliy ta’lim tizimining ustuvor
vazifalaridan biriga aylandi. O‘zbekiston Respublikasining “Ta’lim to‘g‘risida”gi
qonunida (2020) va Prezident Sh.M.Mirziyoyevning tegishli farmonlarida xorijiy
tillarni o‘rgatishda o‘quvchini faollashtiruvchi, amaliy yo‘naltirilgan usullarga o‘tish
zaruriyati alohida ta’kidlangan. Shunday ekan, an’anaviy, grammatika-tarjima
usulidan voz kechib, o‘quvchida haqiqly kommunikativ  ko‘nikmalarni
shakllantiradigan metodlarni izlash dolzarb masalaga aylandi.
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Shu muammoni hal etishda milliy o‘zbek folklori noyob pedagogik resurs bo‘la oladi.
Folklor — bu xalgning asrlar davomida to‘plagan hayotiy tajribasi, donishmandligi va
badiiy tafakkurining timsoli. Ertak, maqol, topishmoq, lapar va xalq qo‘shiglarida til
ham mazmunan, ham emotsional jihatdan boy, autentik shaklda namoyon bo‘ladi.
Bunday materiallar til o‘rganuvchi uchun motivatsion muhit yaratishda beqiyos
ahamiyat kasb etadi.
Ushbu tezisning maqsadi o‘zbek folklori asosida ingliz tili darslarini tashkil etishning
zamonaviy ilmiy-metodologik yo‘llarini aniglash, ularning nazariy asoslarini ochib
berish hamda amaliy tatbiqini ko‘rsatishdan iborat.

ASOSIY QISM
Folklor asosidagi til ta’limining nazariy asoslari. Folklor materiallaridan til o‘qitishda
foydalanishning ilmiy zamini bir necha yirik psixolingvistik va pedagogik nazariyaga
tayanadi. S.D.Krashenning «Input Hypothesis» (Kirish gipotezasi) nazariyasiga ko‘ra,
til o‘rganuvchi oz darajasidan biroz yuqori, ammo emotsional jihatdan qulay bo‘lgan
matn muhitida yanada tez va samarali o‘rganadi. O‘zbek folklori matnlari aynan
shunday shart-sharoitni ta’minlaydi: tanish syujetlar va tasvirlar orqali yangi inglizcha
leksika va grammatik qurilmalar tabiiy yo‘l bilan o‘zlashtiriladi.
L.S. Vigotskiyning “Yaqin rivojlanish zonasi” (ZPD) konsepsiyasiga ko‘ra, o‘quvchi
murakkab bilim va ko‘nikmalarni o‘qituvchi yoki tengdoshlar ko‘magida samaraliroq
o‘zlashtiradi. Folklor namunalarining ko‘p ma’noli va tarbiyaviy xususiyatga ega
bo‘lishi o‘quvchilarga yangi tushunchalarni bosqichma-bosqich anglash imkonini
yaratadi. Shu asosda tashkil etilgan scaffolding jarayoni o‘quvchilarning nafaqat til
kompetensiyasini, balki tanqidiy va 1jodiy fikrlash ko‘nikmalarini ham rivojlantirishga
xizmat qiladi.
Govard Gardnerning “Ko‘p intellektlar” nazariyasi folklor janrlaridan o‘quvchilarning
individual qobiliyatlariga mos ravishda foydalanish imkonini beradi. Ushbu nazariyaga
ko‘ra, musiqiy intellekti rivojlangan o‘quvchilar uchun xalq qo‘shiqlari, lingvistik
qobiliyati kuchli o‘quvchilar uchun maqol va topishmoqlar, vizual-fazoviy intellekt
egalari uchun esa ertaklar asosidagi rasm, jadval va sxemalar samarali didaktik vosita
bo‘lib xizmat qiladi.
Zamonaviy metodologik yondashuvlar. Folklor materiallarini ingliz tili darsiga
qo‘llashda quyidagi uchta zamonaviy yondashuv eng samarali hisoblanadi:
Kommunikativ til o‘qitish yondashuvi (Communicative Language Teaching —
CLT)ning asosty magsadi o‘quvchilarda real muloqot jarayonida tilni qo‘llash
kompetensiyasini shakllantirishdan iborat. O°zbek folklori namunalari ushbu
yondashuv uchun boy kommunikativ muhit yaratadi. Jumladan, “Alpomish” dostoni
asosida rolli o‘yinlar tashkil etish, “Uch og‘a-uka” ertagi mazmuni asosida ingliz tilida
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dialog va vaziyatli muloqotlar tuzish hamda xalq magqollari yuzasidan munozaralar olib
borish o‘quvchilarning kommunikativ faolligini oshiradi. CLT yondashuvida o‘quvchi
til ko‘nikmalarini majburiy mashgqlar orqali emas, balki tabiiy kommunikativ ehtiyoj
asosida egallaydi.

Loyiha asosidagi ta’lim (Project-Based Learning — PBL) yondashuvi o‘quvchilarning
jjodiy va tadqiqotchilik faoliyatini tashkil etish orqali til ko‘nikmalarini integrallashgan
holda rivojlantirishga xizmat qiladi. O‘zbek folklori asosida “O‘zbek ertaklari
antologiyasi” nomli inglizcha illyustratsiyali kitob yaratish, “O‘zbek va ingliz
magqollarining qiyosiy lug‘ati’ni tuzish yoki “Xalq donishmandligi” mavzusida video
hamda podkast tayyorlash kabi loyihalarni amalga oshirish mumkin. Bunday faoliyat
o‘quvchilarda ijodkorlik, mustaqil izlanish, jamoada ishlash va kommunikativ
kompetensiyalarni shakllantiradi.

Madaniyatlararo yondashuv (Intercultural Approach) esa o‘zbek va ingliz folklorini
qiyosiy o‘rganish orqali o‘quvchilarda ikki madaniyatni anglash va taqqoslay olish
kompetensiyasini rivojlantiradi. Jumladan, o‘zbek xalq maqoli “Mehnat — baxt
kaliti”ni ingliz tilidagi “Hard work is the key to success” maqoli bilan yoki “Zumrad
va Qimmat” ertagini “Cinderella” ertagi bilan qiyoslash o‘quvchilarga madaniy
o‘xshashlik va farqglarni ingliz tilida ifodalash imkonini beradi.

Folklor janrlarini darsga tatbiq etish usullari. Har bir folklor janrining o‘ziga xos
didaktik imkoniyatlari mavjud:

Magollar qisqa, obrazli va mazmunan chuqur bo‘lgani sababli o‘quvchilarning eslab
qolish qobiliyati hamda tanqidiy fikrlashini rivojlantirishda samarali vosita
hisoblanadi. Magqollar bilan ishlash jarayonida dastlab o‘zbek tilidagi maqol mazmuni
tahlil qilinadi, so‘ng unga mos inglizcha ekvivalent topiladi yoki tarjima qilinadi.
Keyingi bosqichlarda maqol asosida ingliz tilida qisqa esse, dialog yoki fikr almashuv
mashqlari tashkil etiladi. Masalan, “Ilm olmoq — gilichdan o‘tkir”” maqoli ingliz tilidagi
“The pen is mightier than the sword” maqoli bilan qiyoslanishi mumkin.

Ertaklar esa o‘quvchilarning o‘qish, tinglab tushunish, og‘zaki nutq va 1jodiy yozuv
ko‘nikmalarini rivojlantirish uchun qulay didaktik material hisoblanadi. Dars
jarayonida o‘qituvchi ertakni soddalashtirilgan ingliz tilida hikoya qiladi, o‘quvchilar
esa asosly so‘z va iboralarni yozib boradilar. Shundan so‘ng ular juftliklarda ertakni
qayta hikoya qiladilar hamda ertakning muqobil yakunini ingliz tilida yozib taqdim
etadilar. Jumladan, “Zumrad va Qimmat” ertagi asosida yaxshilik va yomonlikni
ifodalovchi sifatlar ustida ishlash, gahramonlarga tavsif berish va rolli o‘yinlar tashkil
etish mumkin.

Topishmogqlar o‘quvchilarning lug‘at boyligini oshirish, mantiqiy tafakkurini va ijodiy
fikrlashini rivojlantirishda samarali vosita hisoblanadi. Dars jarayonida o‘quvchilar
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o‘zbek xalq topishmoqlarini ingliz tiliga tarjima qiladilar, keyinchalik esa mustaqil
ravishda inglizcha topishmogqlar yaratishga harakat qiladilar. Bunday faoliyat
o‘quvchilarning leksik zaxirasini kengaytirish bilan birga, ularning ijodkorlik
ko‘nikmalarini ham rivojlantiradi.
Xalq qo‘shiqlari va laparlar esa musiga hamda til o‘rganish jarayonining uyg‘unlashuvi
asosida fonetik va leksik ko‘nikmalarni shakllantirishga xizmat qiladi. Xalq qo‘shiqlari
matnlarini ingliz tiliga tarjima qilish orqali o‘quvchilar yangi so‘z va grammatik
birliklarni o‘zlashtiradilar. Shuningdek, ingliz va o‘zbek xalq kuylarini qiyosiy tahlil
qilish madaniyatlararo tafakkurni rivojlantiradi. O‘zbek xalq kuylari asosida inglizcha
gofiyali misralar yaratish esa o‘quvchilarning ijodiy salohiyatini oshirishga yordam
beradi.
Ragamli texnologiyalar bilan integratsiya. Zamonaviy ta’limda raqamli vositalar
folklor asosidagi ingliz tili darslarini yanada samarali va jozibali giladi:
Padlet va Jamboard platformalari o‘quvchilarning hamkorlikda ishlash ko‘nikmalarini
rivojlantirishda samarali vosita hisoblanadi. Ushbu platformalar orqali o‘quvchilar
o‘zbek xalq maqollarining inglizcha tarjimalarini umumiy interaktiv doskaga
joylashtiradilar, bir-birining ishlarini ko‘rib chiqadilar va izohlar yozadilar. Natijada
hamkorlikka asoslangan ta’lim mubhiti shakllanadi.
Canva va Book Creator dasturlari o‘zbek ertaklarining ingliz tilidagi illyustratsiyali
variantlarini yaratishda qo‘llaniladi. O‘quvchilar ushbu jarayonda matn, rasm va sahifa
dizayni bilan 1shlash orqali 1jodiy hamda kommunikativ ko‘nikmalarini
rivojlantiradilar.
Quizlet platformasi esa folklor asosidagi lug‘at birliklarini o‘rganish va
mustahkamlash uchun qulay vosita hisoblanadi. Maqol va ertaklar tarkibidagi yangi
so‘zlarni kartochkalar va o‘yin elementlari orqali o‘zlashtirish o‘quvchilarning lug‘at
boyligini oshirishga xizmat qiladi.
YouTube va podkastlardan foydalanish orqali o‘zbek ertaklarining inglizcha audio va
video variantlarini tinglash imkoniyati yaratiladi. Bu esa o‘quvchilarning tinglab
tushunish ko‘nikmasini rivojlantirish, talaffuz va intonatsiyani tabily nutq asosida
o‘zlashtirishga yordam beradi.

Xulosa
Milliy o‘zbek folklori asosida ingliz tili darslarini tashkil etish zamonaviy pedagogik
yondashuvlar bilan uyg‘unlashgan holda yuqori ta’limiy samaradorlikni ta’minlaydi.
Ushbu metodika o‘quvchilarda milliy o‘zlikni anglash va madaniy qadriyatlarga
hurmat tuyg‘usini shakllantiradi, ingliz tilini o‘rganishni esa qiziqarli va motivatsion
jarayonga aylantiradi. Shu bilan birga, o‘quvchilarning lingvistik, kommunikativ va
madaniyatlararo kompetensiyalarini kompleks ravishda rivojlantirishga xizmat qiladi.
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Folklor namunalarining boy leksik-semantik xususiyatlari yangi so‘zlarni tabiiy
ravishda o‘zlashtirish imkonini bersa, ragamli texnologiyalar bilan integratsiya
darslarning interaktivligi va zamonaviyligini oshiradi.

O‘qituvchilar maqollar, topishmogqlar, ertaklar va xalq qo‘shiglarini kommunikativ,
loyiha asosidagi va madaniyatlararo yondashuvlar bilan birlashtirib, ingliz tili
darslarini nafaqat samarali, balki ma’naviy jihatdan boyitilgan ta’lim maydoniga
aylantirishlari mumkin. Kelajakda bu yo’nalishda empirik tadqiqotlar o‘tkazish,
folklor asosidagi dars ishlanmalari va o‘quv qo‘llanmalarini yaratish ustuvor vazifalar
qatorida turadi.
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GIBRID SO‘ZLAR TIL TARAQQIYOTINING DINAMIK BELGISI
SIFATIDA

Davronova Asila Yusuf qizi
Termiz iqtisodiyot va servis universiteti magistranti
[Imiy rahbar: Bakirov Poyan Uralovich
PhD (DSc), professor

Annotatsiya: Mazkur maqolada gibrid so‘zlarning til taraqqiyotidagi o‘rni, ularning
shakllanish omillari hamda zamonaviy o‘zbek tilidagi qo‘llanish xususiyatlari ilmiy
jihatdan tahlil qilinadi. Shuningdek, globallashuv jarayonida turli tillar o‘rtasidagi
aloqalarning kuchayishi natijasida yuzaga kelayotgan yangi leksik birliklarning til
rivojiga ta’siri yoritilgan. Gibrid so‘zlarning jamiyat taraqqiyoti, axborot almashinuvi
va zamonaviy kommunikatsiya vositalari bilan bog‘ligligi misollar asosida ko‘rsatib
berilgan.
Kalit so‘zlar: gibrid so‘zlar, til taraqqiyoti, leksikologiya, o‘zlashma qatlam,
neologizm, zamonaviy til, lingvistika, kommunikatsiya.

Kirish
Til jamiyatning eng muhim aloga vositasi bo‘lib, u insoniyat taraqqiyoti bilan
chambarchas bog‘liq holda rivojlanadi. Har ganday til tarixiy taraqqiyot davomida
boshgqa tillar bilan munosabatga kirishadi va natijada yangi leksik birliklar shakllanadi.
Bugungi globallashuv davrida fan-texnika, iqtisodiyot, internet va ommaviy axborot
vositalarining rivojlanishi tillar o‘rtasidagi integratsiyani yanada kuchaytirdi. Natijada
turli tillarga mansub unsurlarning birikishi asosida hosil bo‘ladigan gibrid so‘zlar soni
ortib bormoqda.
Gibrid so‘zlar bir tilning lug‘aviy asosiga boshqa tilga oid qo‘shimcha yoki
komponentlarning qo‘shilishi orqali yuzaga keladi. Bunday birliklar nafagat o‘zbek
tilida, balki dunyoning ko“plab tillarida uchramoqda. Zamonaviy tilshunoslikda gibrid
birliklar til taraqqiyotining dinamik ko‘rinishi sifatida baholanadi. Chunki ular
jamiyatdagi yangiliklar va ijtimoiy ehtiyojlarning tilga ta’sirini aks ettiradi.
Gibrid so‘zlarning shakllanish omillari
Gibrid so‘zlarning yuzaga kelishida bir gancha omillar muhim rol o‘ynaydi. Avvalo,
xalqaro aloqalarning kengayishi va xorijiy tillarning ta’siri asosiy omillardan biridir.
Aynigsa ingliz tilining xalgaro miqyosdagi mavgei oshib borayotgani natijasida
ko‘plab yangi tushunchalar inglizcha asosda shakllanmoqda.
Masalan,  “internetchi”,  “marketolog”,  “onlayn-dars”,  “videoqo‘ng‘iroq”,
“mobilbank”, “blogerlik” kabi birliklar gibrid so‘zlarga misol bo‘la oladi. Bu
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birliklarning ayrim qismlari ingliz tilidan, ayrim qismlari esa o‘zbek tilidan tashkil
topgan. Shuningdek, rus va ingliz tillari orqali kirib kelayotgan texnik terminlar ham
o‘zbek tilida gibrid shaklda faol qo‘llanmoqda.

Texnologik taraqqiyot ham gibrid birliklarning ko‘payishiga sabab bo‘lmoqgda. Yangi
texnik vositalar, dasturlar va internet xizmatlari paydo bo‘lishi bilan ularni ifodalovchi
yangi terminlarga ehtiyoj tug‘iladi. Ko‘pincha bu terminlar xorijiy asosda qabul
qilinadi va milliy til qo‘shimchalari bilan uyg‘unlashadi.

Gibrid so‘zlarning til taraqqiyotidagi o‘rni

Gibrid so‘zlar tilning boyishiga xizmat giluvchi muhim vositalardan biridir. Ular yangi
tushunchalarni ixcham va aniq ifodalash imkonini beradi. Zamonaviy jamiyatda
axborot oqimining tezlashgani sababli yangi so‘zlarning tez shakllanishi tabiiy hol
hisoblanadi.

Tilshunoslarning fikricha, gibrid birliklar tilning ochiq va dinamik tizim ekanligini
ko‘rsatadi. Har ganday til tashqi ta’sirlarni gabul giladi va ularni 0z ichki qonuniyatlari
asosida gayta ishlaydi. Natijada yangi leksik qatlam vujudga keladi. Bu jarayon tilning
yashovchanligi va rivojlanish darajasini namoyon etadi.

Bundan tashqari, gibrid so‘zlar ommaviy kommunikatsiyada qulaylik yaratadi.
Masalan, “internetdo‘kon”, “media-markaz”, “IT-mutaxassis” kabi birliklar gisqa va
tushunarli bo‘lgani sababli keng ommalashgan. Aynigsa yoshlar nutqida bunday
birliklar faol qo‘llanmoqda.

Gibrid so‘zlarning ijobiy va salbiy jihatlari

Gibrid so‘zlarning ijobiy jihatlaridan biri — yangi tushunchalarni tez va aniq ifodalash
imkoniyatidir. Ular ilm-fan, iqtisodiyot va texnologiya sohalarida tilning
zamonaviylashuviga xizmat qiladi. Shuningdek, xalgaro kommunikatsiyani
osonlashtiradi.

Biroq ayrim tilshunoslar gibrid birliklarning haddan tashqari ko‘payishi milliy til
me’yorlariga salbiy ta’sir ko‘rsatishi mumkinligini ta’kidlaydilar. Chunki chet til
elementlarining ortiqgcha aralashuvi milliy tilning tabily xususiyatlariga putur
yetkazishi ehtimoli mavjud. Shu sababli gibrid so‘zlardan foydalanishda me’yor va
uslub talablariga amal qilish muhim hisoblanadi.

Shuningdek, ayrim hollarda xorijiy asosdagi birliklarga milliy mugqobil topish
imkoniyati mavjud bo‘lsa-da, foydalanuvchilar qulaylik sababli gibrid variantlarni
afzal ko‘radilar. Bu esa milliy terminologiya rivojiga ma’lum darajada ta’sir ko‘rsatadi.
Xulosa

Xulosa qilib aytganda, gibrid so‘zlar zamonaviy til taraqqiyotining muhim dinamik
belgilaridan biridir. Ular jamiyatdagi 1jtimoiy, iqtisodiy va texnologik o‘zgarishlarning
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tilga ta’siri natijasida yuzaga keladi. O‘zbek tilida gibrid birliklarning keng qo‘llanishi
tilning rivojlanayotganini va xalqaro tillar bilan faol aloqada ekanligini ko‘rsatadi.
Shu bilan birga, gibrid so‘zlardan foydalanishda milliy til me’yorlarini saqglash, til
madaniyatiga rioya qilish va o‘zbek tilining boy imkoniyatlaridan unumli foydalanish
muhim ahamiyat kasb etadi. Til taraqqiyoti davomida gibrid birliklar tabiiy hodisa
sifatida shakllanadi va ular zamonaviy kommunikatsiyaning ajralmas qismiga
aylanadi.
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Abstract
In modern language education, emotional intelligence has become an essential factor
influencing the effectiveness of interpersonal communication between teachers and
students. English language teaching requires not only linguistic competence but also
emotional awareness, empathy, motivation, and social interaction skills. This article
examines the impact of emotional intelligence on interpersonal communication in
English language teaching from psychological and pedagogical perspectives. The
study analyzes the role of emotional intelligence in classroom interaction, student
motivation, communication effectiveness, conflict management, and language
acquisition processes. The article also explores theoretical approaches proposed by
Daniel Goleman, John D. Mayer, and Peter Salovey regarding emotional intelligence
and interpersonal communication.
Keywords
emotional intelligence, interpersonal communication, English language teaching,
communication skills, empathy, classroom interaction, language learning, educational
psychology, student motivation, social competence.
Introduction
The rapid globalization of education and communication has increased the importance
of English language teaching worldwide. In contemporary educational systems,
English is not only a subject of study but also a medium for intercultural
communication and professional development. Consequently, successful English
language teaching requires more than grammatical knowledge and linguistic
competence. It also demands effective interpersonal communication between teachers
and students.
Interpersonal communication plays a central role in language learning because
language acquisition occurs primarily through interaction, dialogue, emotional
engagement, and social participation. Researchers emphasize that students learn
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foreign languages more effectively in psychologically supportive and emotionally
positive classroom environments [1].

Emotional intelligence has emerged as one of the most influential psychological factors
affecting communication processes in education. Emotional intelligence refers to the
ability to recognize, understand, regulate, and appropriately express emotions while
effectively interacting with others [2]. In English language teaching, emotional
intelligence influences classroom communication, student motivation, conflict
resolution, cooperation, and learning anxiety.

According to Daniel Goleman, emotionally intelligent individuals demonstrate
stronger empathy, communication skills, and social adaptability [3]. Teachers with
developed emotional intelligence are generally more capable of understanding
students’ emotional needs, encouraging participation, and creating positive classroom
relationships.

This article examines the impact of emotional intelligence on interpersonal
communication in English language teaching and analyzes how emotional
competencies influence educational effectiveness, classroom interaction, and language
acquisition processes.

The concept of emotional intelligence was first systematically introduced by Peter
Salovey and John D. Mayer, who defined it as the ability to perceive, understand,
regulate, and use emotions effectively in thinking and behavior [2].

Their theoretical model identified four major emotional competencies:

1. emotional perception;

2. emotional understanding;

3. emotional regulation;

4. emotional utilization.

This model emphasized that emotions significantly influence cognitive activity,
communication quality, and social adaptation.

Later, Daniel Goleman expanded the theory by introducing five dimensions of
emotional intelligence:

1) self-awareness;

2) self-regulation;

3) motivation;

4) empathy;

5) social skills [3].

These competencies are especially important in educational contexts where
communication, emotional support, and interpersonal interaction directly influence
learning outcomes.
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In language teaching environments, emotional intelligence supports constructive
communication, reduces student anxiety, and strengthens teacher-student relationships.
Since foreign language learning often involves emotional challenges such as fear of
mistakes, communication anxiety, and low confidence, emotional intelligence becomes
an essential pedagogical factor.

Interpersonal communication refers to the exchange of information, emotions, and
meanings between individuals through verbal and nonverbal interaction. In English
language teaching, interpersonal communication forms the foundation of classroom
Interaction and communicative competence development.

Emotionally intelligent teachers demonstrate greater sensitivity toward students’
emotional states and communication needs. Such teachers create supportive classroom
environments where students feel psychologically safe to participate in discussions,
express opinions, and practice speaking skills without fear of criticism [4].

Empathy plays a particularly important role in interpersonal communication during
language instruction. Teachers who understand students’ emotional difficulties can
provide encouragement and emotional support, which increases students’ motivation
and self-confidence.

Research indicates that students learn foreign languages more effectively when they
experience positive emotional interaction with teachers and peers [5]. Emotionally
supportive communication reduces language anxiety and promotes active classroom
participation.

Furthermore, emotional intelligence improves listening skills and communication
clarity. Teachers with developed emotional awareness can recognize nonverbal
communication signals such as hesitation, frustration, confusion, or anxiety among
students and adjust instructional strategies accordingly.

Empathy is one of the most essential components of emotional intelligence in
educational settings. Empathetic teachers understand students’ perspectives, emotional
reactions, and learning difficulties more effectively.

According to educational psychologists, empathy strengthens trust and cooperation
between teachers and students [6]. Students who feel emotionally understood are
generally more motivated and academically engaged. In English language classrooms,
empathy helps teachers encourage shy or anxious learners who may struggle with
speaking activities and communication tasks. Instead of criticizing mistakes,
emotionally intelligent teachers provide constructive feedback and emotional
encouragement.

Empathy also contributes to intercultural communication competence. Since English
Is an international language, English language teaching often involves interaction with
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diverse cultural perspectives. Emotionally intelligent teachers promote respect,
tolerance, and cultural sensitivity during communication activities.

Motivation is one of the most important psychological factors influencing language
acquisition. Emotional intelligence contributes significantly to increasing students’
intrinsic motivation and engagement in English learning processes.

Teachers with high emotional intelligence inspire students through positive
communication, emotional support, and encouragement. Such teachers recognize
students’ emotional needs and adapt classroom interaction accordingly.

Positive emotional classroom climates increase students’ willingness to participate in
speaking activities, collaborative tasks, and communicative exercises [7]. In contrast,
emotionally negative classroom environments often increase communication anxiety
and reduce student confidence.

Research demonstrates that emotionally supportive communication strengthens
students’ self-esteem and learning persistence. Consequently, emotional intelligence
indirectly contributes to academic achievement and communicative competence
development.

Conflicts and misunderstandings occasionally emerge in classroom environments due
to communication difficulties, cultural differences, or emotional tension. Emotional
intelligence helps teachers manage classroom conflicts constructively and maintain
positive communication.

Emotionally intelligent teachers regulate their emotional reactions effectively and
respond calmly to disruptive behavior or communication challenges. They also
encourage respectful dialogue and cooperative problem-solving among students.
Conflict management skills are particularly important in communicative language
teaching approaches where students frequently engage in group discussions and
collaborative interaction [8]. Positive emotional communication reduces interpersonal
tension and strengthens classroom cooperation.

Conclusion

The impact of emotional intelligence on interpersonal communication in English
language teaching represents an important area of modern educational psychology and
pedagogy. Emotional intelligence significantly influences classroom interaction,
communication quality, student motivation, conflict management, and language
acquisition effectiveness.

Theoretical approaches developed by Salovey, Mayer, and Goleman confirm that
emotional competencies such as empathy, emotional regulation, self-awareness, and
social skills are essential for successful educational communication.
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Emotionally intelligent teachers create psychologically supportive classroom
environments that reduce language anxiety, strengthen student confidence, and
encourage active participation in communicative activities. Such environments
contribute positively to students’ linguistic competence, interpersonal communication
skills, and academic achievement.
Furthermore, emotional intelligence supports intercultural understanding and
collaborative learning, both of which are fundamental components of modern English
language education. Since English functions as a global communication tool,
emotionally intelligent communication becomes increasingly important in developing
students’ social and communicative competence.
Therefore, teacher education programs and educational institutions should prioritize
the development of emotional intelligence alongside methodological and linguistic
training. Strengthening emotional intelligence among English language teachers
contributes not only to effective classroom communication but also to students’
psychological well-being, academic success, and social adaptation.
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Abstract

In contemporary educational psychology, emotional intelligence has become one of
the most significant factors influencing students’ social adaptation, academic success,
and psychological well-being. The increasing complexity of social interaction, rapid
technological development, and changing educational environments require students
not only to possess cognitive abilities but also strong emotional and interpersonal
competencies. This article examines the impact of emotional intelligence development
on the social adaptation of school students. The study analyzes theoretical approaches
to emotional intelligence, psychological mechanisms of social adaptation, and the role
of schools, families, and peer relationships in fostering emotional competencies among
children and adolescents. The article also explores the perspectives of major scholars
such as Daniel Goleman, John D. Mayer, Peter Salovey, and Lev Vygotsky regarding
emotional development and social behavior. The findings indicate that students with
higher levels of emotional intelligence demonstrate stronger communication skills,
greater empathy, improved conflict resolution abilities, and better adaptation to school
and social environments. Furthermore, emotional intelligence contributes significantly
to reducing behavioral problems, anxiety, and social isolation among school-aged
children.
Keywords: emotional intelligence, social adaptation, school students, emotional
development, empathy, communication skills, education, social competence,
psychological well-being, child psychology.

Introduction
Modern society places increasing demands on the psychological and social
competencies of young individuals. In educational settings, students are expected not
only to achieve academic excellence but also to interact effectively with peers,
teachers, and society. As a result, emotional intelligence has become a central topic in
educational psychology and child development research.
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Emotional intelligence refers to the ability to recognize, understand, regulate, and
appropriately express emotions while also understanding the emotions of others [1].
Researchers emphasize that emotional intelligence significantly influences children’s
interpersonal relationships, decision-making processes, stress management, and
behavioral adaptation [2]. In school environments, emotional intelligence plays a
particularly important role because students continuously encounter situations
requiring cooperation, empathy, emotional control, and communication.

Social adaptation, on the other hand, refers to the process through which individuals
adjust to social norms, expectations, and interpersonal environments. Successful social
adaptation among school students contributes to psychological stability, academic
engagement, and healthy social relationships [3]. Students who struggle with emotional
regulation often face difficulties in communication, peer interaction, and classroom
participation.

According to Daniel Goleman, emotional intelligence may be more influential than
traditional intelligence in determining long-term personal and professional success [2].
In educational contexts, emotionally intelligent students are more likely to develop
resilience, social confidence, and cooperative behavior. Therefore, understanding how
emotional intelligence influences social adaptation is essential for improving
educational practices and student well-being.

The scientific concept of emotional intelligence was first introduced by Peter Salovey
and John D. Mayer, who defined it as the ability to perceive, understand, manage, and
utilize emotions effectively [4]. Their theoretical model emphasized that emotional
processes are deeply interconnected with cognitive functioning and social behavior.
Later, Daniel Goleman expanded the theory by highlighting the importance of
emotional competencies in education, leadership, and interpersonal communication
[2]. Goleman identified five essential dimensions of emotional intelligence:

1. self-awareness;

self-regulation;

motivation;

empathy;

. social skills.

These components are particularly important in school environments where students
must cooperate with classmates, manage academic stress, and respond appropriately to
social challenges.

From a developmental perspective, Lev Vygotsky argued that children’s psychological
development occurs through social interaction and cultural experience [5]. Emotional
intelligence develops gradually as children interact with parents, teachers, and peers.

oW
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Therefore, emotional learning should not be viewed solely as an individual process but
also as a socially constructed phenomenon shaped by the surrounding environment.
Modern psychological studies suggest that emotional intelligence contributes
significantly to emotional resilience, behavioral regulation, and positive social
functioning [6]. Consequently, schools increasingly integrate emotional learning
programs into educational systems to support students’ overall development.

Social adaptation is a multidimensional psychological process involving behavioral,
emotional, and cognitive adjustment to social environments. During school years,
children encounter numerous developmental challenges that require adaptation to
social norms, peer expectations, and institutional rules.

One of the most important aspects of social adaptation is communication. Students who
possess strong emotional intelligence are generally more capable of expressing their
thoughts, understanding others’ perspectives, and maintaining positive social
relationships [7]. Emotional awareness allows students to recognize emotional
reactions in themselves and others, reducing misunderstandings and interpersonal
conflicts.

Another significant factor is empathy. Empathy enables students to understand the
emotions and experiences of classmates, which strengthens cooperation and social
acceptance. Research indicates that empathetic children are less likely to engage in
bullying behavior and more likely to develop supportive friendships [8].
Self-regulation also plays a crucial role in school adaptation. Students frequently
experience emotional situations such as academic stress, competition, disappointment,
and peer conflict. Children with developed emotional regulation skills can manage
frustration, control impulsive behavior, and respond constructively to challenges.
Social adaptation additionally influences academic participation. Students who feel
socially accepted and emotionally secure are more motivated to participate in
classroom activities and collaborative learning experiences [9]. Conversely, socially
isolated students often experience anxiety, low self-esteem, and reduced academic
engagement.

Schools serve as one of the primary environments for emotional and social
development. Beyond academic instruction, educational institutions contribute to
personality formation, communication skills, and psychological adjustment.

Teachers play an essential role in fostering emotional intelligence among students.
Positive teacher-student relationships create emotionally supportive learning
environments where children feel valued and understood [10]. Educators who
demonstrate empathy, emotional support, and respectful communication model healthy
emotional behavior for students.
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Social-emotional learning (SEL) programs have become increasingly popular in
modern education systems. These programs aim to teach students emotional awareness,
interpersonal communication, teamwork, conflict resolution, and stress management
skills. Studies demonstrate that SEL programs significantly improve students’ social
adaptation, emotional stability, and academic outcomes [11].

Peer interaction within schools also contributes to emotional intelligence development.
Through friendships, teamwork, and group activities, students learn cooperation,
empathy, negotiation, and emotional understanding. Positive peer relationships
promote confidence and emotional security, while negative social experiences may
contribute to anxiety and behavioral difficulties.

Furthermore, emotionally intelligent school environments reduce aggressive behavior
and classroom conflicts. Students who understand emotional consequences are more
likely to resolve disagreements peacefully and demonstrate prosocial behavior.

The family environment serves as the foundation for emotional development during
childhood. Parents influence children’s emotional intelligence through communication
style, emotional responsiveness, and parenting practices.

Psychologists emphasize that emotionally supportive parenting fosters emotional
awareness, self-confidence, and empathy [12]. Children raised in nurturing family
environments are generally more capable of adapting socially and managing emotional
challenges.

Attachment theory proposed by John Bowlby suggests that secure emotional
attachment between parents and children contributes to psychological stability and
healthy social relationships [13]. Securely attached children typically demonstrate
greater emotional regulation and social competence in school settings.

Conversely, emotionally neglectful or highly conflictual family environments may
negatively affect emotional development. Children exposed to chronic stress, harsh
criticism, or emotional inconsistency may struggle with anxiety, aggression, and poor
social adaptation.

Modern families also face challenges associated with digital technology. Excessive
screen time and reduced face-to-face interaction may limit opportunities for emotional
communication between parents and children. Therefore, families should actively
encourage emotional discussion, empathy, and interpersonal connection.

Emotional intelligence contributes significantly to students’ mental health and
psychological resilience. School-aged children frequently experience emotional
pressures related to academic performance, peer acceptance, and social expectations.
Students with high emotional intelligence demonstrate stronger coping strategies and
lower levels of stress and anxiety [14]. Self-awareness enables children to identify
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emotional difficulties early, while emotional regulation helps them manage negative
emotions constructively.
Emotionally intelligent students also tend to possess stronger self-esteem and social
confidence. Positive social relationships provide emotional support, reducing feelings
of loneliness and psychological isolation.
In contrast, students with poor emotional competencies may experience behavioral
problems, emotional instability, and difficulties in social interaction. Therefore,
emotional intelligence development should be considered an essential component of
psychological prevention and intervention programs within schools.
Conclusion
The development of emotional intelligence plays a fundamental role in improving the
social adaptation of school students. Emotional competencies such as empathy, self-
regulation, emotional awareness, and communication skills help children successfully
adjust to educational and social environments.
Modern educational psychology increasingly recognizes that academic achievement
alone is insufficient for students’ overall success and well-being. Emotional
intelligence supports psychological resilience, social integration, conflict resolution,
and positive interpersonal relationships.
Schools, families, and communities must cooperate in creating emotionally supportive
environments that foster emotional growth and healthy social adaptation among
children. Integrating emotional learning into educational systems can significantly
contribute to students’ psychological health, academic engagement, and future social
success.
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Abstract

The ethical responsibility of translators and interpreters has become increasingly
important in the modern globalized world. Translators and interpreters do not simply
transfer words from one language into another; they also mediate cultures, values, and
sensitive information. Their work affects diplomacy, healthcare, law, education, media,
and international communication. This article investigates the ethical obligations of
translators and interpreters through a qualitative review of recent academic literature
published within the last five years. The study focuses on the principles of accuracy,
confidentiality, neutrality, cultural sensitivity, and professional competence. It also
analyzes the ethical challenges created by artificial intelligence and machine translation
technologies. The findings demonstrate that ethical decision-making is essential for
maintaining trust, fairness, and intercultural understanding. The article concludes that
translators and interpreters must continuously develop ethical awareness and
professional accountability in order to respond effectively to the changing demands of
multilingual societies.

Key words: translation ethics, interpreting ethics, confidentiality, neutrality, cultural
mediation, machine translation, professional responsibility.

INTRODUCTION. Translation and interpreting are essential components of
communication in multicultural and multilingual societies. Globalization, migration,
international trade, and digital communication have significantly increased the need
for professional translators and interpreters. These professionals are responsible not
only for linguistic transfer but also for preserving meaning, cultural context, and
communicative intent.

Ethics plays a central role in translation and interpreting because errors or bias may
lead to serious consequences. In medical settings, mistranslation can endanger patients’
lives, while in legal contexts inaccurate interpretation may influence judicial outcomes
(Gray & Hilder, 2021). Furthermore, interpreters often work in emotionally sensitive
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environments involving refugees, criminal investigations, or political negotiations,
where professional ethics become particularly important (Kalishchuk, 2023).

Recent technological developments have also transformed the profession. Artificial
intelligence and machine translation systems have improved translation speed but
created new ethical concerns regarding privacy, reliability, and bias (Kimera et al.,
2024). Consequently, ethical responsibility has become one of the most debated issues
in translation studies.

The purpose of this article is to examine the ethical responsibilities of translators and
interpreters and analyze how modern professional challenges affect ethical decision-
making.

Accuracy and fidelity. Accuracy is one of the most fundamental ethical obligations of
translators and interpreters. Professionals are expected to reproduce meaning faithfully
without distortion, omission, or manipulation. According to Gray and Hilder (2021),
inaccurate interpreting in healthcare settings may negatively affect patient safety and
medical decision-making.

For example, if a medical interpreter incorrectly translates information about
medication dosage or symptoms, the patient may receive improper treatment.
Similarly, in legal interpreting, even slight modifications in tone or wording may
influence judicial interpretation of testimony.

However, maintaining accuracy is not always straightforward. Translators frequently
encounter idiomatic expressions, cultural references, and ambiguous language that
cannot be translated literally. Goler and Mack (2024) argue that interpreters often
experience ethical tension between literal translation and ensuring meaningful
communication. Therefore, ethical translation requires both linguistic precision and
contextual understanding.

In literary translation, fidelity may also involve preserving the emotional and stylistic
qualities of the original text. Excessive adaptation may distort the author’s intent, while
strict literalism may reduce readability. Ethical responsibility therefore requires
balance between faithfulness and communicative effectiveness.

Confidentiality and professional trust. Confidentiality is another major ethical
principle in translation and interpreting. Translators and interpreters frequently work
with sensitive legal, medical, political, and commercial information. Ethical standards
require professionals to protect privacy and avoid unauthorized disclosure of
information.

Gray and Hilder (2021) emphasize that confidentiality is especially important in
healthcare communication because interpreters often gain access to highly personal
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information. If interpreters share confidential details, patient trust and professional
credibility may be damaged.

For instance, court interpreters may encounter classified legal information, while
business translators often work with confidential corporate documents. Disclosure of
such materials could result in financial, legal, or political consequences.

The expansion of online interpreting platforms and Al-assisted translation technologies
has introduced additional concerns regarding digital privacy and data security. Kimera
et al. (2024) note that machine translation systems may store or process sensitive
information, creating ethical risks related to surveillance and unauthorized data access.
Consequently, translators and interpreters must remain cautious when using digital
tools and ensure that confidentiality standards are maintained in both traditional and
online environments.

Neutrality and impartiality. Neutrality and impartiality are central ethical expectations
in interpreting practice. Professional interpreters are generally expected to avoid
influencing communication or expressing personal opinions. This principle is
especially important in legal and diplomatic settings.

For example, court interpreters must translate testimony accurately regardless of their
personal attitudes toward the defendant or victim. Any attempt to modify or soften
statements may compromise fairness in judicial proceedings.

Nevertheless, neutrality is often difficult to maintain in practice. Kalishchuk (2023)
explains that interpreters working in emotionally charged situations may experience
ethical stress when professional obligations conflict with personal moral values.
Ethical dilemmas become particularly visible in situations involving hate speech,
political propaganda, or discrimination. Translators may question whether they should
translate materials they personally consider harmful or unethical. Some scholars argue
that translators have social responsibility beyond linguistic neutrality, particularly
when their work may contribute to injustice or misinformation (Drugan, 2022).
Therefore, modern translation ethics increasingly recognizes that neutrality is not
always absolute and that ethical judgment may require careful contextual evaluation.
Cultural sensitivity and ethical mediation. Translation and interpreting involve not only
language transfer but also cultural mediation.

Ethical translators and interpreters must understand cultural differences and avoid
reinforcing stereotypes or cultural misunderstanding.

For example, some expressions acceptable in one culture may be offensive or
inappropriate in another. Medical interpreters often need to explain culturally specific
beliefs regarding illness, treatment, or gender roles in order to ensure effective
communication between healthcare professionals and patients.
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Cultural sensitivity is particularly important in multilingual societies where interpreters
facilitate communication between institutions and minority communities. Ethical
mediation may help reduce discrimination and promote inclusion.

However, interpreters must balance cultural explanation with professional neutrality.
Excessive intervention may shift the interpreter’s role from linguistic mediator to
active participant in communication. Consequently, ethical professionalism requires
careful judgment regarding when clarification is necessary and when it becomes
inappropriate.

Emotional and ethical stress. Recent research demonstrates that translators and
in2terpreters frequently experience emotional and ethical stress. Kalishchuk (2023)
defines ethical stress as psychological pressure resulting from conflicts between
professional obligations and personal values.

Interpreters working with refugees, asylum seekers, victims of violence, or terminally
ill patients are often exposed to traumatic narratives. Continuous exposure to
emotionally difficult situations may contribute to burnout, anxiety, and emotional
exhaustion.

For example, interpreters assisting refugees during asylum interviews may experience
moral conflict if they believe institutional policies are unfair or discriminatory.
Similarly, medical interpreters may feel emotional distress when translating
information regarding severe illness or death.

These findings suggest that ethical responsibility is closely connected to emotional
resilience. Professional organizations should therefore provide interpreters and
translators with psychological support and ethical training in order to reduce
occupational stress.

Artificial intelligence and translation ethics. Artificial intelligence has significantly
transformed translation practices in recent years. Machine translation systems such as
neural translation technologies can produce rapid and inexpensive translations, but they
also create serious ethical concerns.

According to Kimera et al. (2024), Al-based translation systems may reproduce social
bias, mistranslate culturally sensitive expressions, and mishandle confidential
information. Automated systems often lack human understanding of context, irony,
emotion, and cultural nuance.

For example, machine translation may incorrectly translate legal terminology or
produce offensive interpretations of culturally sensitive language. Such mistakes can
create misunderstandings and damage intercultural communication.

Furthermore, machine translation technologies raise concerns regarding professional
accountability. When Al systems produce inaccurate translations, it may be unclear
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who bears responsibility for the consequences. Human translators therefore remain
ethically responsible for verifying and correcting machine-generated content.
Recent discussions in translation studies also suggest that Al should support rather than
replace professional translators. Human ethical judgment, cultural competence, and
contextual understanding continue to be essential qualities that technology cannot fully
replicate (Mager et al., 2023).
CONCLUSION. The ethical responsibility of translators and interpreters extends far
beyond linguistic competence. Translators and interpreters play a critical role in
facilitating communication across cultures, institutions, and societies. Their work
influences legal justice, healthcare quality, diplomacy, education, and intercultural
understanding.
This study demonstrates that ethical principles such as accuracy, confidentiality,
neutrality, cultural sensitivity, and professional competence remain fundamental to
translation and interpreting practice. At the same time, globalization, emotional
pressure, and technological innovation have made ethical decision-making
increasingly complex.
The analysis also reveals that translators and interpreters frequently face moral
dilemmas involving personal beliefs, professional obligations, and social
responsibility. Artificial intelligence has introduced additional ethical risks related to
bias, privacy, and reliability, emphasizing the continuing importance of human
oversight and ethical judgment.
Therefore, translator and interpreter education should place greater emphasis on ethics
training, psychological resilience, and responsible technology use. Professional
organizations must also strengthen ethical guidelines and provide support systems for
practitioners working in emotionally demanding environments.
Ultimately, ethical integrity is essential for maintaining public trust in translation and
interpreting professions. Without ethical responsibility, accurate and meaningful
intercultural communication cannot be achieved.
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